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YOLUME 6

Volume 6 of the six volumes produced in the longitudinal study of
the gifted and talented students 1s a summary report of the findings
obtained over the five year span of the study The summary 1s based
on 1information presented in volumes one through five Volumes 1, 2,
3, and 4, respectively, contain information obtained 1in the grade
9, 10, 12, and the post-high school year of the students Volume 5
amalgamates the information presented in volumes 1 through 4 and
also presents the results of repeated measures statistical analyses
conducted on data collected over the five year period
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I. INTRODUCTION

The study 1s a follow-up of gifted/talented students over the course of
a five year period extending from their grade nine year to one year
following their graduation from high school. The grade nine students
vho began the study in 1984-85 included those from throughout the
Calgary Board of Education (CBE) sy3tem who had been identified as
gifted/talented They composed two groups: one group, the Oakley Centre
(OC) group, was 1in a congregated setting for gifted/talented students,
and the second group (R) was integrated with regular students in home
schools. Participants in the study were the students, their parents,
and their teachers

The study evolved in response to a recommendation proposed in the 1924
report, An Evaluation of Oakley Centre, which was prepared by the
Program Evaluation Section of the CBE at the request of the Oakley
Centre Steering Committee. The recommendation for,

“longitudinal studies of gifted and talented students who
participate in special programs in order to assess short and
long term effects of the programming, possible program
disjunctures in subsequent years, and to acquire retrospective
views on the adequacy of Calgary Board of Education services
as judged by students, teachers, and parents"

vas one of several elements of a comprehensive plan proposed in the
report to meet the needs of gifted and talented students throughout the
system. Actions recommended in the comprehensive plan iacluded the
definition of the roles and responsibilities of Oakley Centre and the
Education Assistance Service for the Gifted (EASG), and coordination of
these service components in order to unite efforts in providing for the
special needs of this group of students. The service components were
opposites on a continuum of program delivery modes: whereas Oakley
Centre served the gifted/talented in a congregated setting, EASG served
the gifted/talented in mainstream schools.

Special education for the gifted/talented over the course of the
partiocipating students' years 1in school had undergone much ochange.
During the students’ elementary and junior high years, gifted education
was expanding. EASG had extended its services from the feedar network
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of one high school in CBE in 1976, to three in 1981, and system-wide in
1984. Oakley Centre had grown from services to grades four to six 1in
1ts fairst year of operation in 1981 to 1ts full complement of intended
grades (three to nin2) in 1ts fourth year of operation in 1985. Duraing
the students’ high school years, services for the gifted/talented were
restructured and reduced The Oakley Centre program was modified
following controversy both at the school and Board level in the 1984-85
year vhich culminated in a change in the school’'s administration and
termination of funding from the Kahanoff Foundation, CBE's partner in
the schooi. Resultant effects included an increased staffing ratio at
Oakley CTentre and greater program alignment to that of regular schools.
Also, following provincial ocuts in educational funding in 1987, Oakley
Centre was closed and 1ts program relocated in Queen Elizabeth High
School as the Gifted and Talented Education (GATE) Program. EASG too
was affected by the budget cuts, in 1987 it was reduced to one staff
member These latter changes had greater impact on younger gifted/
talented students in the system than those participating in the study

The setting from which the Oakley Centre students in the study came had
a number of unique organizational and programming features. According
to the information presented in the 1934 Oakley Centre evaluation:

* The Oakley Centre program was non-graded, students were organized
into three houses which were equivalent to grades 3 - 4, grades 4 -
6, and grades 7 - 9. This arrangement allowed teachers flexibility
to group students according to prevalent needs, e.g , accelerating
or enriching the learning process for those who were advanced or re-
mediating those with difficulties in a subject area, grouping those
vith similar interests for projects

* The prescribed curriculum vas compacted (i.e , completed in a short-
er time period), anrd enrichment added in the form of special curri-
culum components, cptions, and independent study to challenge the
students and enhance their learning

* The seven period timetable was pre-empted for a four period schedule
for one week two times in the school year In the four period day,
four options were studied over the week, at least half of the
options were in an academic as opposed to life skill subject area A
four period day for options was also scieduled on a rotational basis
(every sixth day) over the entire school year.

* Many on the Oakley Centre staff hod received formal training in gaf-
ted education or had prior teacting experience in this area. The
Kahanoff Foundation also allocated funds for staff development in
gifted education.

¢ School objectives included helping students to gain an under-




standing of their own giftedness, to appreciate the worth of others,
and to appreciate their obligations to the broader community and the
vorld. Student development along these lines was encouraged in a
homeroom activity labelled “flex" which was conducted on a 30 minute
weekly basais

The EASG role included a number of levels of involvement in schools and
vith gifted/talented students Primary responsibilities were the
identification of gifted/talented students, determination of thear
educational needs, and the development of strategies to meet these
needs where additional stimulation was 3judged necessary. Strategies
included EASG staff working directly with gifted/talented students on
an individual or small group basis, or indirectly by assisting teachers
to develop specialized programs or activities to supplement the
students’ educational experience. EASG also maintained a resource bank
of materials for use by all who worked with gifted students, provided
inservice to staff, and functioned as an advocate by increasing
teacher, parent, and public awareness of the nature and special needs
of gifted children. Students in the study in mainstream schools were
those i-dentified as gift:d/talented by EASG. The extent of services
these students received from EASG was dependent upon their needs and
circumstances in their homs schools.

Much of the thrust of the study evolved from uncertainties indicated in
the 1984 Oakley Centre evaluation regarding the extent to which
graduates of Oakley Centre (the first of whom were graduating in 1985)
wvould encounter difficulties 1in adjusting i1a high school. Various
respondent groups expressed concerns that the Oakley Centre experience
would prove disadvantageous to 1ts graduates:

¢ Staff feared that Oakley Centre students would experience difficulty
in adjusting to differences (i.e., reductions) in high school
compared to Oakley Centre in program flexibility, diversity, and
emphasis placed on meeting the needs of the gifted and talented.

* External program evaluators suspected that Oakley Centre graduates
would encounter difficulties in adapting to the learning environment
in high school. According to their views, adjustment problems might
arise from students’ sense of loss of the supportive and personal-
ized approach taken by Oakley Centre, the stimulation received from
interacting with intellectual peers, and the challeng®s of the
advanced level of studies promoted at Oakley Centre.

* Parents voiced fears that their children would not be sufficiently
prepared to handle mainstream programming in high school after their
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experiences in the unique Oakley Centre program. Furthermore, they
vere uncertain about what opportunities were available at the high
school level and if these were sufficient to meet the needs of those
vho were gifted/talented.
However, it was also felt that difficulties would be ameliorated by
various factors. In this regard, staff felt that effective learning
skills and attitudes developed 2s a result of the Oakley Centre
approach to studies would facilitate students’' adjustment The External
Monitoring Committee also suggested that selection of a high school
vhich best accommodated the needs of the student would Zinimize
difficulties associated with the transition. A follow-up of potential
advantages and disadvantages of the Oakley experience was included 1n
the study. The design incorporated the two groups as comparisons to
determine if the well-being of the gifted/talented who came from Oakley
Centre was different from chat of the gifted/talented who came from
other schools

The topics of -esearch in the study included 1) a set of core areas on
vhich a follow-up vas conducted throughout the students' grade 9 to 12
years 1iu school and 2) adjunct areas which were pertinent to specific
time periods in the students’' school life. The set of core areas
examined students’ achievement; their progress and well-being in
academic, social, ard personal domains; aspects of the course work
taken by the students,; and the programming opportunitiss encountered by
the students. Adjunct areas pertained to such aspects as the transition
from junior high to senior high school and students' adjustment,
graduation from bhigh school, and preparedness for post-high school
life. Analyses included the investigation of group differences and
differences across time with respect to core areas, and group
differences with respect to adjunct areas.

Data obtained in the study consisted of both subjective and objective
information. Subjective data were the views obtained from the students,
parents, and teachsrs in surveys and interviews about aspects of
students’ progress aad experiences over the five years Objective data
vere marks and other measures of academic progress (credits, type of
diploma awarded in high school) rep'rted in students' school records.
Also, students’ scores on tests measuring cognitive abilities were
obtained from school records. In this latter case, the scores were used
to establish intellectual equivalency of the two groups at the outset
of the study.

10
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Data collected 1in the study also consisted of descriptive and
evaluative information. Descriptions included such aspects as the
students’' areas of strengths and weaknesses; the choices they made over
the course of the study with respect to schools attended and programs
taken; the activities in which they engaged both in and out of school,
the recognition they received with respect to awards, scholarships, and
placing in contests or competitions; the paths they chose to follow in
the post-graduation year; and their career aspirations. Evaluative
information included an assessment of students’ progress as determined
by the marks they received in courses taken 1in high school, and
participants’ (i e., students, parents, and teachers) assessment of
schools, programs, courses, and students' progress in various domains
over the course of the study.

Data collection periods in the study were conducted at cransitional
pcints in the students' academic careers: at the erd of the studencs’
grade nine, ten, twelve, and pcst-graduation year Views of grade 11
were obtained from the respondents retrospectively.




ii. METHODOLOGY

A. PARTICIPANTS

1. Selection

Participants in the study were the students, their parents, and their
teachers. Their selection was based cn the following.

Candidates for the study were all CBE students in grade nine in the
1984-1985 school year who had been identified as gifted or talented
This included grade nine Oakley Centre students and grade nine students
attending other schools in the CBE system. Lists of these students were
provided to Program Evaluation by Oakley Centre and EASG.

In total, 110 grade nine students (50 students in Oakley Centre and 60
students 1n other CBE schools) were identified as potentia.i subjects
for the study Of these, 46 from Oakley Centre (8% refusal rate) and 45
from other schools (25% refusal rate) volunteered (with parental
approval) to take part. Each of these groups was composed of approx-
imately the same preoportion of male and female students (1.e., 14
female students and either 31 or 32 male students in each group)

Parents along with the students were invited to take part in the study

Criteria for the selection of teachers were dependent upon various
circumstances encountered during the course of the study. The selection
processes and rationale were the following:

* CBE Teachers

In 1985, three teachers from Oakley Centre provided information
about the participating students from this school, whereas in the
remaining schools, one teacher per student provided input The
Oakley Centre staff was small, teachers included in the study were
those who knew the students well and who volunteered to take part in
the study. In other junior high schools, the principal of the school
vas directed to identify a teacher who best knew the participating
student and vho also would be willing to take part. For both the
student groups, it was assumed that a teacher with a close relation-
ship with a ~tudent, built over the years in junior high, would have
sufficient knowledge to comment on the various mattsrs investigated
in the study.




In 1986 and 1988, all teachers instructing each participating stud-
ent were included in the study. In senior high, it was assumed that
teacher knowledge of a student, at least in the early years in high
school, would be limited to :spects of the student's performance in
the individual teacher's class. Therefore, in order to gain a comp-
rehensive view of a student's progress in high school, tsachers in
each of the subjects taken by a participating student were requested
to take part

In instances where a student had withdrawn from school or had not
passed a grade, either a teacher or counsellor who had worked close-
ly vith the student was interviewed.

* Bashop Carroll Teachers

A small : umber of participating students chose to attend Bishop Car-
roll in their high school years. This Calgary Catholic Board of
Education school offers an independent studies program in which
teachers function mainly .8 resources for students.

Teacher selection at Bishop Carrcll was as follows:

- In grade 10, an attempt was made to use a selection process which
corresponded as closely as possible to that used in CBE achools.
Staff requested to take part in the study were those identified
by student participants as teachers vho served as their principal
resources for each of the subject areas taken in this grade.

- In grade 12, participating ctudents' teacher-advisors were re-
quested to take part in the study. This alternative was used as
it was found that most of the teachers selected in grade 10 dad
not have extensive contact with the students and tended to not
return their questionnaires.

2. Status of the Student Sample Over the Course of the Study

The status of the sample at each of data collection periods extending
from 1985 to 1988 (in-school years) is pre-:nted in the following
table. The table indicates the - “er of students within CBE schools
and the number of students who lex. the CBE system during this time
period. Further divisions within these two broad classifications
specify the following:

13



Within CBE ashools:

- students vho were in the appropriate grade at the time of the data
collection, i.e., 1985 junior high graduates who were in grade 10 in
1986 year, and in grada 12 in 1988.

- students who were behind a grade at the time of the data collection

Other:

- Calgary students who were enrolled in non-CBE schools, i.e., Bishop
Carroll (BC) and a pr’-ate school in Calgary. Also incluued in the
category is one studen. who went to a private school in the USA but
returned to his family in Calgary on holidays.

- students in Calgary who had withdrawn frow school

- students who had moved from Calgary with their families

Within CBE Schools Other
Appropriate Grade Behind BC/Private Withdrawn Moved
Yeor Total oc R 0.9 R QoC R 0C R o R
1985 91 46 45
1986 80 39 41 1 ) 2 1 2
1788 69 362 33 b 1 4c 206 1d 3d 4 ge

4 One student who had left Calgarv at the conolusion of grade 9
returned to complete grades 11 and 12 in Calgary.

b This student returned to a CBE school after attending Bishop Carroll
for one year.

¢ Four of the 6 Calgary students attending non-CBE schools in 1988

vere at Bishop Carroll. All 7 in the 1986 year were at Bishop
Carroll
d Contact was lost for one data collection period with one student who
had withdrawn from school. Efforts to locate a second student who had
vitndrawn vere unsuccessful; Alberta Education records indicated that
this individual had not continued his education anywhere in Alberta.
® Information gained from questionnaires and other sources indicate
that 3 students (1 OC and 2 R) who had moved from Calgary and the
student attending a private school in Calgary were behind a grade at
the time of the data colleotion in 1988.

Students who had moved away from Calgary were in the following loca-

tions: British Columbia (4), Ontario (3), Quebec (1). Newfoundland (1).
Florida (1)

14
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The status of che student sample in 1989 (the post-high school year for
graduates) is presented in the following table

Tot~1 oC R
N L N % N 1

High school graduates:
- attending high school (upgrading

diploma or average) 4 4 3 7 1 2
- attending university or college 57 63 3l 67 26 58
- attending a technical imstitution 1 1 1 2
- working full time 6 7 4 9 2 4
- exchange student 2 2 2 4
- foreign travel, work, and studies 1 1 1 2
- unknown 2 2 1 2 1 2
Left Grade 12 without a diploma:
- working 1 1 2
- unknown 1 1 1 2
High school students:
- completing IB program - equivalent

to grade 13 (in USA) 1 1 1 2
- oompleting grade 12 6 1 3 1 3 1
- completing grade 11 (former

drop-out returned to school) 1 1 1 2
Drop-outs
- working full time 2 2 1 2 1 2
- unknown (lost contact) 1 1 1 2
Unknown (no information available).
- moved awvay while in high school S 6 2 4 3 7
Total 91 99 46 100 45 98

15
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3. Questionnaire Return and Interview Contact

The following indicates the success rate of data collection from
participants over the course of the study. Success rate is the
percentage of the total number of participants (potential) from whom
completed questionnaires or interviews (return) were obtained.

Studeats
Total ocC R
Potential Return Rate Potential Return Rate  Potential Return Rate

Year N N 2 N N .4 N N 2
1985 91 91 100 46 46 100 45 45 100
1986
» Within CBE:

- appropriate grade 80 79 99 39 39 100 41 40 98

- behind 1 1 100 1 1 100
* Other:

- Bishop Carroll (BC)7 7 100 5 5 100 2 2 100

- withdrawn 1 1 100 1 1 100

- moved 2 0 0 2 0 0
*» Total 91 88 97 46 44 96 45 44 98
1988
* Withan CBE:

- appropriate grade 69 66 96 36 35 91 33 A 94

- behind 2 2 100 1 1 100 1 1 100
* Other:

- BC/Private 6 6 100 4 4 100 2 2 100

- withdrawn 4 2 S 1 0 0 3 2 67

- moved 10 4 40 4 1 25 6 3 S0
* Total 91 80 88 46 41 89 45 39 87
1989
* Calgary Graduatesl 67 59 88 34 30 69 33 29 88
*» Calrary students in

high school:

- in CBEZ2 5 S5 100 3 3 100 2 2 100

- in BC/Private? 6 6 100 4 4 100 2 2 100
» CBE drop-outs 3 2 67 1 1 100 2 1 50
* Moved avay 10 4 40 4 1 25 6 3 50
» Totai 91 76 84 46 39 85 45 3. 82

1 The classification “Calgary Graduates” includes students who graduat-
ed from CBE high schools and Bishop Carroll. It also includes 2 stud-
ents (R) who left grade 12 without completing the requirements of a
high school diploma (2 - 3 oredits short of the 100 needed).

2 Includes 3 OC and 1 R 1988 graduates who returned for a fourth year
in high soclool.
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Parents

\
\
\
1"

Total ocC R
Potential Return Rate Potential Return Rate  Potential Return Rate
Year N N . N N . 3 N N %
1985 91 55 60 46 22 48 45 33 13
1986
¢ Within CBE:
- appropriate grade 80 53 66 39 26 67 41 21 66
- behind 1 1 100 1 1 100
* Other:
- Bashop Carroll (BC)? 6 86 5 4 80 2 2 100
- vithdrawn . 1 100 1 1 100
- moved 2 0 0 2 0 0
* Total 91 61 67 46 30 65 45 31 69
1988
* Within CBE.
- appropriate grade 69 52 75 36 25 69 33 27 82
- behind 2 2 100 1 100 1 1 100
* Other:
- BC/Pravate 6 5 83 4 3 15 2 2 100
- yathdrawn 4 2 50 1 0 0 3 2 67
- moved 10 4 40 4 2 50 6 2 33
* Total 91 65 71 46 31 67 45 34 16
1989
+ Calgary graduatesl 67 48 72 34 21 62 33 271 82
* In Calgary schools:
- CRE2 5 2 40 3 1 33 2 1 67
- BC/Pravate? 6 5 83 4 3 75 2 2 100
+ CBE drop-outs 3 1 33 1 0 0 2 1 50
¢ Moved away 10 3 30 4 1 25 6 2 3
¢ Total 91 59 65 46 26 57 45 33 73

1 The classification "Calgary Gradvates” includes parents of students
vho graduated from CBE high schools and Bishop Carroll. It also
includes parents of 2 students (R) who left grade 12 without complet-
ing the requirements of a high school diploma.

2 Includes parents of 3 OC and 1 R 1988 graduates who returned for a
fourth year in high school

17
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Teachers
Total ocC R
Potential Return Rate  Potential Return Rate  Potential Return Rate
Year N N 2 N N z N N 3
19735 91 91 100 462 46 100 45 45 100
19386
* Withan CBE
- appropriate grade 657 544 83 334 268 80 323 276 85
- behand 1 1 100 1 1 100
¢ Bishop Carroll 40 24 60 32 20 63 8 4 50
1988
¢« Withan CBE
- appropriate grade 477 462 97 255 247 97 222 215 97
- behind 2 2 100 1 1 100 1 1 100
¢ Bishop Carroll 4 4 100 3 3 100 1 1 100
1989
¢ Within CBEb 4 4 100 2 2 100 2 2 100

Three Oakley Centre teachers provided information regarding the 46
students participating in the study

One TA and three guidance counsellors were interviewed regarding

- three students who had returned for a fourth year, one to gain
courses and credits for a general diploma, one to upgrade his
general diploma to an advanced, and one to increase his overall
average \for scholarship purposes).

- one student who had repeated his grade nine year.

Another staff member (a TA) was approached regarding a st dent who

had not done well credit-wise 1in grade 10 and was in the process of

completing nis grade 12 An interview was not conducted as this

individual indicated that contact with the student had been minimal

over the 1988-89 school year

18




B. PRCCEDURE
1. Survey and Interview Data

The following outlines the procedures used tc collect data from the
students, parents, and teachers participating in the study. A more
detailed account can be found in Volumes I, II, III, and IV which res-
pectively contair the information compiled for data collection periods
conducted in grade 9, grade 10, grade 12, and the post-graduation year

Professionals who were involved in organizing and/or conducting the
study and their tasks were as follows

Year Professionals Tasks
1984-85 Supervisor, Program * Presentation of the research
(Grade 9) Evaluation proposal to CBE senior admin-

istration (approval gained from
the Chief Superintendent on
Oct. 2, 1984)

* Preliminary organization of the
study (consultation with stake-

hclders of gifted programmingl,
identification of the partici-
ants, design of research
instruments and formulation of
procedures)

2 External researchers ¢ Data colleotion

In-house researcher * Analysis of grade 9 data and
write-up of the results
1985-86 Supervisor, Program * Organization of a plan for
(Grade 10) Evaluation, in-house the data collection period
researcher, external
researcher
In-house researcher * Preliminary preparation

(location of students, identif-
ication of students' teachers)

In-house and external o Construction of research
researcher instruments and procedures
o Data collection

In-house researcher * Analysie of grade 10 data and
write-up of the results

19




Year = Piofessionals Tasks

1987-68 In-house researcher * Preliminary preparation
(Grade 12) (location of students, identif-

ication of students’' teachers)

* Ceastructior of research
instruments and procedures

¢ Data collection

* Analysis of grade 12 data and
write-up of the results

1988-89 In-house researcher * Preliminary preparation
(Post-grad (locatica of students)
uation) * Construction of research

instruments and procedures

* Data collection

* Analysis of the post-graduation
data and write-up of the results

* Analysis of longitudinal data
and write-up of the overall
report

Stakeholders formed an advisory commitee for the study. Included
vere the EASG Supervisor, the Principal of Oakley Centre, the
President of the Association for Bright Children (ABC), a parent
representative from Oakley Ccutre, and a psychologist.

Research Instruments

The research instruments used in data ocolleotion were questionnaires
and interview protocols. The format and substance of the instruments
were designed specifically for each of the respondent groups participa-
ting in the study. The process for developing the instruments generally
entailed the following:

identification of the issues to be investigated

design of draft instruments for each respondeat group
pretesting of the instruments with a sample from the respondent
groups

revision of the instruments on the basis of the pre-testing
information

Pretesting was conducted with instruments targeting :the main body of
students in the study but not those targeting the small groups (e.g.,
drop-outs, students behind a grade, students who moved from Calgary)
vhich splintered from the main body.
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The format of the research instruments used over the course of the
study for each of the respondent groups is as follows.

Year Target Group Respopdents  Format
1984-85 CBE students in grade 9 Students Interviews
Parents Questionnaires
Teachers Interviews
1985-86 CBE and Bishop Carroll Students Questionnaires
1987-88 students in the appropriate Parent Questionnaires
grade (in grade 10 in 1966 Teachers* Questionnaires
and grade 12 in 1988)
CBE students bebind one Students Interviews
grade Parents Questionnaires

Teacher/Cuunsellor Inteiviews

Pravate school students Students Interviews!
Parents InterviewsT
Drop-outs Students Interviews!
Parents InterviewsT

Teacher/Counsellor Interviews

Students who moved from Students Quest ionnairesM
Caigary Parents Questionnaires!
1988-89 CBE and Bishop Carroll Students Questionnairest
graduates Parents Questionnaires!
CBE and Bishop Carroll Students InterviewsB
fourth year high school Parents OuestionnairesB
students
CBE students behind one Students Interviews
grade Parents Questionnaires

Teacher/Counsellor Interviews

Private school students Students InterviewsT
Parents InterviewsT
Drop-outs Students Interviewsl
Parents InterviewsT
Students who moved from Students Quest ionnaires!!
Calgary Parents QuestionnairesM
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Exceptions were Bishop Carroll staff' in grade 12, students’
teacher-advisors were interviewed.

T - Interviews by telephone.

B - Interviews were conducted by telephone with the students from
Bishop Carroll; these students were not in regular attendance at
the school. The students in CBE schools were interviewed by the
researcher who travelled to the schools for the sessions.

B - The students in CBE schools were asked to deliver questionnaires
to their parents. Questionnaires to parents of the Bishop
Carroll students were sent and returned by mail

M - Questionnaires were mailed to home addresses of the
participants

Topics addressed in research instruments targeting the main body of
students wvere as follows"

1984-85 (Grade 9)

Research questions, for the most part, were dire~ted toward obtaining

information about the background of the students, the programs in whach

they had been involved in grade 9, and their progress/well-being in

school Topic areas addressed included:

* history of the student re. year and method of identification, length
of time special attention had been received

* areas of giftedness, strengths and weaknesses of students

* general academic progress

* special programs/activities taken in grade 9, and student progress

* student general well-being in school

* assistance received by students for academic and personal Lroblems

* ways of improving services/programs

Parents also rated the adequacy of school consultation/commmunication

with parents.

1985-86 and 1987-88 (Grades 10 and 12)

Topics addressed in research instrument sets targeting CBE and Bishop
Carroll students in the appropriate grade are outlined in the following

Questionnaires sent to CBE teachers in 1986 and 1988 and to Bishop Car-
roll teachers in 1986 were essentially the same instrument. Topic areas
addressed in this questionnaire were:

* programs, subject areas, and activities in which teachers instructed
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students
* teacher awareness that students had been identified as gifted/talented
* extensiveness and adequacy of programming opportunities, program
strengths and weaknesses
e students' academic achievement, abilities, skills
* student attitudes, abilities, skills, and behaviour. personal,
social, academic
The interview questions presented to Bishop Carroll teacher-advisors
in 1988 generally covered the same topic areas as those addressed 1in
the teacher questionnaires.

The questionnaire presented to students in 1988 was a revision of the

1986 questionnaire. Some parts remained unchanged -hereas others were

deleted or added. Topics which were included at both time periods were

the following:

* types of programs in which students were enrolled

* extensiveness and adequacy of programming opportunities provided by
schools to meet students’' needs

* lessons/courses taken outside of school

* course work: level of difficulty, teacher assistance, achievement, and
satisfaction with achievement

* student experiences and attitudes: personal, social, and academic

* health and family problems

* ad2quacy of counselling assistance

Topics which were added in the 1986 and 1988 student questionnaires

wvere the followang:

In the 1986:

* process of selecting a high school

* degree to whiach high schools met initial expectations

* adjustment to high school

In 1988:

e sgtudent transfer to other high schools since grade 10

¢ distinotions received during high school years (awards, scholarships,
vinning of contests or competitions, leadership positions held)

* skipping/repeat of courses

* quality of the education received

* benefits/drawbacks of special programs taken during high school years

* positives/negatives of the course of studies selected in high school

* generation/loss of interests in areas of study in high school years

* carry-over effects from junior high years

* changes which would made if school years were repeated

* highly satisfactory aspects of the education provided to gifted
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students and aspects highly in need of improvement
* preparation and plans for the future

Topic areas in the 1986 and 1988 parent questionnaires generally were
subsets of those addressed in the student questicnnaires. Other areas
included 1n the pareat questionnaires dealt with parental satisfaction
wath schools and services

]283-&2 (EQE:‘G:ﬂd!IES p Qn)

Topic areas addressed in the research instrument sets targeting Calgary
graduates (CBE and Bishop Carroll) were the following:

In student questionnaires:
* Background information:

major activity or occupation since graijuation

domicile

recognition received (scholarships/bursaries, awards, winnings,
leadership positions held)

lessons or courses taken on a private basia

* Full time post-secondary students:

acceptance 1into universities of choice

university attended and program of studies taken

status in university (registry for a full year, sslection of
desired courses, application for advanced standing, courses passed,
class standing, GPA)

satisfaction with level of achievement

adjustment to post-secondary studies/sccial life

enjoyment of studies and campus life

jobs held while in university

plans for the future

* Students not engaged in full time studies:

applications made to post-secondary institutions
employment history since graduation and plans
course vork conducted since graduation

future plans re: post-secondary studies

* Preparation for post-high school endeavours

* Positive and negative carry-over effects from public school years

o Changes in oneself experienced over the past year

* Extent of advancement of gifts/talents and factors affecting
success in reaching potential

* Advice to schools (re: educating the gifted) and to gifted students
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In parent questicnnaires:

* Background o: students

* Preparation for post-high school eadeavours, student success, and
factors contributing to degree of success

* Changes perceived in the students in tne past year

* Extent of advancement of gifts/talents and factors aifecting
students’ success 1n reaching their potential

* Advice to schools (re' educating the gifted) and parents ot gifted
students

Research questions posed in instrument sets for the remainder of the
target groups were specific to their particular circumstances. An
outline of the questions is available in Volumes II, III, and IV of the
study which contain detailed information regarding data collection in
grace 10, 12 and the post-graduation year.

Administration of research instruments

Procedures used to administer questionnaires and to conduct interviews
vere dependent upon the respondent group and its particular circum-
stances. An outline of these procedures is presented in the following.
(For more detail, please consult Volumes I, II, III, and IV of the
study )

a. In-school student questionnaire administration

Schools were ocontacted to schedule sessions with the participating
students. The researcher(s) travelled to the schools and supervised
the students' completion of the questionnaires. Students at these
sessions were asked to deliver questionnaires to their parents and to
return them to the school on complstion to be forwarded to Program
Evaluation.

b. Teacher questionnaires

Teacher questionnaires were sent to their schools and returned via
inter-school mail. In the grade 10 year, questionnaires were
distributed in Junc. In the grade 12 year, they were distributed in
tvo blocks: one at the conclusion of the first semester, and the
second at “he conclusion of the school year. The change in procedure
in the grade 12 year was recommended by teachers instruoting in
semestered schools.
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Memos were distributed to teachers whose ques®:nnnaires were overdue,
reminding them to complete and return the questionnaires. These were
followed by telephone calls in instances where questionnaires remained
overdue.

Questionnaires to teachers of Bishop Carroll students in grade 10 were
distributed and returned via this school board's inter-schocl mail
system.

c¢. In-School Interviews

Acrangements vere made with schools to interview students and staff at
their convenience. The interviews were conducted on an individual
basis at the schools. Interviews conducted ranged from structured with
members of large raspondent groups (i.e., the intact grade 9 sample of
students and their teachers) to ssmi-structured with members of
splinter groups which evolved over the course of the study. Students
at these sessions were asked to deliver questionnaires to their
parents and to return them on completion to the school to be forwarded
to Program Evaluation.

d. Telephone Interviews

Telephone irterviews were scheduled with students and parents at their
convenience. Interviews were semi-structured.

e. Mailed questionnaires to students and parents.

Return envelopes vith pre-paid postage were provided for the return of
questionnaires. Reminders vere sent in instances where respondents had
not returned coapleted questionnaires within specified time periods.

2. Standardized Test and Achievement Scores

Analyses vere performed to determine differences between the two groups
vith respect to their cognitive abilities and achievement level.
Cognitive abilities were measured by students' performance on the Cana-
dian Cognitive Abilities Test (CCAT) and the Nelson Reading Test.
Achievement levels were the marks students attained in their courses.
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. ve Abiliti

An estimate of students’' coghitive abilities was required in order to
establish the equivalency of the two groups of students at the outset
of the study The initial intent was to use, solely, siadents' IQs for
th s purpose as IQ generally was the measure by which a student had
been judged as gifted/talented. However, the validity of their use was
questioned to some extent by the Jdiscovery of the foilowing:

1 Two types of tests had been used to measure students' IQs: WISC-R
and the Stanford-Binet. These two tests are not entirely equival-
ent acsording to the research literature.

2. IQ test results could not be lccated for nine students

3 A number of students had been tested in early grades: 3 in grade
1, 7 1n grade 2, and 9 in grade 3. The reliiability of results of
testing of students in early grades has beer questionned by some
authorities.

Because of theses problems, other available measures of students'

cognitive abilities (i.e., the CCAT and the Nelson Rez l!ing Test) were

used to guage the comparability of the two groups. The CCAT had been
administered to all students in the CBE system in grade 7, and the

Nelson Reading Test in grade 8.

Student Achievement

One objective of the study was to follow the progress of students an
academic course work from grade 9 through to grade 12. The initial
intent vas to use CBE cumulative records as the source for informrtion
about student progress (e.g., marks achieved in coursvs and credits
obtained). However, these records were found to be incomplete; the
problems encountered and their imoact were the followang:

1. The grade 9 marks for OC students were not listed on the students’
cumulative records and unfortunately, Oakley Centre's studz~t files
vere los. wvhen the school was closed and its program moved to a new
location. As a result, junior high baseline measures of students’
achievement could not be establ:-hed.

2. CBE cumulative records did not (consistently) list the courses stud-
ents had taken in summer school or the courses taken by correspon-
dence. Incomplete records necessitated acquiring student transcripts
from Alberta Education.
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I1l. SUMMARY OF FINDINGS

BACKEROUND OF STUDENTS

Analyses conducted on students' scores on standardized tests indicated

1. no sagnificant differences between the groups with respect to their
cognitive abilities as measured by the CCAT and the Nelson Reading
Test

2. mean values for each of the groups were high, ranging from the 85th
to 95th percentile in the three subscales of the CCAT (Verbal,
Quantitative, and Non-Verbal) and the two subscales of the Nelson
Reading Test (Vouubulary and Paragraph Comprehension).

The scores of the majority (from 72% to 90%) of the total number of

students fell within the fourth quartile (75th up to the 100th

percentile) in each of the subscales of the two tests, with a major

portion (from 6% tu 18%) of the remainder falling within the third

quartile (50th up to the 75th percentile). A small percentage (from 4%

to 12%) of the scores fell below the S0th percentile.

Information obtained from the participants and records indicated that

compared to the R group, the OC group, on average:

1. vas testad for giftedness in an earlier grade, and

2. received special instruction for giftedness for a longer period of
tine.

Mean values with respect to grades in which students were tested were

4.4 for the OC group and 5.6 for the R group. Mean values with respect

to length of time special instruction was received as of the end of

grade nine were 4.7 years for the OC group and 1.9 years for the R

group. The differences in both these instances were significant.

The grades in which OC students were tested ranged from grade one to
grade nine. One-third was tested in early elementary grades (1 to 3), a
little more than one-half (57%) in late elementary grades (4 to 6), and
the remainder (11%) in junior high grades. With respect to the R group,
a small percent (13%) was tested in early elementary grades, and a
large percent in late elementary grades (56%) and junior high (24%).
The remainder (4 R) apparently had not been tested prior to the
beginning the study, and with the exception of one who ultimately was
tested in grade 10, were not processed in later grades. These latter
students apparently wvere waitlisted for testing by EASG and were not
reached as intended. The CCAT scores indicate that these students
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tested at the 99th percentile in at least one of the subscales

The length of time repcrted by the OC students with respect to the
special instruction they had received spanned their years in school.
That reported by the R students ranged from never (16%) to four years,
with the exception of one student who indicated a span extending from
the first year in school. Special instruction included years at Oakley
Centre Students of the OC group in grade nine indicated that they had
been enrolled in the school from one to four years - slightly more than
one-half were in their fourth year at the school with an additional
one-third (approx.) in their third year. Seven students (15%) of the R
group indicated they had previously attended Oakley Centre for a period
extending from one-half of a year to two years.

Descriptions of studenrts’' gifts/talents (obtained from the students and
their teachers in grade nine) involved a range of attributes. These
included all-round abilities, aptitudes in particular subject areas
(e.g., math, science, computing, humanities, languages, ana fine arts),
and various skills/abilities (e.g., verbal, writing comprehension,
memory, reasoning, spatial, mechanical, creative, athletic, leader-
ship). Most frequently mentioned wece all-round abilities, approximate-
ly one-half of the students in each of the groups were judged to be
capable in all or most respects. Other areas identified with some
frequency particular.y by students were aptitudes in math and/or human-
ities. Particular strengths indicated with some frequency by teachers
incluced students' comprehension or ease of learning, task commitment,
and self-motivation.

A sizable minority of students (15% OC and 24% R) and their teachers
(approximately one-third of each group) did not indicate any areas of
veakness. Weaknesses identified amoncst the remainder of the students
encompassed aptitudes in particular subject areas, various skills and
abilities, and approach to learning. Those mentioned most frequently by
the students were their aptitudes in science (28% OC and 18% R), math
(24% OC and 13% R), and French (i.e., 24% OC), and also work/study
habits (11% OC and 16% R). Those mentioned most frequently by teachers
vere v-aknesses with respect to students' study/work habits (20% OC and
27% R), concentration (i.e., 17% OC), and self-discipline (i.e., 20%
OC). One OC student and six R students were labelled underachievers by
their teachers.
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DIRECTIONS TAKEN BY THE STUDENTS OVER THE COURSE OF THE STuDY

The following presents an outline of the direction taken by the
students from grade ..ine through to the post-graduation year. Included
are the choices that students made with respect to the high schools
attended, programs taken which were of a special nature, involvement in
activities in and out of school, and the path followed after
graduation. Also presented are the students’' successes with respect to
the recognition they received by way of awards, scholarships, and
placement in contests or competitions, and the high school diploma
awarded i1n the 1987-88 school year, the “"on-time" graduation vear

Hagh Schools Attended by Students

The percentage of the students who continued to attend CBE schools
declined from Years 1 to 4 of the study. Of the original 91 students
wvho began the study in their grade nine, 89% remained in CBE schools in
the 1985-86 school year, and 78% in the 1987-88 :;chool year. A small
percentaye (5%) also continued in CBE schools in the final year of the
study (1988-89), the post-graduate year for the main body of the
students.

Thirteen high schools were attended by students who remained within the
CBE system in their senior years. A relatively large percentage of the
students (44% OC and 29% R) chose to attend Western Canada in thear
grade 10 year. The numbers attending other CBE high schools in their
grade 10 year ranged from 1 to 9 in total. Of those remaining in CBE
schools in the latter high school grades, a small number - three - had
transferred to other schools within the system. Two switched to high
schools which offered a special program (IB and PACE), whereas the
third had svitched to a neighbourhood school after dropping the IB
program at Western Canada.

With regard to those who left the CBE system,

* seven (8% of the original 91 students) had elected to attend Bishop
Carroll in their grade 10 year. Of these students, four remained in
Bishop Carroll to complete their high "hool, one moved from the
city after grade 10, one transferred to a CBE high school to
complete grades 11 and 12, and one transferred back and forth
between Bishop Carroll and Western Canada before settling in a
private school in the city to complete grades 11 and 12.

o four dropped out of schooi. One of these subsequently returned to
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school after a two year absence to complete aorade 11 and 12 at
Bishop Carroll.

* one received an Alberta Heritage Scholarship to attend a private
school in the USA which offered a full IB program.

* ten students (11% of the original 91 students) moved from Calgary
and did not return during the subsequent course of the study. One
other student who had moved after grade nine returned to the ciaty to
complete grades 11 and 12 in a CBE school

Special Programs Takep by Students

Extensive programming of a special nature was cxperienced by the OC
group in grade nine. Th.s group indicated that Oakley Centre provided
an individualized. enrichment program tailored to suit the needs of the
gifted student. Regular students' experiences, in contrast, were more
varied. According to their reports, approximately 40% had not been
involved in any special programming in grade nine, 22% had engaged in
some type of enrichment activaty or program, 16% were enrolled in
French Immersion or a bilingual program, and 9% had been in PEP
(Personalized Education Program). A small number received extra
attention through field trips (3), discussion sessions with gifted
students to review high school opportunities (2), and group coun- lling

(1).

In high schocl years, a larger percent of OC students engaged in
programs or activities of a special nature than did R students. Of
those who continued on in CBE high schools in grades 10 and 12, 65%
(approx.) of the OC group compared to 50% (approx.) of the R group
enrolled in such programs as Honours, 'B, Independent Studies, STRETCH,
PEP, PACE, PACT, Challenge, Bilingual program, and U of C enrichment or
extensica programs in science and math. Overall, the Honours/IB program
moreso than other special programs had attracted a larger number of
students in both of the groups (approx. 20% to 30% of the R students
and 30% to 40% of the OC students in grades 10 and 12).

A number of students who left the CBE system had enrolled in special
programs or schoois. In addition to those who conducted independent
studies at Bishop Carroll, one other student (R) who attended school in
Calgary, a private school, also received opportunities of a special
nature; this student crewed a tall ship from the Orient to Europe as
part of the school program. Students who left Calgary and who enrolled
in special programs/schools included two students (2 OC) who continued
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in IB in the U S.A., one studen’. (R) who had taken an enrichment
program for the gifted in an Oucario high school, and one student (OC)
vho attended a private (French) school in Quebec. One other student
(OC), a student with whom contact had been lost following the end of
grade nine, had indicated plans to enroll in a program for the gifted
in a Bratish Columbia school.

Student E In Various Activiti

Relatively large percentages of the two groups of students were active
in various pursuits in and out of school:

* Approximately 60% of each of the groups indicated pursuit of out-of-
school studies in yrade nine, 50% in grade 10, and slightly less
than 50% in grades 11 and 12. Out-of-school studies moat frequently
mentioned were in the performing arts and athletic fields. Other
fields mentioned included the visual arts, academics (e.g., math,
science, languages), computers, electronics, accounting, air cadets,
aeronautics, driving, First Aid, CPR, and leadership.

* A majority of students within each group in grade nine (from 55% to
65% approx.) and in high school years (wvlose to 75%) indicated
moderate to extensive involvement in extracurricular .ctivities in
their schools. Most of the remainder indicated "“a lattcle"
involvement.

The studenis participated in a variety of activities. A large
percentage indicated taking part in sports both at the grade nine
level (from 60% to 70%) and in high schoo' (approx. 55%). Other
typse of activities indicated by the students included involvement
in fine arts pursuits, councils and committees, conferences and
seminars, clubs, the school newspaper, contests or competitions,
various types of projects, field trips, public speaking, peer
support groups, volunteer organizations, and social activities an
the school.

* A latively large percent of both groups - 54% OC and 65% R -
inaicated they hud held leadership or executive positions in in-
school or out-of-school activities or organizations during their
high school years. The activities or organizations included various
school councils and committees, seminar groups, the school new-
spaper, the yearbook, clubs, sports, music groups, political or
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business organizations for the youth, church organizations for the
youth, and charity drives. One student indicated that he was the
president of his own investment company.

The majority of students in both groups (74% OC and 81% R) indicated
they had received some form of recognition for their skills and
abilities in their high school years. These included scholarships,
academic awards; prizes or top standing in contests or competitions;
avards in athletics; and awards in service, public speaking, or leader-
ship areas. Distinctions mentioned most frequently by the students were
cheir receiving the Rutherfo:d Scholarship, the Honour Award/Certifi-
cate, an achievement award in one or more subject areas, and placement
in math contests.

On-Time Graduati

The 1987-88 school year was the “on-time" graduation year for the
students. In this year, of the 91 students vho began the study:

* 80% had graduated (85% OC and 75% R)

o 2% left grade twelve without a diploma (2 R)

* 8% were still working towards a diploma (4 OC and 3 R)

* 4% hal dropped out of school (1 OC and 3 R).

The status of 5% was unknown (2 OC and 3 R).

Of the students attending CBE schools (71), 66 (93%) were awarded a

high school diploma in the “on-time" graduation year. Of those who were

avarded a diploma:

* the majority (60% OC and 68% R) recuived the advanced diploma with
the Avard of Excellence

* 31% OC azud 23% R, an advanced diploma

* the remainder (9% OC and 10% R), a general diploma.

Of the five students who did not receive a diploma in the “on-time"

graduation year, two were in grade 11 at this point in time, and three

did not qualify for a diploma in their grade 12 year. In this latter

regard, two students had two or three credits less than the 100

required for a diploma and one had not completed the required credits

in social sciences. One of these students returned for a fourth year in

high school to fulfill the requirements for a general diploma.

33




Of the students attending non-CBE schools,

* three of the four at Bishop Carroll were avarded a diploma in the
“on-time" graduation year (two received a general whereas the third
received an advanced diploma with the award of excellence). The
fourth had not acquired the necessary credits for gradustion. Three

of the students returned for a fourth year in high school: two to
upgrade their general to an advanced diploma and the third to
acquire the credits needed for a general diploma.

tvo students attending pravate schools, one in Calgary and one 21n
the USA, had not graduated in the “on-time" year. The student 1in
Calgary was in grade 11 at this point in time and the student in the
USA had yet to complete grade 13.

updated information was available on the status of S5 of the 10
students who had moved away. Four had graduated “on-time" and the
fifth returned for a fourth year in high school to obtain the
credits needed for graduation.

School records for CBE students in grade 12 in the 1987-88 year also
indicated that the two groups, on average, had acoumvwlated more than
the required number of credits needed ior graduation and that their
average marks were high. With respect to the credits, mean values for
the groups were 117 (OC) and 115 (R); the range for the OC group was
from 100 to 143 and for the R group, 98 to 136. With respect to average
marks, the mean value for both groups was 79%; the range extended from
64% to 88% for the OC group and from 50% to 94% for the R group No
significant differences vere obtained between the two groups on the two
measures.

Post-Graduation Year

Information obtained in the post-graduation year indicated that the
majority of the high school graduates (79% in each group) went on to
full time post-secondary studies following their grade 12 year. Of the
remainder of high school graduates:

* 4 (3 0C and 1 R) returned for a fourth year in high school

* 6 (4 OC and 2 R) went to work full time

* 2 (2 R) became exchange students

* 1 (1 R) took the opportunity to travel, work, and study overseas.

The occupation of 2 (1 OC and 1 R) were unknown.

Of the four graduates wno returned for a fourth year, three wanted to
upgrade their diploma from a general to an advanced, and one wanted to
upgri de his marks in order to increase his chances for receiving scho-
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larships. (In addition to the graduates, three others - 2 OC and 1 R -
had returned for a second year in grade 12, in these cases, to fulfill
the requirements for a general diploma.)

Of the graduates from Calgary who were not fourth year high school
students (and from whom questionnaires were received in 1989),
* a large percentage (73%¥ OC and 62% R) indicated that they had
received scholarhips or bursaries on or since their graduation,
* a minority (20% OC and 38% R) indicated receiving awards or winning
contests or competitionz in the same time period, and
* a minority (approx. 30% in each group) indicated holding a leader-
ship position since leaving school.
All but a fev of those who were awarded scholarships/bursaries
indicated that they had received the Rutherford Scholarship. A variety
of other scholarships and bursaries were also indicated; these inc)-ided
avards presented by various levels of government, universities, CBE,
oil companies, professional and service organizations, and clubs. Other
distinctions received with respect to awards and winnings in
contests/competitions included awards received on graacuation from high
school in academic, leadership, and athletic areas, winnings in class
competitions and elections conducted at university, and winnings 1in
sports competitions at the university, city, and provincial levels.
J.eadership posit‘ .ns described by the post-graduates involved roles in
various university student organizatiors (Student Union; class, resid-
ence, undergraduate societies or associations), air cadets, church
youth groups, political youth aroups, volunteer groups, and sports.

Information obtained from those attending post-secondary institutions
indicated the following situational cirocumstances:

* With the e.ception of three students who attended a college or
technical institution, all attended universities in the post-high
school vear. The majority attended post-secondary institutions an
Alberta (71%), namely in Calgary (60%). A sizable percentage (20%)
attended universities in Central Canada A small percentage were in
universities in B.C. (7%) and the Maritimes (2%).

* The majority (about 60%) contisued to live in the family home in the
post-graduation year. A sizable aumber (26% OC and 37% R) were
living in residence at universities. Of the remainder (6), one split
his time between his family home .nd residence and two were living
on their own; no information was available on the other thres.
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* A large proportion (close to one-half) were registered in General
Studies. Also of some size was the prvoportion (close tc one-juarter)
in engineering. The remainder were in a range of programs which
included the sciences, fine arts, business, and political science
fields. Une 1individual indicated an intention to switch to music
from Russian history. One who had attended a bible college intended
to enter university the following year to pursue a medical career

* Around 43% of each group indicated that they had aprlied to more
then one institution. Of these students, three-quarters (18 of 24)
indicated that they were accepted by the universities of their
choice. The reasons indicated by those who did not gain entry into
favoured universities were varied: too low marks, failure of the
entrance exam, failure to meet deadlines for sending marks, inaccur-
ate transcripts sent by Alberta Education, and biased selection
processes which favoured loc:l above out-of-province students

* Approximately one-third of each group indicated holding a job in
addition to conducting studies. The jobs included work as a wait-
ress, dishwasher, clerk, cashier, receptionist, labourer, usher,
sales and repairman in electronics or sports equipment, bookkeeper,
marketing assistant, swim coach, computer consultant, T-shirt desig-
ner and manufacturer, and an assistant 1in conducting a political
survey.-One student indicated full time employment for four menths
as part of the co-op program in which he took part at the University
of Waterloo

High school graduates who did not go on to post-secondary studies
following grade 12 also held a variety of jobs. Those that went to full
time employment worked in shoe stores, grocery stores, mailrooms,
resort hotels, construction, and sales promotion, also some functioned
as a cashier. receptionist, marketing assistant, and delivery boy Two
of the three who lived abroad also worked one had a position as an au-
paire girl 1in Paris and also instructed a school garl in English, a
second who was an exchange student 1n Caracas taught English to
individuals or small groups of adults. Three of the four who returned
for a fourth year in high school also held jobs. one had played a major
role in 2 movie filmed in Calgary and also was a vocalist in a band A
second worked as a waitress and the third as a courier

Future plans formulated with respect to careers and post-secondary
studies were the fo'.lowing.
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With respect to post-secondary students, all but Zfour (2 OC and 2
R) indicated that they had chosen a field in which they intended to
major. Approximately one-half of these students indicated plans to
major in a science related field. The remainder expressed interests
in majoring in such fields as busi:- ss/commerce, law, pclitical
soience, humanities, education, psychology, and fine arts.

A large percent of the post-secondary students (72%) indicated they
planned to continme their studies until they received thei:
degree(s), 17% indicated they planned to take a time-out period, and
11% vere uncertain as to the route they would take A larger percent
of the R group compared to the OC group (25% versus 12%) planned a
time-out period.

The following was indicated by the nine students who planned a t..me-

out period in their post-secondary studies.

- Three students who did poorly in their first year were not
returning in the Fall but planned an eventual return to full time
studies after taking time out to work and take refresher courses
on a part-time basis, to go on an overseas tour with the army,
and to clarify career goals and the direction to take to achieve
these goals.

- Four students planned to take time out during undergraduate
years. One vanted to go on a Morman mission, two vished to study
and travel overseas, aand one wished to travel and also to train
for the upooming Olympics. Two others planned to either work or
wravel betveen undergracuate and graduate degrees.

Of the graduates who were engaged in activities other than conduct-
ing post-secondary studies, only one did not have a specific
interest in pursuing this avenue in the future. This individual, a
fourth year student, planned a professional career in singing and
acting. The remainder intended to pursue studies at the post-second-
ary level at some point in their future:

- Six o1 the nine graduates vho had spent the post-high school year
either working full time or engaged in various pursuits overseas
reported intentions of going to university in the Fall of 1989
Two anticipated going to university sometime in the future, but
had not made any definite entry plans. Two had not defined their
career goals, whereas the remainder indicated interests in pursu-
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Jgg degrees in law, engineering, architecture, industrial design,
and drama. No information was available on the remaining
graduate.

One individual who left grade 12 without a diploma expressed an

interest in pursuing a degree either in humanities, philosophy,
or psychology. The plans were tentative at this stage of his life
ancd did not appear closely related to his primary ambition of
being a musician.

Two graduates who returned for a fourth year indicated plans to
enter university in the Fall of 1989, whereas a third was taking
time out to go on a Morman mission prior to engaging in post-
secondary studies. Indicated ocareer interests of these three
students were in the fields of communications, political science
or law, ~nd computing science.

Of the eight students working toward a hijh school diploma in the
1988-89 school year (1.e., those behind » grade, in private school,
or who returned for a second grade 12 year to acquire a general
diploma):

four indicated plans to enter a post-secondary institution in the
Fall of 1989. Three anticipated entry into university and one
planned to go to SAIT if not accepted at U of C. Career interests
included degrees in liberal arts, the math/science area, and
engineering or metallurgy. One student expressed an interest in a
career in writing or photography, and possibly law at a future
date.

tvo indicated plans to work for a time to finance their post-
secondary studies. One ultimately planned to go to college first
and then transfer to a univevtsity: career interests were in the
science field. The second planned to go to SAIT, and with
upgrading, on to university some time in the future: career
interests lay in the computing science field.

the remaining two students (one of whom had dropped out of school
for two years) planned to complete more high school courses to
gain the qualifications needed for an advanced high school
diploma. In the next year, one planned to eater university and
expressed interest in an enginee.ing or business degree. The
second had interests in going to either the Alberta College of
Art or Ryerson in Ontario.
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* One of the drop-outs did not have any interest in pursuing her
education; she intended to set up a fashion design studio in the
near future. A gecond drop-out had aoquired a high school equival-
ency diploma, and intended to pursue post-secondary studies, first
as a part-time student in a ocollege and later, as a full-time
student in university. His interests primarily were in writing, but
he also had talents in wsic and drama which he wanted to expand. No
information was available on the remaining drop-out

ASSESSMENT OF SCHOOLS, COURSES, PROGRAMS, AND STUDENT
PROGRESS

. Selection of High schools: Decision-Making aad Fulfillment of

Expectations

Junior high graduates who remained in the ocity enrolled in 14 high
schools for their grade 10 year. Thirteen of the high schools were
within the CBE system and one within the Catholic Board of Education
system. About one-third cf all the students chose to attend Western
Canada High school. The numbers who attended other schools ranged from
one to nine.

With respeot to the selection of high schocls:

* A majority (91%) of students in both groups indicated that the high
schools 1in which they registered in grade 10 were their first
choice. Thosc who indicated othervise reported that their first
choices were Western Canada or Sir Winston Churchill which offered
the IB program, or Bishop Carroll which offered an independent study
program. Reasons why these students did not enroll in preferred
schools involved such faotors as the students' non-acceptance into
the IB program, the distance of the schoel from home, friends’
attendance in the local school, and attraotive opportunities offered
by other schools (e.g., good band or sports program, options in such
areas electronics, aeroscience). One parent added that ocompulsory
religious studies at Bishop Carroll was the faoctor which dissuaded
the student from enrolling in this school.

* A larger percent of OC students (84%) than R students (50%) reported
that they (and their parents) investigated the potential of various
high schools in the oity prior to selecting the school which
ultimately was attended.
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* A number of features appeared to be relatively important consid-
erations in the deocision to select a particular school. Those whiach
tended to be of moderate to major importance to a large number
students (50% and mor» of the total number of students) included
the distance of the school from home; their friends' attendance at
the school, the quality of the academic programs offered at the
school, the opportunities available to students in the achool with
respect to special programs and variety of options; the 8chool
atmosphere; and the school's reputation with respect to its
standards of teaching and preparation of i‘s students for higher
level education. In addition to many of the features identified by
students, parents also indicated that the school's reputation 1in
regard to discipline, the structure provided in course work,
student-teacher rapport, commnication/consultation of the school
wvith parents, and the school's recognition of the special needs of
gifted students were of aimportance in the decision to select a
particular school.

In the selection process, some school features were of greater
importance to one group than the other. Significant differences were
obtained between the two groups' ratings of friends' attendance and
special programs at the school, friends' attendance was more
important to R students wherexs the opportunity to take special
programs was more important to OC students. Parent ratings also
indicated that the quality of the fine arts program offered in the
school was of greater importance to the OC group than the R group.

The majority of the students (67% R and 72% OC) and parents (62% R and
83% OC) at the conclusion of grade 10 indicated that the selected high
school met some if not all of their expectations.

* Ways in vhich expectations were met included positive experiences
vith respect to aspects of course work, program opportunities,
extracurricular activitiem, the uappruach of teachers, the school
atmosphere, peer relations, student progress, and school facilities
Also mentioned, particularly by students, was their encounter of
expected changes (i.e., increases) in such areas as work load,
competition amongst students, and the need for self-responsibility.

* Areas in which student and parent expectations were not (entirely)
met primarily involved disappointments or difficulties encountered
wvith respact to course work/programs, teachers, and the school
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atmosphere. Some students found that course work 1n instances was
too easy, slow-paced, and unstimulating, whereas others found
nonverse circumstances. Programs were found lackin™ in terms of
emphases taken, degree of flexibility allowed .1 range of
opportunities available to students (e.g., in 3~  aaont studaies,
the variety of options). Teachers were found lior. , in respect to
their level of expertise, and their approach to teaching and
students. School spirit was considered low by some students, and
relations amongst the students, poor.

2. Courses Taken in High School and Marks Achieved

Information obtained from 1987-88 transoripts of grade 12 CBE students
indicated the following:

* Almost all (i.e., from 93% to 99%) of the grade 12 students had
taken courses at the 10, 20, and 30 1levels in English, social
studies, math, and chemistry. Approximately two-thirds had taken
biology and physiocs at the 10, 20, and 30 levels. The marks ranged
from 50% to 100%. Mean percentages sere generally high, ranging from
the mid 70's to mid 80's. (Note: The highest marks achieved in
repeat courses were included in calculations.)

* Over high school years, 17% of the OC group and 30% of the R group
(close to one-quarter of the total number of students) had repeated
from ona to three courses in the core academi: areas. Repeated most
frequently was math. Math repeats oonstituted 3¢% of the oore
courses retaken by the total number of students, 45% of that retaken
by the OC group, and 29% of that retaken by the R group.

There appeared to be several reasons why ocourses were repeated. One-
half (8) of the students who repeated courses had passed the first
time,; three of the students (1 OC and 2 R) were required to repeat
(two) courses because of having transferred either into or out of the
1B program, and five (2 OC and 3 R) apparently repeated their courses
in an attempt to raise their marks. Of the remainder of the students
(8), seven (3 OC and 4 R) repeated courses because they failed the
first time, and one (1 R) apparently repeated one course to pass and
repeated two more in order to raise marks.

Nature of the problems encountered in failed courses varied amongst. the
students. One student indicated that his poor performance was due to an
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extended illness and missing much of the material during his absence.
Other students indivated either poor skills in the subject areas or
little motivation to do the work (boring material, little encouragement
provided by the teachers). Some of the students indicated they did not
attempt to repeat the failed courses in the academic stream; they opted
to take the non-academic route in the subject areas (i.e., in math and
English).

Six students (5 OC and 1 R) skipped course levels in their high school
years. Three of the students indicated that the course was in a core
academic subject area (i.e., math 10); the remainder were in the second
language areas, and in computer processing and music.

Analyses conducted on the students’' marks indicated no differences
between the groups in any of the core academic subject areas across
levels 10, 20, and 30. Differences, however, were found between the
course levels 1in social studies and math. In this regard, findings
indicated that, on average, the students’' level of achievemernt in these
twvo subjects increased at the 30 level relative to the earlier levels.
The change in marks at the 30 1level, although statistically
sign.ficant, was quite small (a rise of few percentage points).
Overall, other than for minor variations, the marks of the two groups
of students in core academic courses, on average, vere high and stable
across the 10, 20, and 30 levels.

Other academic courses taken by a sizable number of students included
those in the IB program, math 31, and second languages:

* The transcripts indicated that a total of 15 students (9 OC and 6 R)
had taken courses officially recognized by Alberti Education as IB
(i.e., in English, chemistry, biology, physics, and Theory of
Knowledge). The marks in IB courses were in the 80's and 90's with
the exception of one in the high 70's. Three of the students had
taken a full IB program.

* Two-thirds of the students had taken math 31. A larger percent (72%)
of OC students than R students (61%) chose to take this course.
Average marks tended to be high for both groups (from 76% to 79%).

* Three-quarters of the students in each of the groups had taken at
least one seco.d language course in their high school years. Four
students (R) had been in the bilingual program. Seven students (OC)
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had taken instruction in a language other than French (i.e., Latin,
Spanish, or German). Level of achievement in second language courses
ranged from mid 50's to high J0's. One student who had failed a
lover level French course had received a passing mark on the repeat
of the course.

As required, all students had taken physical education 10. Approx-
imately 33% of each of the groups continued to take physical education
at the 20 level, and approximately 15% of each of the ¢_oups at the 30
level. Mean achievement for the two groups extended from 76% to 81%.

Options and electives taken by the students in high school and their
achievement in the courses were the following:

Close to two-thirds of the students (58% OC an’ 70% R) had taken at
least one business education course in the following areas: compucer
processing, typing, accounting, law, basic business, business
education, record-keeping, and marketing. A sizable percentage of
each of the groups had taken computer processing 10 (31% OC and 45%
R) and typing 10 (53% OC and 61% R); small numbers had taken courses
in the remainder of the indicated subjeot areas. Generally, <‘ew
students in each of the groups continued beyond lower level courses
in this area of study.

Macks in business education courses ranged from 45% to 100%. In
courses taken by more than one student, mean values ranged from high
60's to mid 80's.

Close to one-half of the students in each of the groups had taken at
least one practical arts course in their high school years. These
included: electricity, electronics, mechanics, machine shop,
wvelding, piping, building construction, communications, visual
commnications, drafting, graphic arts, performing arts, food
studies, clothing and textiles, personal living skills, and health
and personal development. Small numbers of students (up to nine) had
taken any one course in these subject areas. Marks ranged from the
31% to 100%. In courses taken by more than one student, mean values
generally ranged from low 60's to mid 80's. Two students did not
pass courses taken in draiting and communications.

Small numbers of students had taken courses in the fine arts field
in high school. From 13% to 17% of the total number of students had
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taken from on2 to S1x courses in music, and from one to three
courses in drama and art. More of the OC group (22%) than the R
group (9%) took at least one course in drama. The percentages in
each cf the groups who took art and musi. were approximately equal.
Marks ranged from the mid 50's to 100%.

» Approximately one-quarter of the students (19% OC and 33% R) had
conducted from one to four special projects in their high school
years. Marks ranged from the S0's to the 90's.

* Close to one-quarter of the students in each of the groups had taken
one or more electives. These included world history, comparative
government, philosophy of man, micro/macro economics, cultural and
physical anthropology, gensral/applied sociology, general/personal
psychology, and experimental psychology. Marks ranged from high 50's
to low 90's. One of the students had repeated general psychcliogy to
raise his marks from a fail to a pass.

* Other courses taken by students were aeroscience (1 OC) and driver
and safety education (6 OC and 3 R). The students generally did well
in these fields.

3. Teacher Ratings of Student Progress

Various aspects of students' course ork were assessed by teachers. At
the grade nine level, these included teachers’ ratings of the students’
general academic progress relative to their potential and relative to
other students. At the senior high level (i.e., grades 10 and 12),
these inoluded: students' level of achievement relative to the average
student in the subject area taught by the teacher and relative to the
perceivad potential of the students, the foundation of knowledge and
skills aoquired ty the students in earlier years, the ease/difficulty
of course work for the students, and remedial assistance provided to
the students.

Information obta‘ned from teachers in grade nine indicated the
following:

* Most of the R students (approx. two-thirds) were above average vwhen
compared to other students and were doing well relative to thear
potential. A small number were considered average (7%) or below
average (16%). Close to one-quarter of the students, however, could
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have done better in their studies acocording to their teachers. No
ratings were given for the remainder of R students.

No ratings were provided for three-quarters of the OC group; the
teachers felt that the special nature of the program offered at
Oakley Centre made 1t impossible to judge the students in “general”
terms Ratings of the remainder of the OC students were high.

Teacher ratings of students’ performance in grades 10 and 12 indicated

the followang:

Asgessments of teachers instructing the students in core academic
subjects {(i.e., English, social studiex. math, and the sciences) in
grades 10 and 12 tended to be primarily positive.

- The majority of teachers (from 60% to 80% approx ) in each of the
core subjects indicated that the students’ level of achievement
was higher than that of the average student; the remainder, with
the exception of a small percentage (up to 15%), indicated a
level of performance comparable to the average student.

- From one-third to three-quarters (approx.) of the teachers across
the core subjects indicated that the students’ foundation of
knowledge and skills was advanced; most of the remainder
indicated an adequate background in the core subjects.

~ The majority indicated that the level of difficulty of course
work appeared either appropriate for the students or too easy; a
mlnoflty (up to 20% 1in math and the sciences) andicated the
students appeared to find the work too difficult

A relatively large percent (from 40% to 70% approx.) also indicated
that students’ achievement appeared comparabie to that expected for
their ability level. However, most of the remainder, which accounted
for a sizable proportion (1.e., approximately from one-quarter up to
one-half) felt that the students could have done better. This
finding suggests that a segment of the students were not meeting
teacher expectations in the core subjects

A fev significant differences were obtairned between the teachers’
mean ratings of the performance of the two groups in core subject
areas One significant difference was obtained at the grade 10
level: the finding indicated that, on average, achievement 1n
chemistry was lower than expected for the OC students compared to
the R stuadents At the grade 12 level, four significant differences
were obtained These indicated that compared to the R students, OC
students, on average, had a less extensive base of knowledge and
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skills in English, appeared to find course work in chemistry less
easy and work 1n physiocs more easy, and had a higher level of
achievement in physics relative to the average student in the class.
The differences represented relatively minor variations in the two
groups' ratings

¢ Teacher ratings of students’' performance in the remainder of the
courses taken in grades 10 and 12, for the most part, followed the
same trenle evident amongst ratings in core courses. Teacher ratings
tended to be priusarily positive in the domains examined.

* A small percent of the teachers indicated that students in grade 10
(5% of the total) and grade 12 (10% of the total) received remedial
assistance in the subject areas taught. The assistance described by
teachers in some instances, appeared to be directed toward helping
students overcome difficulties experienced in various subject areas,
and 1n others, it appeared to be directed toward enhancing the
learning process for them. Extra hnelp with essay writing and
developing writing skills was an area of assistance most frequently
mentioned by teachers at the grade 12 level.

4. Student and Parent Ratings of Course work

Various aspects of their course work in core academic subjects were
assessed by students. For the 9, 10, 20, and 30 levels in Language
Arts/English, social studies, math, and the sciences, students rated
the level of difficulty of the course work, their satisfaction with the
assistance received from teachers, their level of achievement with
respect to the marks achieved in the courses, and their satisfaction
with their level of achievement.

Students’ ratings of course work in core academic areas across the 9,
10, 20, and 30 levels indicated the following:

* The majority of students perceived the level or difficulty of
academic course work as either appropriate for them or too easy,
approximately one-third up to three-quarters 1indicated an
appropriate level of ease/difficulty of course work, and one-third
to one-half indicated too easy course work A small percentage (up
to 19%) indicated too difficult course work.

* In most instances, the majority of students expressed satisfaction
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with ti.a assistance they received from their teachers, with most of
the remainder indicating a “neutral” response The percent
indicating dissatisfaction ranged from 0% to 29%. Courses within
vhich more than 20% of the students indicated dissatisfaction were:
social studies, math, chemistry, biology, and physics at the 20
level and physics 30.

» A high percentage (from 70% to 90%) of the stidents indicated a
level of achievement in course work which was above average. Of the
remainder, most rated their achievement as average with a small
number (up to 19%) indicating below average performance in the core
courses.

¢ Generally, a majority of the students expressed satisfaction with
their level of achievement with much of the remainder indicating a
“neutral” response. In a number of instances, however, a sizable
minority (from 20% to 30% approx.) expressed dissatisfaction; these
included dissatisfaction with achievement in English 10, 20, and 30,
social studies 20 and 30, math 20 and 30, and chemistry 20.

Reasons indicated by the students who expressed either dissatisfaction
or neutral feelings in regard to teacher assistance involved the
following problems: unsuitable or poor teaching method, style, or
organization; insufficient explanation, review, and course structure
provided by teachers; teachers' unawareness that students needed help
or teachera"preconception that students could manage the material on
their own, unavailability of teachers (e.g., too busy, too large class
size), too difficult course work and/or too hard marking, poor studeni-
teacher relations or dislike of the attitudes, personality or approach
of the teachers; and reticence or little need of students to go to
teachers for help.

Explanations given by students in regard to their dissatisfaction or
neutral feelings about their level of achievement in course work
involved student, course, and teacher factors.

- Some students indicated that they felt they could have done better
had they put more effort into course work. Others, however,
indicated that they did not understand the material and did not have
sufficient abilities or skills to do well.

- Course work wvas viewed by some students as boring, too easy or
unstimulating, vhereas others found the course work too difficult or
the workload too heavy. Some also felt that group work or work
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conducted within a special program pulled tueir marks down.

- Teachers were viewed by some students as poor, unhelpful, and
unfair. Some also indicated that the courses or teachers did not
foster learning and achievement; ~thers indicated that thear
teachers expected a better performance from them.

Results of analyses conducted on the students’ ratings of acpeots of
core course work indicated a number of significant differences between
groups and course levels These, hovever, accounted for a small
percentage of the variability of the students’ ratings and, 1in
practicality, represented minor differences between groups and across
time. The trends apparent amongst students’' ratings were as follows:

+ Students' ratings of difficulty level of math and the sciences
tended to follow a pattern. In these subjects, the ratings indicated
that OC students, on average, tended to find oourse work less easy
in grade 9 than did R students. In high school, however, the ratings
of the two groups either converged or were the converse of that of
grade 9, i.e., work was easier for the OC group relative to the R
group. Generally, the ratings indicated that the OC students tended
to find course work easier in high school relative to grade nine
vhereas the R group tended to find work in high school less easy
than in grade 9.

Ratings of achievement in math and the sciences also tended to
follow a similar pattern. OC students generally indicated a lower
level of achievement in grade nine relative to the R group, whereas
in high school grades they tended to rate their level of achievement
at a higher level than did the R group

Student rztings in English and social studies did not follow a clear
pattern. Results with respect to English indicated no differences
betwveen groups at any of the course levels with respect to
difficulty of course work and achievement levels. However, fluctua-
tions in course difficulty/ease were obtained across the course
levels: in this regard, the findings indicated that students, on
average, found course work less easy at the 10 level compared to
grade 9, more easy at the 20 level, and less easy at the 30 level.
In sooial studies, but for minor variations, the ratings indioated
that difficulty level of course work and achievement levels remained
relatively stable across the course levels and were comparable for
the two groups.
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* Student ratings of satisfaction with their level of achievement and
teacher assistance tended to follow a pattern. Lavel of satisfaction
of both groups tended to gradually decline from the grade 9 level in
the core subjects through the 10 and 20 levels, and then recover to
soms extent at the 30 level. The OC group, in some instances,
indicated an overall higher level of satisfaction than did the R

group.

Parent mean ratings of c.n's/daughter’'s level of achievement generally
conformed tc those obtained from the students' themselves. Above
average achievement was indicated across subiect areas and across the
course levels. Parents, on average, expressed satisfaction with the
achievement attained by their children.

. School Programs and Student Needs

Students, parents, and teachers assessed various aspects of the
programs provided to students. In the following, their views regarding
the strengths and weaknesses of programs and how well programs met
students' needs are presented.

Special programs
a. Grade 9

Information collected in grade 9 from Oakley Centre students, their
parents, and their teachers is as follows:

* Students and teachers indicated that Oakley Centre offered a
number of advantages to its students. Mentioned most frequently
vas the flexible, enrichment nature of programming at the school,
according to the respondents’ reports, it afforded students the
freedom/independence to pursue studies in areas of personal
interest and to engage in in-depth or advanced studies. Also
mentioned with some frequency was the school atmosphere (i.e.,
the stimulation and support provided by peers and teachers) and
its promotion of student growth in both academic and personal
domains.

* A relatively large percent of students (26%) and teachers (41%)

felt that the Oakley Centre program had no disadvantageous
aspects. Of the proyram disadvantages indicated by the remainder
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of student3 and teachers, one which was predominant (particularly
amongst teachers) was the likelihood that students would encoun-
ter difficulties adjusting to high school after enyaging 1n a
specialized program such as Oakley Centre. Other disadvantages
vhich appeared of some consequence, particularly to students,
concerned bussing problems, limited contact with friends (neigh-
bourhood friends and also OC friends who resided in all parts of
the city), and the limited physical education program in the
school

About one-third of the students could not think of any ways 1in
vhich Oakley Centre could be improved. More frequently mentioned
areas of improvement suggested by the remainder concerned the
facility and equipment, the organization ¢ the program (e.g ,
degree of structure/flexibility, reauirements, scheduling), and
the need to extend the program (e.g., to high school grades, to
additional sites in the city). Also mentioned with some frequency
wvas the need to alter the pressures placed upon students (e.g.,
increase/decrease re: achievement, homework, studying).

Improvements more frequently suggested by teachers concerned the
need to optimize individualized programming at the school. In
this regard, teachers indicated the need to continue to make
curricular adjustments to accommodate the individual needs of the
students and to strive to provide an appropriate balance betwveen
structured and flexible programming for individual students. Also
mentioned with some frequency was the need to provide more
opportunities fcr student growth (i.e., expansion of their
interests and abilities).

Parents indicated a number of positive effects resulting from
their children's experiences iz the Oakley Centre program These
inciuded such aspects as the advancement of abilities and
talents, development of various types of skills, and growth 1in
self-confidence. The program improvements suggested by parents
primarily concerned the need to expand the opportunities and
support available to the students, i.e., provide more assistance
and encouragement to students to help them develop various
skills/abilities, and increase the types of resources and
programs available to them.

Students apparently prospered in the Oakley Centre program.
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Teacher ratings indicated that the major:ty (from 76% to 80%) of
the students did well relative to their potential and other
students. The students were highly appreciative of the program.
Almost all indicated that the program had been "good“ for them
and that they were glad to be enrolled at the school. A large
percentage (61%) also indicated they would have liked to continue
the program in senior high years i1f it were available

Of the students of the R group who were involved in some form of
special program or activity in grade 9 (27 out of 45), 10 were
engaged in enrichment activities, 7 were in Bilingual/Immersion
programs, 4 were in PEP (Personalized Education Program), 3 went
on field trips, 2 had taken part in discussion sessions regarding
high school opportunities, and 1 had taken part 1in group
counselling. Information collected in grade 9 from the R group
(students, teachers, and parents) with respect to special
programs and activities is as follows:

Advantageous aspects of special programs and activities
identified by R students and their teachers included students’
opportunities to engage 1in more challenging work, pursue and
expand interests, acquire knowledge and new skills, and meet new
people and interact with other students who shared interests and
intellectual capabilities. Also advantageous was the opportunity
to experience a change from regular classroom work (in
enrichment, field trips, etc.), and the opportunity to take a
flexible, individualized approach ¢5 studies (in PEP) and to
mastoc the French language (in the Bilingual/Immersion program).

Disadvantages were also experienced by the students. Those
mentioned »y students and teachers in regard to enrichment/
special projects and PEP included students' encounter of work
load pr:ssures (e.g., maintaining progress both in regular and
special work, missing recuilar class instruction when pulled out
for enrichment) and limited programming (e.g., insufficient
resources and time allotted to special programs, little choice of
topics for projects). In thke Bilingual/Immersion program,
identified problems areas included aspects of program
organization and approach, student diffioculties in functioning in
a second language, and the consequences of students having to
travel tu schools outside of thair neighbourhood. Tedium and too
heterogeneous grouping of participants were acspects mentioned by
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those who went on field trips The individual involved in group
counselling indicated that the sessions did not specifically
address personal problems Improvements to special programs/
activities suggested by students and teachers generally concerned
the need to address identified problems

o« Parents observed a number of positive effects resulting from
their children's involvement in special programs/activities
These included their children's enjoyment of various aspects of
these programs/activities. development of new interests and
skills, and growth in knowledge. The suggestions for improvement
offered by the parents primarily concerned the need to expand the
opportunities available to the students, and to provide more
encouragement to students to develop their potential.

e Differential views were expressed by students in regard to the
merit of their involvement in programs/activities of a special
nature. Those involved in enrichment programs/ projects, PEP, and
the Bilingual/Immersion programs generally felt their experiences
were of greater value tc them than did those who took part in
field trips, discussion groups, and counselling. Overall, more
than one-half (56%) of the students involved in some form of
special activity in grade 9 did not wish to continue or were
uncertain of the merit of continuing such endeavoure in grade 10.

b. High School

A variety of apeéial programs were taken by CBE students in thear
high school years. Included were:

Programs for high academic ach.evers
- Honours/IB program at Western Canada High School and Sir
Winston Churchill
- Honours program at Central Memorial

Programs which offered an alternative learning approach
- independent study program at Henry Wis: Wood
- PEP (Personalized Educational Program' at Joun G. Diefenbaker
- PACE (Personalized and Continuous Education) at Ernest Manning

Programs which offered enrichment and challenge
- PACT (Program for the Academically and Creatively Talented)

Al
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at Dr. E.P. Scarlett

- Challenge at Lord Beaverbrook

- STRETCH (Striving to Reach Excellence Through Challenge) at
Crescent Heights

- leadership program offered at Crescent Heaghts

- gifted and talented program at James Fowler

Bilingual program offered at Western Canada

Programs offered in university
- science enrichment program at U of C
- U of C extension courses in math.

Information obtained from students and parents regarding the
relative merits of special programs is as follows:

p for Hig lomic Achi

* Honours/IB at Western Canada and Sir Winston Churchill

|

Fourteen OC and 11 R students indicated that they had taken

courses in the honours/IB program in one or more high school

grades. Benefits received from the program according to these
students and their parents included opportunities for
students to:

- do interesting work (aavanced, challenging, stimulating),
conduct broad-based and/or indepth studies, and work at a
pace suitable to one's abilities (i.e., at an accelerated
pace)

- aoquire a superior education and also advanoced knowledge
and skills in preparation for work at the university level

- develop various academic related skills and grow in the
personal domain (e.g., study/work, time management,
research skills; self-discipline, setting goals, and self-
confidence in expressing one's views)

- establish friendships with students who had common
interests

- gain prestige in the school.

Drawbacks of the program, in the main, concerned the hea.y

workload, the stresses resulting from the demands of the

program, and the imposition of the program (time-wise) on
students’ opportunities to participate in other activitic.

o
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and to take non-academic courses of interest. A range of
other drawbacks were also identified. These concerned such
aspects as the difficulty of making the transition from
junior high studies to work in the honours program in grade
10, the difficulty of the work and the level of skills and
commitment needed to do well, the hard marking scheme in IB,
the labelling of the IB students, and inadequacies of the
program with respect to its breadth, flexibility, opportun-
1ties for creative expression, approach to learning (focus on
memorization), and counselling.

The majority of the students felt that the honours/IB program
had been worthwhile. Of the 14 OC and 11 R students who had
taken courses in the program, 10 OC (71%) and 6 R (55%)
indicated that the benefits outweighed the drawbacks. Two
others also tended to find some merit in the program: one
(OC) felt that the benefits egualled the drawbacts, whereas
the second (R) felt the benefits equalled the drawbacks with
respect to the IB program but the converse was the case with
respect to the honours component.

Seven OC and 8 R students indicated they had discontinued one
or more honours/IB courses in their high s8chool vyears

Reasons for dropping these courses mentioned most {requently
by students concerned the difficulty and demands of IB
studies, and students’ desire to reallocate their time to
other pursuits. Other reasons mentioned by students included
mi:8s8ing the deadline for application into the program,
discontanuation of subjects which were not areas of strength,
dissatisfaction with the extent to which creativity was
fostered in English, insuff. cient commitment to the program
and doing well in it the expectation of receiving higher
marks in the regular program, and the perception of no
particular future beneii.s arising from having taken the IB
program in school.

Honours at Central Memorial

Two students indicated they had taken the honours program at
Central Memorial. The benefits described by the students and
their parents included the opportunity to work at an
accelerated pace and to explore areas beyond »f the regular

P |
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curriculum, the stimulation of competing with ip*-llectual
peers, and the self-responsibility fostered by the program

The drawbacks indicated by the respondents suggested that an
optimum balance had not been attained in the program, the
students telt that, on occasion, not enough time was spent on
the basics, the expanded currzculum included areas whic. were
not considered useful, and students were too competitive

Both students folt the the benefits of the program outweighed
ne drawbacks

Prograws which offered an alterpative learning approach

* Iuuependent studies at Henry Wise Wood

Five OC and 4 R students indicated they had taken courses 1in
the independent stuuies program offered at Henry wise Wood.
Benefits indicated by the students and parents were the
opportunities the program afforded with respect to individua-
lized pacing, choices of topics for projects, pursuit of
studies in personal interest areas when ahead of otaers,
class attendance depsndent upon students’ need for teacher
direction, and an expanded curriculum. Also of benefit were
students’ appreciation of .n alternative to regular classroom
instruction, and the promotion of students' self-responsi-
bility for their own learning, time management skills, and
other skills/attitudes which prepared them for studies at the
post-secondary level Trawbacks of the program indicated by
the respondents were its disorganization, difficulties 1in
timetabling IS and regular courses in grad. 10, restrictions
imposed by teachers on the degree to which students were
allowed to work independently, requirements for (some) group
work and consequent marking based on group rather than
indiridual efforts, little scope for original work, and a
marking scheme in which students in independent studies were
judged on a different (1.e., higher) standard than those in
the reqilar program. Other drawbacks mentioned were the
difficulties students encountered in making the tre-sition
from junior high to independent studies in grade 10, managing
their time effectively, and associating with others in the
program who werv not academically inclined or motivated.

All but two students (1 OC and 1 R) felt that the benefits of
the program outweighed the drawbacks. Of the two students,
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one did not offer an coinion, and the second provided
separate ratings for courses taken within the program; the
ratings ranged from a positive to negative weighting of the
balance between the advantages and disadvantages.

Two students (1 OC and 1 R) indicated they discontinued one
or more courses taken in the independent studies program. One
of these students indicated that he switchad to the regular
program as he preferred the teacher in this program to that
in independent studies. The second switched to the regular
program in order to achieve higher marks.

PEP at John G. Diefenbaker and PACE at Ernest Manning

Views expressed by the students in PEP (2) and PACE (3) and
their parents regarding the positives and negatives of the
twvo programs appeared similar. Benefits arising from the
programs indicated the respondents were the opportunities for
students to work at pace suitable to their ability level and
to develop self-responsibility and independence (which were
considered good preparation for post-secondary studies). The
drawback indicated particularly by the students was the
unsuitability of the program for who were not self-motivated,
required close monitoring from feachers, had difficulty in
managing time effectively, and were distracted bv a number of
interests competing with academics. Also mentioned as a
dravback was the restriction of the degree of 1independence
allowed in self-pacing.

Of the two students who indicated they had taken the PEP
program at John G. Diefenbaker, one felt that the benefits of
the program outweighed the drawbacks, whereas the second
indicated the converse. All three students who indicated they
vere in the PACE program felt that the drawbacks of the
program outweighed the benefits.

One of the students indicated that he had discontinued the
PEP program in some subject areas. Reasons stated by the
student for switching was that he did not get along with the
PEP teachers instructing in these areas.
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Programs which offered enrichment and challenge
¢ STRETCH and the leadership program at Crescent Heights

Six students (3 OC and 3 R) indicated they had taken the
STRETCH program. The benefits reported by the students and
their parents were the opportunities the program afforded
with respect to learning about oneself and about human nature
1n general, pursuing studies in interest areas, expressing
one's creative abilities, and interacting with and learning
from others participating in the program. Also, the program
facilitated the transition from the Oakley Centre program to
high school, and fostered social and intellectual growth. The
drawbacks were problems encoun*ered with respect to the taime
commitment required for the program, the organization of the
program (too structured, plans were not brought to fruition,
productivity varied from class to class), class size (classes
vere most effective when less than 10 students were
enrolled), and the labelling of students as an elit2 group.
Of the six students, three indicated that the benefits
outveighted the drawbacks of the program, two indicated the
converse, and one did not offer an opinion.

Two students indicated they had discontinued STRETCH. One had
transferred out of Crescent Heights and the second indicated
that the work load was too heavy to continue in the program.

The leadership program was taken by one student The benefits
resulting from the program indicated by the student and his
parents was the enhancement of his communication and leader-
ship skills, and his personal growth with respect to self-
understanding and effective management of his personal life
The drawbacks of the program, according to the student, were
that no credits were assigned to the course and eligibilaty
vas restricted to those nominated by teachers. The student
thought the course was worthwhile, and wished that it had
extended beyond one level.

o PACT at E.P. Scarlett

Two students (R) indicated that they had taken the program.
The benefits of the program, according to the students and
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their parents, included the cognitive stimulation 1t provad-
ed, and 1ts promotion of various skills (use of the library,
organizational skills) and personal growth (liearning about
oneself, gaining confidence in public speaking and conducting
large scale research). Drawbacks were the disorganization of
the program (lack of direction, clearly stated objectives),
and the pressures resulting from the work load, time commit-
ment required of students, and pull-ocut from regular classes

The two students expressed divergent views with respect to
the balance between the program's positive and negative
aspects at the grade 10 level one felt that the benefits
outweighted the drawbacks and the second felt the converse
was the case. One of the students also had taken PACT 11, and
rated the program positively at this level.

The two students indicated that they had not continued to
take PACT beyond the grade 10 or grade 11 level. Reasons
indicated by the students included views that the program was
too time consuming, unproductive, and not advantageous with
respect to helping students get into university

Challenge at Lord Beaverbrook

One student had taken the program. The benefit according to
the student and his parents, was the creation of friendships
vith classmates which lasted over the yercs. The drawbacks
vere that the program was somewhat disorganized and also not
particularly interesting to the student. The student felt
that the benefits equalled the drawbacks. He, however, did
not continue the program in subsequent grades as he felt it
was not a productive use of his time.

Gifted and talented program at Jam-s Fowler

One student indicated 1involvement in a newly developed
program for the gifted at James Fowler. The benefits the
student gained from the program was the opportunity to pursue
interests and also to improve his work/study habits. A
drawback of the program was its rigid structure (i.e., too
much teacher control of projects). The student felt that the
benefits received from the program outweighed the drawback
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* Bilingual program at Western Canada

Four students indicated they had taken the bilingual program
in high school. The benefits the program offered, according
to the students and parents, included the opportunity for
students to gain mastery in French {which would be advanta-
geous to getting a job in the future), a facility in learning
languages in genera.., and an understanding of the French
culture and the English-French conflict in Canada. Drawbacks
vere the time commitment required for bilingual studies, the
sense of isolation from the rest of the school, and the lack
of proficiency in some aspects of the English language (1.e ,
spelling) All four students felt that the benefits gained
from the program outweighed the drawbacks.

i

One of the students indicated that she had dropped out of the
bilinqual program in grade 12. Reasons stated for switching
to the regular program was the desire to elevate marks to
ensure acceptance into universaty

e U of C programs

\
|
\
|
\
Programs offered in universaty
Four students (2 OC and 2 R) indicated they had participated
in the U of C science enrichment program and two {1 OC and 1 |
R) had participated in the U of C math extension program
Benefits indicated by the students and parents were student
enjoyment of a new experience, gains with respect to problem-
solving skills and lab experience, exposure to the campus and

instructional approach taken in university, and familiariza-

tion ¥ith the medical research profession and what a career
in this area would entail. Only one student experienced
disadvantages: the drawback was the extra time invested in U
of C studies and its impact on meeting commitments in other
areas. All of the students taking part in U of C programs
felt tha* the benefits far outweighed the drawbacks.

Students who had not taken a special program in any of their high

school years were asked to indicate reasons why studies of this

Q F‘&
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nature vere not pursued. Reasons stated by 21% of the students (8 OC

and 6 R) were varied. Those which were stated with some frequency

vere the following:

- special programs were not offered in their schools or theair
existence unknown

- no time/space was available to timetable special programs

- no time was available nor interest to take special programs
(students were involved in sports, out-of-school activaitaes,
social activities, or en)oying school life)

- few benefits were perceived 1rom taking special programs or
incentives offered to students to take them (the programs were
just extra work, activities were uninteresting, did not enhance
learning, promote talents, nor offer future advantages)

Other reasons indicated by a few students included students' being
denied entry because of scheduling errors or lack of qualifications,
and their finding special programs unattractive because of prior
negative experiences 1in similar accivities or the desire to avoid
being labelled as gifted or different. Overall, only three of the
students (2 OC and 1 R) regreted that they had not taken special
programs in high school.

Student Needs

In the following, student, parent, and teacher views are presented 1in
regard to how effectively schools addressed students' needs. Included
are student and parent assessments of the adequacy of the opportunities
provided in grades 9 through 12 to develop students' gi“*s/talents,
teacher assessment of the adequacy with vwhich their program of
instruction addressed the needs of the students in grade 10 and grade
12, and the three group's ratings of the extent to which various
aspects of programming satisfactorily met students' needs.

Views of students and parents regarding the opportunities provided by
schools to develop students' gifts/talents were as follows:

* The percent of the OC group indicating adequacy of opportunities
declined from approximately 90% in grade 9 to 70% in grade 10. A
reversed trend was evident amongst ratings of the R students and
parents: the percent indicating adequacy rose from (approx.) 35% of
the students and 45% of the parents in grade 9 to close to 50% of
the students and 60% of the parents in grade 10. The percentage of
the two groups reporting adequate opportunities in the remainder of
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high school grades was fairly comparable to that of grade 10

Student and parent descriptions of ways in which schools promoted
students’ gifts/talents and ways in which student needs could have
been better met in this regard suggested reasons for the
aforementioned trends. Comments indicated that the OC group was
highly appreciative of the opportunities which the specialized
program at Oakley Centre afforded its students and, to an extent,
felt their loss in grade 10 The loss, however, appeared to be
ameliorated in part by students' taking special programs in high
school, the bensfits included additional stimulation and challenge
for students to use and expand their abilities and talents, and
flexibility to 1investigate areas of interest. Students of the R
group tended to express needs for more enriched and flexible
programring in grade 9, as with the OC group, special programming in
high school apparently fulfilled some of these needs

Students and parents described a number of ways in which high
schools promoted students’' gifts/talents. Most frequently mentioned
vere aspects of course work, programs, and activities.

- According to respondents, course work and programs (i e., their
subject matter, special nature, difficulty level, pace, variety,
quality, scope, flexibility, and enrichment opportunities)
promoted students' learning, motivation, exploration of various
interests, expression of their abilities/talents, and growth ain
various domains. Participation in extracurricular activities was
also considered beneficial in that students had additional
avenues 1n vhich to explore and display their abilities/talents,
and also a chauce to broaden their experience base and develop
skills/interests in the athletic, social, and leadership realm ae
vell as in academics.

Other aspects mentioned involved teachers, the learning environment,

and the encouragement of student growth on a number of dimensions

- Teachers' approach (e.g., competence, enthusiasm, recognition of
students' gifts/talents, encouragement and high expectations of
students, flexibility and willingness to adapt programs to
individual needs) were indicated as factors cortributing to
students' progress.

- The 1learning environment, according to respondents, offered

challenges to students to excel, provided various opportunities

for students to achieve success in reaching their goals, and
provided an atmosphere of encouragement/support for the develop-




ment of gifts/talents.
- Promotion of skills such as study/work skills, independent
learning skills, and leadership skills e¢nhanced students’
abilities to function effectively in school.

Improvements suggested by students and parents, in the maan,
pertained to aspects of programs and course work, teachers’
approach, and support of students. Most frequently mentioned was the
need for more individualized, flexible, enriched programming; this
included needs with respect to opportunities to work at one's own
pace, to skip to higher level courses if students’' knowlege of the
material was advanced, to do independent work, to choose topics of
interest for assignments, to explore interest areas in depth, to
expand studies beyond the prescribed ocurriculum, and to engage 1in
field trips or other types of off-campus activities.

Other improvements related to programs and courses involved their

content, emphases taken, and variety available to students:

- Improvements suggested by respondents wilh respect to course
content included the need to provide more interestiny material,
new material rather than a repeat of earlier years, more
challenging material to stimulate students to strive and grow,
comprehensive coverage of subject areas, and more relevant,
practical material which would be of use to che student in future
endeavours.

- Problem sources with respect to emphases taken in courses/
programs included views that ' too much time was spent on topics
vhich were less important or valuable compared to others, too
strong emphasis was placed on academics to the detriment of
students’ invclvement in the arts, sports, or extracurricular
activities; too strong emphasis was piaced on memovy werk to the
detriment of creative expression and true learning; and too much
importance was placed on English and social studies when major
interest areas were math and the sciences.

- With respect to range of courses/programs available to students,
respondents indicated that a greater variety, in general, would
be of benefit, as well as courses/ programs which focussed on
specialized areas in math and science, film-making, cartooning,
creative writing, and English literature. Also it was felt an
alternative to the IB program was needed for those gifted
students who found it rigid and too strongly foocussed on
academics.
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Suggestions i1n regards to improviny teachers and their instructional
approach concerned the need for better qualified teachers, more
enthusiastic teachers, a lower teacher-student ratio, and the
presentation of alternative modes to learning (e.g., more hands-on
experiences, opportunities for creative expression, class discus-
sions, and debate). Needs with respect to student support included
the provision of more recognition to those with superior talents/
abilities, individualized attention or segregated classes to
optimize students' development, encouragement of students to excel,
and encouragement of students to develop their artistic talents in
addition to academic skills

Other aspects mentioned by students and parents concerned problems
evolving from situational constraints, the school atmosphere, and
the approach of students. Constraints indicated by the respondents
vere the workload demands of special programs and diploma require-
ments, these factors impinged on the time students had to meet
commitments in other areas and to take part in other activities of
interest to them. Problems with respect to the school atmosphere
evolved from such aspects as the large size of school and classes,
factors which respondents thought adversely affected the learning
environment and also the extent to which students had an opportunity
to receive special recognition. Problems with respect to students’
approach, mentioned primarily by parents, involved factors which
affected students' well-being in school;, these included students’
disillusionment with c¢lassroom instruction (e.g., rote learning,
feelings that little of value was learned, and biased treatment of
students), avoidance of be.ng labelled as different/gifted, and
disinterest and little self-motivation in attaining a high level of
achievement Generally, one or two respondents had 1identified each
of the above problems as areas of concern

High school teacher views of the adequacy of their program of instruc-
tion were as follows:

* The majority of the high school teachers thought that the program of
instruction in their subject areas adequately addressed the needs of
the students participating in the study. Approximately 60% of all
the respondents at the grade 10 level and 90% at the grade 12 level
indicated positive ratings with respect to programming adequacy
Within core subject areas, the percentages with positive ratings
ranged from 65% to 90% (approx.) at the grade 10 level and from 80%
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to 95% (approx.) at the grade 12 level. In the remainder of the
courses, gererally more than three-quarters of the respondents at
both grade vels rated their programs positively. No significant
differences b.iween mean ratings for the two groups of students in
any subject areas were obtained.

Core subjects in which a sizable minority of teachers indicated
inadequacy were math and the sciences Forty-two percent (42%) of
teachers instructing OC students and 28% instructing R students 1in
grade 10 thought the chemistry program did not sufficiently address
the needs of these students. From 25% to 30% (approx.) of teachers
instructing R students in math in grade 10 and biology in grade 12
felt their programs were not adequate. Comments made in regard to
ways in which students' needs could have been better met indicated
that, on the whole, teachers in these subject areas felt that more
flexible, individualized, and enriched programming would have been
advantageous. Also, the facilities and resources (e.g, for labs)
appeared somevhat of a problem source in the sciences.

In open-ended comments, teachers instructing in various subject
areas tended to identify similar program features as areas of
strength and weakness. In general, aspects which met the students’
needs particularly well, according to teachers, were the curriculum
itself (e.g , its clallenging material, breadth, depth, scope), the
opportunities provided to enhance studies in the subject area (e g ,
variety of learning modes, group work, individual pursuits,
accelerated pacing, choices for research projects, competition,
individual assistance, learning from intellectual peers) and the
promotion of skill development in various areas (e.g., research,
work/study, cognitive, verbal, writing, motor, social, leadership)

With respect to aspects of the program which did not address needs
to the extent required by students, teachers across subject areas
tended to share the view that students would have benefited from the
provision of more activities of an enrichment nature and from an
approach which offered greater fleribility and individualization

Comments of teachers indicated that the extent to which students
received additionai aciimlation depended upon a number of factors.
Some teachers indicated that they were unavare that the students who
vere being assessed were gifted; they felt that had they been
informed, they would have planned additional activities to enhance
the students’ studies. Some, however, indicated that haighly
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structured programs, a heavy workload, large class sizes, and
diverse student abilities within the class prohibited the extent to

vhich teachers could provide enrichment to advanced students,
vhereas others indicated that students did not take advantage of
available opportunities nor demonstrate 1initiative -n approaching
teachers to request additional assignments. Yet others indicated
that enrichment was not required by some students; according to
teachers, these students found work sufficiently demanding, had
difficulties due to lamited skills/abilities in the subject area,
displayed little motivation in course work, or did not consider the
subject a priority interest area.

Students rated the sufficiency of programming opportunities they
encountered from grades 9 through 12. Aspects which were rated included
programming which afforded students a flexible, individualized approach
to studies (independent work, flexible timetabling, individualized
pacing) and activities which offered students choicas, variety, enrich-
ment or some form of extra stimulation (challenging work, advanced
vork, extra assignments, choice of topics, field work, group projects
wvith similar others, work with teachers expert in interest areas,
competition 1n academics, options in interest areas). Findings of
analyses conducted on students’' ratings indicated the following:

* The OC group experienced greater change than did the R group The
period of change, as expected, involved the transition from the
special Oakley programming of grade 9 to the more general, main-
stream programming of grade 10. OC students, on average, indicated a
decline from grade 9 to grade 10 in the extent to which they could
vork on their own (i.e., work independently, at their own pace, and
according to their own timetable), had choices with respect to
topics of investigation in projects, had freedom to pursue studies
1n interest areas (i.e., at an advanced level, in the field or off-
campus), and also the opportunity to work on projects with peers who
vere equally capable. Comparatively, the R group, on average,
experienced less extensive opportunities of chis nature in grade 9
and relatively little change from grade 9 to grade 10. In high
school grades, the two groups' ratings of the extensiveness of
various programming opporturities they encountered remained
relatively stable.

* OC students, on average, indicated that various aspects of program-
ming in grade 9 a*t Oakley Centre generally accomodated cheir needs
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well. In high school years where they experienced less programming
of a flexible, enrichment nature, they tended to feel that more
opportunities of this nature would have been of benefit to them. The
R group, on average, indicated that they would have profited from
more programming of this nature throughout grezdes 9 thrcugh 12.

The OC group advantage relative to the R group persisted into later
grades 1n a number of areas (e.g., opportunities for 1indepeadent
work, choices with respect to topics for projects, challenging and
advanced work, field work in interest areas, working with teachers
expert 1n interest areas, and working on group projects with others
of like abilities). The advantage appeared to be a consequence of a
larger percentage of OC students compared to R students partici-
pating in special programs in high school. Teachers provided support
for this explanation: ratings of those instructing in special
programs indicated that students in these programs received the
benefit of more extensive opportunities of an enrichment, flexible
nature compared to those in reqular programs.

Ratings which did not entirely conform to general trends involved
students' views of options taken in 1interest areas, extra assign-
ments done on material presented in class, and competing 1n
academics. Findings indicated that students' opportunities to take
options and do extra assignments declined from grade 9 through 12;
both groups felt that circumstances with respect to extra assign-
ments were satisfactory whereas for options, they would have liked
to have taken more, particularly in high school. Both groups, on
average, felt that opportunities to engage in competitive activities
(which remained stable over ihe grades) were satisfactory.

Comments added by students to explain their ratings generally
referred to the reasons why more opportunities would have been of
benefit and the problems which hiadered the provision of more
programming opportunities to students. A benefit projected by
students was the stimulation which more flexible, enriched program-
ming would bring to the learning environment, they felt that their
interest in their studies would increase as well as their motivation
and productivity. Hindrances to the provision of more programming of
this nature included the rigidity of high school proyramming and
pressures evolving from the workload and emphasis placed on
academics; factors such as these, according to the students, did not
allow much flexibility to individualize programming for students nor
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time or space to explore various interest areas. In addition, it was
feit by some tnat teachers did not have the time, expertise, nor 1in
some instances, the interest to accommodate programs for individual
students.

* Views of parents and teachers generally conformed to those of the
students. On average, 1t was felt that the students could benefat
from more opportunities which offered additional stimulation and
various alternatives to the reqgular program.

. Teacher Awareness Re: Students’ Identification as Gifted/ Talented

A relatively small percentage of high school teachers instructing the
students were informed that these students had been identified as
gifted or talented. Approximately one-quarter instructing the students
in grade 10 and in grade 12 indicated being informed earlier in the
school year of the students’' classification. A larger percent of the
teachers of OC students (38%) compared to R students (17%) in grade 10
vere informed of the nature of the students. The percentage of those
informed at the grade 12 w»s approximately equal in the two groups.

Comments added by some teachers in grade 10 indicated that they learned
of the giftedness of OC students from school records which stated that
the gtudents came from Oakley or by beiny informed by the students
themselves. Gifted/talented students coming from regular junior high
schools apparently were not as easily identified.

. Parental Satisfaction ¥ith Schools and Services

Parents rated their satisfaction with various aspeots of their sons'/
daughters’ schools from grades 9 through 12. Included were ratings of
the assistance and support their children received in regard to
developing their gifts/talents, overcoming weaknesses in subject areas,
forming work/study habits, and establishing short/long term academic
goals. Also rated was the feedback parents received reqarding their
children’'s progress, tue information they received regarding programs/
activities advantageous for their children, teacher expertise 1in
promoting the abilities and interests of g.fted students, and the
opportunities provided by schools to stimulate their children's
interests. Parent ratings indicated the following:

* A decline in satisfaction from grade 9 to grade 10 was expressed by
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parents, and generally little change thereafter acrc:>z high school
grades. The amount of change from grade 9 to 10 tended to be greater
for the OC group, but the decrease in their satisfaction did not
surpass the lower level of satisfaction expressed by the parents of
R students.

Group differences were obtained mainly at the grade 9 level and in
areas concerning services, feedback, and information specific to the
gifts/talents, abilities, and interests of the students In thas
regard, compared to R parents, OC parents expressed a higher level
of satisfaction with: the opportunities provided in grade nine to
stimulate the interests of their children, the encouragement their
children received to develop their gifts/talents, the expertise of
teachers in developing their children's abilities and interests, the
information they received about available programs designed to meet
the needs of the gifted/talented, and the feedback provided by
schools about their ch.ldren's progress in their area of giftedness/
talent.

Another area in which significant group differences were obtained
vas in regard to the counselling students received in forming short
and long term academic goals. The OC group indicated a higher level
of satisfaction compared to the R group with the help their children
received in goal setting both at the grade 9 and grade 10 level

The proportion of parents in each of the groups indicating dissatis-
faction with various aspects of schools and services generally
ranged from none to approximately one-third. Areas which appeared of
concern to a sizable proportion of parents were as follows:

- One-quarter of parents of OC students and one-third of parents of
R children in grade 10 were dissatisfied with the informatiocn
they received about programs available for the gifted/talented
Close to one-quarter of each of the groups also were dissatisfied
with the information they received in the latter high school
years regarding programs/activities available in the interest
areas of their children and the feedback they received about
their children’'s progress in areas of giftedness/talent.

- Approximately one-quarter of R parents indicated dissatizfaction
with the opportunities provided in grade 10 to stimulate their
children's interests and the encouragement procvided across the
three years in high school to enhance the growth of thear
children's gifts/talents. Approximately one-quarter also were
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dissatisfied with the counselling their children received in high
school years (re academic goals) and with the assistance they
received 1n developing work/study skills particularly in grade
10

- Close to one-quarter of parents of OC students indicated dissat-
i1sfaction with the assistance their children received in grade 11
in overcoming weaknesses and the expertise of their children's
teachers in helping them to develop their abilities and
interests One-quarter also were dissatisfied with the counsel-
ling their cb”'dren received in the latter high school years in
setting academic goals.

8. Student Attitudes, Skills, Abilities, and Behaviour

Various aspects of student well-being in school were rated by the
students, their parents, and their teachers. Those rated by students
and parents mainly involved student attitudes toward school, pressures
encountered from various sources, and their personal and socaial
adjustment in grades 9 through 12 Teachers' rated students on a number
of dimensions in grades 10 and 12 which included student behaviour and
performance in class.

Student ratings across grades 9 through 12 in'licated the following

* The majority felt moderate to extensive confidence in, respect for,
and rapport with their teachers, enjoyment of =>ourse work, accep-
tance by peers; positive self esteer: confidence in their capabil-
1ties,; self-responsibility for their own progress, and motivation to
do well in their studies. Low ratings were, in almost all instances,
indicated by lese than 20% of the students. The exceptions were
students’ rating of their motivatiun and enjoyment of course work
vhere un to 21% indicated little interest in doing well in school
and up 29% felt little enjoyment of their studies

A sizable proportion also felt a moderate to a high degree of
rapport with classmates with respect to sharing interests and ideas
A minority (up to 43%) felt they shared little with their classmates
in this regar-.

* Pressures from some sources were greater than from others.

- Those from peers not to excel in course work and from being
labelled as gifted in most instances were low to moderate for the
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majority of the students However, a minority of some size (21%
to 27%) indicated high pressures with respect to gitted labelling
at the grade 9 and 10 levels.

- Those from the workload and from the family to achieve high marks
vere more substantial for a sizable percentage of the students
Close to 30% to 50% of the students indicated high pressures from
the workload particularly in high sohool grades and from the
family across grades 9 through 12.

A relatively substantial incidence of boredom with school was
reported by the students. In this regard, from 25% to 55% indicated
a high level of boredom across grades 9 through 1°

C.anges across grades 9 through 12 were indicated by students in
regard to their relations with teachers and peers, and their atti-
tudes tovard school work. Students, on average, reported a decline
from grade 9 to grade 10 and subsequent recovery over the next two
~cades 1in such aspects as their confidence in and rapport waith
teachers, enjoyment of course work, feelings of fitting in and being
socially accepted, and sharing of interests and being intellectually
stimulated by classmates.

Significant group differences were obtained with respect to
students’ ratings of enjoyment of course work and boredom with
school The OC students, overall, indicated a higher level of
enjoyment of course work. This group also expressed a lower level of
boredom in grade 9 compared to the R group, at the grade 10 level,
boredom increased to match that of the R group and remained stable
over the high school grades. A trend was also evident with respect
to the students' ratings of their sharing interests and ideas with
classmates. In this latter case, the OC group felt more rapport with
their classmates in grade 9 compared to the R group; in grade 10,
however, positive ratings of the OC group decreased to match that of
the R group's. In both boredom and rapport with classmates, ratings
of the R group across grades 9 and 10 remained relatively unchanged.

Student ratings of frustration with school work and pressurec from
various sources shared a common pattern. In this regard, a rise ain
feelings of frustration and pressures was indicated by the students
in grade 10 relative to grade 9, a drop at the grade 11 level, and
either a rise or leveling at the grads 12 level. No significant
differences between groups were obtained.
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* The two group's ratings on personal dimensions (1 e , self-esteem,
confidence in their capability, self-responsibility for academic
progress, and motivation) were comparable and relatively stable
acrnss the grades.

+ Stataistically significant differences obtained between groups and
across grades were small in a practical sense. They accounted for a
small amount of variability amongst the students’ ratings

Overall, the findings suggest that students enter an adjustment period
vhen they move from junior into senior high. Students' positaive
relations with teachers and peers decline in graae 10 from that of
grade 9, they become more frustrated with school work, find less enjoy-
ment of school, and feel more pressure with respect to their workload
and marks during this period. The OC group experienced greater change
particularly with respect to adjusting to a less stimulating academic
and social environment in their grade 10 year compared to grade 9.
Lower ratings of the OC group, however, did not surpass those of the R

group.

Students apparently recovered from the downturn experienced in grade
10. In most instances, the upswing wa3 gradual with foramer high
positive views regained by grade 12. Exceptions to this trend involved
ratings of frustration with course work and pressures from the workload
vhich increased in grade 12 after an initial downswing in grade 11 from
grade 10. These feelings coincide with the students’ push in grade 12
to write the diploma examinations and also acquire the necessary
qualifications for graduation and scholarships.

In the main, parental ratings of their sons/daughters on the aforemen-
tioned dimensions matched those obtained from the students’ self-
ratings.

Findings with respect to teachers' ratings of the students (in 1986 and
1988) were as follows:

* The majority reported that the students displayed considerable
abilities, skills, positive attitudes, social adjustment, and
personal development. The percentage indicating students’ minimal
display of positive attributes wac generally less than 25%.

* Mean ratings of positive attributes which tended to be amongst the
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highest involved students’ coumprehension of course material and
their regard for teachers Also relatively high were the wmeans for
students’' self-esteem, confidence in their capability, ability to
vork independently, and self-responsibility for their own learning

These ratings generally confirmed those indicated by the students’
themselves.

* Areas 1n which a larger percent of teachers indicated low levels of
skills/abilities amongst the students involved their self-motivation
in learning, motivation to excel, and work/study skills Generally
around 20% found their students lacking in these respects

* Problems amongst students generally appeared minimal. Few teachers
indicated incidences of any magnitude with respect to disruptive
class behaviour (up to 13%) and socio-emotional problems (up to 12%)
amongst the students. Also a small percentage of teachers (up to
21%) perceived that students avoided being singled out in class or
being labelled as gifted.

* A few significant differences were obtained between teachers’
ratings of the two groups of studerts. These were related to the
social domain and the R group’'s advantage relative to the OC group
teachers perceived that the R group was accepted by peers to a
greater extent than was the OC group in grade 10 &énd 12, and also
lisplayed greater understanding and tolerance of less capable
others, particularly at the grade 12 level. These differences,
although statistically significant, accounted for minor variations
in teacher ratings.

9. Personal Problems

A small number of students (up to 12%) indicated extensive health and
family problems impinging on their progress in high schorl. Ratings of
the two groups in these two respects were comparable and stable across
high school years.

10. Retrospective Views in Grade 12

Retrospective views on a number of 1ssues were obtained from students
and their parents at the end of the students' grade 12 year. Informa-
tion obtained from respondents was as follows:
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Qualaty of Education Received

Views of students and their p:.tents regarding the quality of education
students received 1n elementary, Jjunior, and Senior vyears vwere
positive. A large percentage {approx. 60% to 80% of the students and
parents) rated the quality of education at each of the levels of
schooling as above average {(1.e., from "good"” to "excellent"). Most of
the remainder rated the quality as average Few (up to 15%) rated the
quality as below average.

Significant differences were obtained between groups and also bet 'een
levels of schooling. The OC students’ ratings of the quality of
education they received in junior high years (1.e., Oakley Centre
years) was higher than that indicated by R students; in this regard,
80% of the OC students compared to 54% of the R students _ated their
Junior high education as above average The OC students' ratings also
indicated that, on average, they felt the education they received ir
Junior and senior years was superior to that received in elementary.
Mean ratings of parents £followed the same pattern as that of the
students.

Explanations given by students and parents for differences in their

ratings of the levels of schooling suggest that a number of criteraa

served as a basis for Jjudging educational quality. The following
aspects apparently were contributors tc students’' views of a superior
education:

- teachers who were expert, inspired, and caring

- a school program which was strong in all areas (math, sciences,
humanities, and fine arts)

- a ourriculum which adequately covered the basics, prepared students
for the next course level, and consisted of material of a functional
or practical nature (e.g., relevant to future careers)

- courses, programs, and activities which were special 1in nature
(e.g., IB, PEP, IS, Bilingual), interested and challenged students,
offered advanced material, and provided enrichment

- a school environment which promoted high academic standards, emphas-
ized excellence and learning, and provided incentives and encour-
agement to students to strive to do well

- an instructional approach which was sensitive to the needs of the
individual student, accommodated the learning style of the student,
allowed students to advance at their own rate, offered opportunities
for independeuat work, and allowed students freedom to explore thear
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areas of interest

- good balance between flexibility and structure in course work

- support for gifted students through the provision of special
programs for the gifted, opportunities for interaction with intel-
lectually advanced peers, staff understanding of the nature and
needs of gifted students, encouragement of the development of
students' gifts/talents, .nd promotion of students’' personal growth
(self-understanding re one’'s giftedness).

- development of students' abilities, skills, and approach to learning
(thinking skills, creativity, work/study skills, and self-respon-
sibilaty)

In addition to many of the aspects identified by the students, parents

also considered the following as contributors to a superior education

for their children:

- a school program which offered a wide range of options

- a school environment which eased student social acceptance and
promoted social maturaty.

Other comments made by parents and students suggest that the attitudes
of the students toward school influenced their receptivity to the
educational opportunities offered. At various levels of schooling, 1t
vas 1indicated that some students did not receive the benefits of the
education offered as they were disinterested in school, had little
motivation, and did not do as well as they could have with greater
effort on their part

c ¢ studies selected in high school

A sizable petcent of the students (29% OC and 45% R) felt that, ain
retrospect, they could have made betcer choices with respect to the
course of studies they selected in high school. Explanations provided
by these students, in the main, involved work in IB and options In
regard to IB, some students felt that they would have profited 1f they
had taken (more) subjects in IB as this route would have been more
challenging for them, motivated them to do better in school, and also
better prepared them for post-secondary studies Other students,
however, felt that it would have been advantageous if they had not
taken any or as many Honours/IB courses, the students indicated they
then would have experienced less pressure, and would have had more more
time to take options, socialize, and take part in sports In regard to
options, some students indicated that they wished they had taken more
options (e g, PE, computer processing, drama, writing, business
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education) as they had enjoyed course work in these subject areas ain
previous years, would have found the knowledge of the subject matter
useful to have in their future endeavou-s, and would have appreciated a
more rounded educational experience than the strongly academic route
taken. Others indicated that they wished they had taken options
different from the ones they had selected; they felt a different
selection would have been more useful to them, and afforded an
opportunity for them to deve_op and exercise their particular talents

Sixteen percent (16%) of OC parents and 33% of R parents indicated that
better choices could have been made with respect to the course of
studies tueir sons/daughters selected. In most instances the
alternatives that parents would have wanted for their children
corresponded to thcse indicated by the students.

Both students and parents mentioned that, in some cases, various
circumstances prohibited the selection of preferred courses. Some
respondents indicated that due to conflicts, students were unable to
timetable the courses that they wanted to take. Some indicated that
pressures such as the IB workload and also the drive to achieve top
marks 1n academics (in order to receive Honours and scholarships) left
lattle time for students to take options which might have been of
interest to them. Others indicated that courses or activities of
interest (in IB or Honours) were not open to theam or not offered in the
schools they attended. Yet others indicated that students were
discouraged from pursuing various interests either because of the
lattle importance attached te activities which were non-academic in
nature or because they did not demonstrate a high level of talent in
the particular area (e.g. art, sports).

Counselling received re. course selection for future goals

About one-quarter of the students in each group indicated they did not
tecelve adequate advice from their schools on which courses they needed
to reach their academic goals Reasons ¢iven by students included the
diflicultv they experienced in getting to see their school counsellor
vhen they needed advice, their dissatisfaction with the approach taken
by their counsellors ( ittle choice offered to students in selecting or
changing courses, focus on getting students graduated rather than
planning for the.r careers, unwillingness to seek information required
by students). and the unhelpfulness of the advice given by counsellors
(based on 1little knowledge about the student, unsuitable direction
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given to the student). As well, some students wished that they had been
better informed about such aspects as the courses needed for entry into
university and the value of taking options in high school (e.g., to
nurture interests, to explore areas which potentially might be of
interest career-wise).

Participati ] hagh school

A relatively large proportion of students indicated either moderate
(about one-third) to substantial involvement (about 40%) in
extracurricular activities in their high school years. The remainder,
about one-quarter of the students, indicated minimal 1involvement. No
significant differences were obtained between the ratings of the two
groups.

Approximately one-half of the students in each group wished they had
participated more extensively in their high schools' extracurricular
activaities. The majority of these studsnts, however, indicated they
were unable to participate as much as they would have liked either
because there was not enough time due to their carrying a heavy work
load or having other commitments, or because they feared jeopardizing
their marks and chances for scholarships by channeling time away from
academics. Other students indicated they were reticent in joining
various activities as they did not feel sufficiently skilled (e.g., in
sports! to take part, were uncomfortable with the people whc were
involved in the activities, or were too shy to make initial contact

Others felt limited by such factors as the inconvenient scheduling of
the activities, the narrow range offered in their school, or the way
that the activities were organized (e.g., the “politics of team
sports”). Yet others indicated regret that they had not rade the effort
to join as they later came to realize that they would have enjoyed
participating, and that participation would have enhanced theair
personal development and also improved their chances for scholarships.

Parent ratings indicated that, on average, they too would have liked to
see their sons/daughters more involved in school activities. An
advantage of greater participation, according to parent views, was the
acquisition of a more rounded educational background.

Generataon and loss of interests during high school years

A sizable percent of each of the groups of students indicated the
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development of new interests (60% OC and 48% R) and the loss of those
held in earlier years (49% OC and 32% R). A greater percentage of OC

students than R students indicated both circumstances.

A range of new ainterests were indicated by the students. Most
frequently mentioned by both groups were interests 1in various sciences
and science/math/computer related subject areas Other ainterests
mentiored by the students included literature, poetry, writing, journ-
alism, drama, music, languages, history, current events, economics,
law, political science, philosophy, psychology, and outdoor education
Interests in these areas, according to some of the students, were
stimilated by such aspects as the nature of the course material (new,
advanced, comprehensive and indepth coverage), teachers' approach to
the material and the students, and the approach required for learning
the material (e.g., lab/research work, higher order thinking, logical
and deductive reasoning). Other students indicated that their interests
arose from experiences with work conducted in the U of C science
enrichment program, from helping friends to learn the material, and
from interacting with others in the school who shared interests in the
subject area. Some of the students indicated that exposure to the
material lead them to discover that they had particular talents in the
area of study, and also stimulated them to want tc learn more about the
subject area, to pursue studies at a more advanced level, and to pursue
the field of etudy as a career.

Students indicated a loss of interest in a number of subject areas,
ranging from academics through to various options and electives.
Reasons given for a loss of interest -n math/science subjects involved
such aspects as the students’' inabiiity to do well in the subject area,
feelings of frustration in learning the material, disinterest in the
topics investigated at the high school level, development of competing
interests and time commitments in other areas, and feelings that a
background in the subject area was of no future value. Further reasons
involved the curriculum and instruction: students indicated in some
cases they found the material repetitious, the programs disorganiz.d,
the emphasis on memorization uninspiring, and the teaching of average
quality. In other academic subjects (English, social studies, and
French), students indicated declining interest was dve to the poor
quality of courses and teaching, and also their dislike of the nature
of the assignments. In the remainder of the subject areas, the reasons
given, in the main, concerned students' 1nability to maintain thear
interests 1in the subject areas due to competing ainterests or
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commitments elsewhere, and also due to the little value placed on such
pursuits at the high school level

Close to one-half of the parents in each group indicated that their
sons/daughters had developed new interests as a result of experiences
in high school and approximately one-quarter indicated a loss of those
from previous years. Interests gained and lost indicated by the parents
included a broad range of subject areas most of which were identified
by students. Reasons for gains were attributed to the stimulation of
excellent teachers and interesting material, and students’' experiences
in special programs, sxtracurricular activities, and part-time jobs

Reasons for losses were attributed to the structure of courses and the
nature of the material (unstimulating material, too little opportunity
to do creative work or express personal views), little encouragement
offered to students to explore areas of interest,; and problems encoun-
tered in pursuing courses of interest due to timetabling conflicts,
inavailability of advanced levels of study, and the time commitment
required for academics. Also indicated were the students' poor perform-
ance 1n the subject area, their preoccupation with other activities,
and their switch in interest from one subject area to another

Posative and pegative effects of earlier school experiences

Students were asked 1f any of their experiences from junior high years
(Oakley Centre years for the OC group) had a significant a) positive
effect and b) a detrimental effect on their progress in high school A
larger percent of the OC group compared to the R group reported both
positive (77% versus 52%) and negative (63% versus 29%) carry over
effects from earlier experiences

OC students indicated that various learning experiences from their
Oakley Centre years proved advantageous for ‘hem in high school. Some
students encountered carry over effects from the course work conducted
at Oakley Centre in such areas as math, social studies, Englash,
German, and computers; they felt they had acquired advanced or broad-
based knowledge at Oakley, and also continuing interest in the subject
matter and motivation to do well. Carry over effects due to aspects of
Oakley Centre programming were also indicated: students felt that theair
experiences with respect to doing ochallenging work, working
independently, exploring and expanding their interests, expressing
their creative talents, and taking part in a variety of enrichment
activities contributed to their growth in academic and personal
domains. Oakley's emphasis on social consciousness and understanding of
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others as well as students' interaction with Oakley teachers and
classmates also helped to advance self-understanding, interpersonal
skills, and the ability to relate to others. Some students speculated
that had they not gone to Oakley Centre they would not have
accomplished as much as they had in high school. they indicated that in
high school they may not have strived to develop their abilities, not
taken advantage of a challenging program such as IB, not been able to
cope with studies, or might have dropped out of school.

Negative effects resulting from the Oakley years mainly involved
students’ difficulties in adjusting to high school and their experience
of gaps in knowledge and skills at the high school level. With respect
to adjusting to high school, some students indicated that they were
bored and felt little motivation to do well in their high school
studies; they found high school unstimulating compared to Oakley and
found it difficult to generate interest in their school work. Other
adjustment difficulties involved students’ social integration into high
school after their years in a special, congregated setting. In this
regard, some students indicated that they contended with feelings of
superiority and conceit in high school as well as a tendency to be
overconfident 1in their abilities; in contrast, others indicated they
downplayed their abilities an high school in order to appear “average”
and to fit in with the crowd. Also a problem for some students was the
loss of friendships with Oakley students who moved on to diffecent high
schools, their difficulty in establishing a new circle of friends,
feelings of not belonging, and associating with classmates who were
relatively immature. With respect to gaps in knowledge and skills, some
students felt disadvantages in high school as they had not acquired an
adequate foundation in their Oakley years in various aspects of English
(spelling and grammar), French (grammar), math, and social studies. As
wvell, some students felt they had not developed sufficient work and
study skills while in Oakley in order to function effectively at the
high school level.

The R group also identified a number of learning experiences from their
junior high years which proved advantageous for them in high school A
positive attitude toward school and a desire to continue stud:ies 1in
particular interest areas, according to some students, were instilled
by their junior high teachers and persisted into high school years. The
advanced level of studies conducted in such subjects as math, English,
and science, and the confidence guined in these subject areas in junior
high, according tc some students, contributed to their success in high
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school work. Experiences with individualized timetabling and the
workload in the junior high program were of help to students 1in
preparing them for such aspects at the high school level. Involvement
in junior high in extracurricular activities such as field trips and
committees/councils, it was felt by some students, contributed to their
growth in interpersonal skills and alsoc gave them experience in
performing a leadership role. Also, attendance of a regular school 1in
Junior high was considered advantageous for some as was attendance of a
school which contained both junior and senior high levels, 1t was felt
that social adjustment in high school was eased as students had learned
how to fit in with others from a wide range of backgrounds or
established friendships which continued from junior into senior years

Negative carry over effects from 3Jjunior high aindicated by the R
students, ain the main, involved various attitudes, skills, and
abilities. Some students indicated that they found they were unprepared
for ucademics at the high school level, they felt that they did not
have sufficient self-discipline and work/study habits to manage their
studies effectively. Others indicated that they carried with them into
higb school a dislike of various courses, and also a negative attitude
toward school in general. One student indicated that his unpopularity
continued into the high school years

Views »f parents were also obtained with respect to the effects of
Junior high experiences on their sons'/daughters' well-being in high
school A larger percent of both groups indicated the influence of
positive (80% OC and 48% R) compared to negative (24% OC and 30% R)
carry over effects. More OC parents perceived positive carry over
effects from junior high years than did R parents.

A number of positive and negative effects from Oakley Centre

experiences were indicatad by OC parents.

* Pousitive effects described by parents, irn the main, involved
students' development of interests in various pursuits at Oakley
vhich continued into high school, and growth in personal, social,
and academic domains which contributed to their adjustment and
success in high school. Interests stimulated at Oakley, according to
parer :s, were in such areas as ccwuputers, electronics, drama, and
music. Personal growta involved such aspects as the development of
individualism, acceptance of being different, independence, self-
confidence, and 3self-esteem. Social growth included students’
development of nterpersonal skills, tolerance for difterent others,
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and friendships which persisted into high school years. Growth ain
academic related areas 1included the development or enhancement of
students cognitive skills, positive attitudes toward learning,
self-motivation, ability to work independently, and study/work
skills

Negative effects described by parents, in the main, involved social
disadvantages experienced by the students. In this regard, parents
felt that a small school such as Oakley did not otfer children a
vide range of social opportunities and therefore, experiences from
which to develop a high level of social competence Also, busing out
of the neighbourhood during Oakley years and subsequent return to a
neighbourhood school for senior years lead to the loss of friends,
first from the community and second, from Oakley. Other disadvan-
tages mentioned by parents were students' overconfidence and sense
of superiority resulting from their years at Oakley, underdeveloped
study habits, and underdeveloped athletic abilities.

R parents also identified a range of positive and negative effects
extending from students’ jun or high years.

Positive influences included the quality of junior high teachers and
schools’ emphasis on achievement which parents felt contributed to
the extent of students’ learning, positive attitudes, and
preparation for senior high years. As well, various successes at the
innior high level contributed to such aspects as students' self-
confidence, motivation to do well in high school, desire to take
challenging programs in senior years, and continuation of activities
at the high school level which were enjoyed in junior years Also of
continuing value to students was the barkground gained ir using
creative abilities, performing a leadership role, and making
decisions on one’'s own.

Negative influences were students’ wunderdeveloped abilities 1in
academics in general, and specifically in such areas as math,
athletics, and music; in these cases, parents felt that their
children did not have sufficient opportunities at the junior high
level to develop skills eitiher to continue or to do well in these
areas 1n senior years. Other concerns were students' reluctance to
take part in school activities in which they were unsuccessful 1in
Junior high years, negative attitudas toward school, lack of self-
discipline, and poor work/study habits which persisted into senior
years.

51




76

Changes whach would be made 1f school years were to be repeated

A large percent of students in each group (63% OC and 71% R) reported
that they would make changes 1f they .ad the chance to do thear school
years over again. The majority of changes indicated by the students
involved course selections within special programs and options which,
in the main, corresponded to those described earlier (in reference to
the program of studies selected in high school) Other changes
1dentified by the studen*s involved a number of aspects of students’
schooling. A change of schools was mentioned by a small number of
students, two said they would not go Oakley, and three others said they
would select high schools better suited to their needs. Greater
involvement in extracurricular activities or more 1intense 1involvement
1n activities of interest in high school was indicated by a number of
students, and also the investment of greater effort in developing
social relations and skills Also of interest to some students was an
arrangement which reduced their workload and allowed them more time for
enjoying school years, for others, however, interests lay in improvang
such aspects as their motivation, attitudes toward school, work habats,
thanking skills, and marks

Approximately one-half of the OC parerts and one-third of the R parents
indicated that given a second time :round, they would have their
sons/daughters do aspects of their schoo! years differently

Approximately one-third of the changes .udicated by the parents
concerned the schools attended by the students. In this regard, one
parent indicated that he/she would not have his/her child attend
Oakley, whereas three others would have their children attend at an
earlier age, or given the opportunity would have them attend an Oakley
type school in their senior years. Other alternatives indicated by
parents included preferences for either smaller high schools, private
schools, or high schools which offered an enrichment type program
rather than IB; schools such as these, parents felt, would recognize
and promote the special interests and talents of their children. Of the
remainder of changes indicated by parents, approximately one-half
concerned the programs/courses taken in high school and the school
activities in which their children participated, and close to one-half
referred to their children's attitudes and skills in various areas;
most of the types of changes in thess respects described by the parents
corresponded with those indicated by the students. An additional area
of change indicated by two parents concerned their relations with theair
children. One of these parents said that he/she would encourage his/her
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child to be more communicative about daily activities and progress 1in
school. The second felt that he/she would be more understanding of the
problems his/her child faced in elementary grades and be of greater
assistance to the child and his’her teachers.

POST-HIGH SCHOOL EXPERIENCES

. Post-Secondary Students

Success '0_post-secondary studies

Post-secondary students were asked how well they were able to organize
their program to meet their needs and how successful they were in thear
first year ol post-secondary studies. Students’' responses indicated the
following

* A majority (92% OC and 79% R) were able to take the courses that
they wanted or needed. Those who indicated otherwise (2 OC and 4 R)
in most 1nstances encountered problems either with courses being
‘.11 or a poor selection offered in interest areas.

¢ A larger percent of the OC group (31%) corpared to the R group (5%)
had applied for advanced standing in university courses. Of these
students, two said they were unsuccessful in their applications; one
vas unable to gain entry intc an advanced photography course because
1t was full, and one was unable to gain approval to take a graduate
level environmertal design cours ..

* Apn» ~xamately tLhres-quartrrs of the students in each of the groups
reported they had passed all their courses. Fifteen percent
(arprox.) did not know their status as they had yet to receive their
transcripts. The remainder, six studaerte (3 OC and 3 R), aindicated
they had failed from one to three courses. Five had failed courses
in the math, science, computer science, and economic fields; reasons
indicated for failure concerned such factors as the students' hewvy
wvork load, their ainability to keep up, poor study skills, and
insufficient efforc put into course work. One had failed French, and
felt that a vear’'s absenc> from studying the language contributed to
his poor performance.

* Giade pnint averageg ranged from poor to excellent. Of the stiudente
vho providec t...ir ~verages, the majority (62%) were in the upper
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range of the scale used in their institutions wich most of the
remarnder (7.%) in the middle range A small percent (13%) were 1n
the lower range These latter students explained thac their poor
performance was a consequence of their being unprepared to manage
post-secondary studies (1.e¢ , insufficient independence, discipline
to do well at a post-secondary level, poor study skills) or thear
continuing to invest a minimum amount of effort in their studies as
they did in high school

* Approximately two-thirds of each the groups were dissatisfied with
their level of achievement at the post-secondary level. The
explaration most common amongst the students for their dissatisfac-
tion was the belief that they could have done better 1f they had
tried harder, invested more time studying, or had done more work
Other explanations 1involved students’ disappointment with thear
marks and factors which hindered their performance With respect to
disappointments, students indicated that their marks were not as
high as they would have liked or needed to reach their goals, were
not as high as that received :n high school, or were nct an accurate
reflection of their abilities. With respect to factors hindering
performance, students indicated that they were disadvantaged by poor
time management skills, study skills, and memorization capabilitaies
(1n courses which were predominantly memorization). Other factors
identified by the students were their poor comprehension of the
material in some subjects, heavy weighting of final exams and marks
slipping at this point of studies, the distractions cncountered 1n
university, and student ad)ustment to a new environment. Also a
problem for a few students were frustrations encountersd waith
nnchallenging course work, poor ainstruction, and biases of
professors

Ads _stment to post-gecopndary studies

Various aspects of students' adjustment to post-secondary _-tudies were
examined. Included were students’' preparation for post-secondary
studies, the difficulties experienced in adjusting academically and
.nci1ally, positive and . :gative carry over effects experienced from
public school years, and students’ enjoyment of their studies and
student life on campus Also included were personal changes students
had undergoae since leaving high school.
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Preparation for post-secondary studies

A large part of each group of students (65% OC and 58% R) felt that
they were well prepared for post-secondary studies, with a small
percentage (12% OC and 17% R) of the remainder indicating “some"
preparation. Approximately one-quarter of each group felt lattle
preparation

Students described a number of ways in which they were prepared for
post-secondary studies. Some 1indicated that they encountered no
_foblems 1n adjusting to university and course work at this level of
studies, they reported that they were well prepared academically, had a
good foundation of knowledge and skills in various subject areas, and
vere able to manage their workload effectively. Others found that their
wvork/study habits, time management skills, ability to work
independent ly, exam writing abilities, and general approach to learning
(e g.. enthusiasm, motivation to learn, and determinatioin to succeed)
vere of great help to them in conducting post-secondary stigies. Also
mentioned were preparedness with respect to social skills and making
course and career decisions

Preparedness was attributed to various factors:

* A large part was attributed to programming at the high schooi level
Students indicated that advanced courses (e.g., Matb 31, U of C math
extension courses for high school students), special programs (e g ,
IB, IS, STRETCH), and course work in general contributed to a good
knowleds, . base and/or gain in skills to manage post-secondary
studies effectively. Alao mentioned with regard to programming were
such aspects as benefits acquired as a result of having good high
school teachers, participating in contests (i.e., math), and good
continuity between high school and university wath respect to
difficulty of courses and weighting of final exams.

* Another par! was attributed to students having knowledge of what to
expect. In this regard, students indicated that the advice they
received from high school teachers, family, and friends as well as
experience gained through visits to the campus was helpful in easing
their adjustment to the new environment.

* Also, preparation was attributed to the students themselves and
their approach to studies. Students indicated that ingrained work
habits ocontributed to their abilities to cope with post-secondary
studies. Also mentioned was one's common sense in judging what
material to study
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Comments made by students in regard to ways in which they were not
prepared or could have been better prepared, for the most part,
referred to deficiencies encountered within themselves and deficiencies
encountered in high school and post-secondary institutions

* Deficiencies i1dentified at the student level concerned their skills
and motivation. I-dicated most frequ:ntly by the students were thear
poor study skills, and also 1nsufticient maturity/discipline ana
motivatior to handle their workload and studies effectively Other
asperts mentioned were poor skills in time management, writang,
grammar, spelling, math, science, and French One student also
mentioned poor social skills.

* Deficiencies at the high school level generally referred to the
information relayed to students. and the standards and demands
placed upon them. With respect to information, 1t was felt that
teachers should have advised students more thoroughly about what
wonld be expected of them at the post-secondary level of studies In
regard to standards and demancs, students 1identified a number of
needs. better articulation of the high school program with that of
university, a more advanced high school curriculum, higher standards
for essays (comparable to expectations at university) and work 1in
general, faster pace (shorter timelines for assignments), and more
opportunities to develop independence and indepenient learning
skills.

* Deficiencies at the post-secondary level generally referred to the
approach of professors. Mentioned were professors’ unstimulating
lectures and lack of objectivity with respect to teaching and
marking.

One additional aspect mentioned concerned career choices One student

indicated that decisions yet had to be made on which field to enter and

vhat direction to take in selecting courses

A sizable percent of each grcup (62% OC and 50% R) felt that thear
schools could have better prepared them for po-t-secondary studies

Most of the suggestions indicated by the students concerned the
deficiencies 1in skills, attitudes, and programming described above and
the need to address these problems Other improvements mentioned by the
students covered a range of areas: needs 1indicated were more
opportunities for active (compared to passive) learning, more extensaive
instruction in the maths and sciences for those entering these fields,
more opportunitizs for creative work, and more opportunities for off-
campus activities. Also indicated was the need for ketter counselling
of students regarding career choices, timing of ualversit; entrance
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(advisability of a time-out period for those too immature to handle
university studies), and the range of options/activities available 1in

university.
Academic and social adjustment

A relatively large percent (42% OC and 68% R) of the students indicated
they had encountered difficulties in adjusting to academic work at the
post-secondary level A problem most frequently mentioned by the
students was their difficulty in managing a heavy work load. Also
mentioned were problems evclving from laziness, little motivation to
excel, and poor study, learning, and time management skills. A number
of students added that part of the first year was srent in learning the
skills needed manage their studies; included was their learning how to
handle the instructional approach at university (lectures, textbook
studies, heavy demands at mid term and finals, the marking system) and
learning what was expected of students (indepeadence and self-
responsibility, quality of work, meeting deadlines for work
completions, style and thought processes required in papers).

None of the OC group indicated experiencing problems in adjusting
socially, whereas one-quarter of the R group (6 students) expressed
difficulties in this domain. Of these latter students, one indicated
that she had been 111 at the beginning of the term and was not able to
orientate to the social life on campus and in residence until the
second semester. Three others apparently felt a loss of the socaial
support they had established in high school years,; they indicated the
need to create new friendships (a difficulty if one did not play
sports, according to one student) as their oirole of friends from high
schoo! either did not continue on to university or did not assign a
great deal of importance to their post-secondary studies The two
remaining studencs did not find university a good place to make
friends: one found the people unfriendly whereas the second expressed
distaste for social activities revolving around "cheap beer”.

Carry-over effects

Approximately one-third of each of the two groups of students indicated
carry over effects from school years whic. proved advantageous to them
at the post-secondary level. Comments of these students indicated that
a large propnrtion of the positive effeots originated in high school
years, with an ever-decreasing propotrtion extending backward in time.
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* High school years' Positive carry-over effects included a foundation
of knowledge and skills in academics and in one’'s ch sen field of
studies, ability to conduct large scale research projects, study and
vork skills, essay and exam writing skills, self-contidence,
openness  leadership skills, ainterpersonal skills, and coping
skills. Students indicated that the advantageous aspects stemmed
from their experiences in special programs, advanced courses,
courses in particular fields of interest, extracurricular activities
in school, and programs outside of school (SHAD Valley, Encounters
in Canada, summer French Immersion program) Also indicated was good
continuity between school and university courses with respect to
difficulty levels, and the experience of an earlier transition
period - from junior to senior high - in which one learned to adjust
to changes

» References to junior high, but for one R student, were made by OC
students Positive OC effects which had a lasting impact were
students' gains with respect to computing skills, research skills,
se'“-responsibility and independent learning skills, self-confidence

4 abilities, asking questions, giving oral presentations), and
interpersonal skills. The R student 1indicated a lasting effect
resulting from interacting with intellectual peers in a program for
the gifted in junior high.

* A few students indicated lasting positive effects from elementary
years Mentioned were the development of a work ethic, self-
confidence from one's accomplishments, and a personal support system
through one's faith in God.

Also, effects evolving from experiences across school years were

reported by a few students Indicated were gains in regard to living

skills, one's predilection to associate with "brains” and to seek help
from capable others, and spin-offs from involvement 1in sports

(leadership skills, social skills, ar1 personal tenacity to strive to

reach one's goals).

Close to one-third of each of the groups indicated experiencing
negative carry-over effects from school years These, in the wma:n,
concerned tle persistence of poor skills and motivation Most
frequently mentioned were 1inadequate thinking and work/study skaills,
and students' lack of motivation in doing the work of which they were
capable. In this regard, ctudents indicated that school did not
challenge them to learn, think, or work, they could do well with lattle
effort, and consequently did not develop the foundation of skills and
self-discipline needed to handle the level of work expected of post-
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secondary students. Other aspects mentioned were 1inadequate skills 1n
note-taking and spelling. Also problematic for some was the social
realm. In this latter regard, students contended with under-developed
social skills, conformity to peer pressures, and loss of self-esteem
from poor peer relations.

Enjoyment of post-secondary studies and student life on campus

Students to a large extent enjoyed studies at the post-secondary level
and student life on campus. Approximately 70% of the OC group ana from
50% to 60% ot the R group indicated a high level of enjoyment of these
two aspects The remainder, with the exception of a small percentage
(up to 16%) expressed "some” enjoyment

Five students (3 OC and 2 R) indicated little enjoyment of their post-
secondary studies and four (R) indicated comparable feelings in regard
to student life on campus Comments indicate that problems with regard
to studies for some of the students were their failure of several
courses, and for others, their disappointment with course work (boraing,
irrelevaat, superficial, outdated material). Comments made in regard to
student life on campus indicate students’' feelings of loss of the
social support that high school friends provided, disappointment with
the type of student encountered on campus, and feelings of isolation
and insignificance at the university. Two students indicated thear
intention to withdraw from university as they were not ready to handle
the work at thie point in time.

Personal changes

A large percentage of each of the groups of students (73% OC and 92% R)
indicated changes within themselves over the post-high school vyear
Most of the changes described by these students were positive 1in
nature:

* Most frequently mentioned were gains 1in independence, self-
responsibility, and maturity. These were mainly attributed to
students’ increased freedom and consequent need for greater self-
responsibilicy in dealing with various aspects of their laves.

* Mentioned with some frequency were aspects of students’ social and
personal well-being. In this regard, students indicated an increase
in their sociability and out-goingness, interpersonal skills,
independence from peer pressures, and self-esteem. The changes were
attributed to students exposure to tae university environment (and
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life 1n residence for some) where one interacted with a diverse and
mature student population and where the onus was on the indivaidual
to initiate contact. Also contributing to the sense of well-being
were experiences of greater acceptance of those whose interests lay
in thear studies, less stereotyping of 1individuals, and less
pressure placed on individuals to conform.

* Remaining positive changes indicated by students were their
increased enjoyment cf studies, diligence in working and studyang,
and use of thinking abilicies. Also mentioned were such aspects as
increased self-confidence, assertiveness, leadership skills, as well
as a broadening of one’'s perspective, realization of the importance
of the family, health, and fitness, and the clarification of one's
future goals

A few students indicated changes of a negative nature. Included were

decreases 1n students’ interest and motivation 1n their studies,

decreases in sccial involvement and extravertedness, and incrsases il

narrow-mindedness and cynicism Generally, these changes were

attributed to negative experiences 1n university

. Graduates Not Attending kost--Secondary Institutions

Information 1n this section is based on eight graduates (4 OC and 4 R)
vho did not go on to post-secondary studies in the year following thear
graduation from Calgary high schools and one student (R) who left grade
12 waithout a diploma. Of the eight graduates, five were working full
time, two were exchange students, and one was working and travelling
abroad. The student who left high school without a diploma was short
two credits This individual had entered the workforce after his grade
12 year

Responses of these former students indicated the following

* All but one of the nine former students held jops after leaving
school. Jobs generally involved labour, service, sales, or
receptionist type work. -n addition, two wh¢ lived overseas taught
English, one of these also worked as an au-paire girl None of the
jobs held were intended as career positions.

* Three of the former students, all of whom lived abroad, had attended
classes since leaving high school. The two exchange students
attended classes in their host country' one in a private high school
in Venezuela and one in a language school in Italy The thard
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student had taken language and art courses 1.. France

* All of the former students planned to go to university sometime 1n
the future Six intended to start in the Fall of 1989 Three had not
made definite entry plans

* The former students apparently benefited from their post-high school
endeavours The three who had spent time overseas cained much from
their experiences living in a foreign country ( .n language skills
and knowledge of the culture and people). Those who went to w~rk, in
addition to making money, also gained a perspec.ive of what the work
wvorld was like 1n reality, and learned skills such as that needed to
apply for a job and also to manage living on one's own. Also of
benefit was the exposure to different experiences (for one former
student, an uninspiring job) and a respite from high school studies
vhich rejuvenated in*err s in extending on.'s education

* Almost all of the former students re¢psrted changes in themselves
occurring in the post-high school year Most changes identified by
the former students referred to an increase in maturaty, self-
understanding, self-reliance, confidence, and practical laving
skills which emerged from their experiences 1. working, travelling,
and living on their own. Also indicated by some of the students were
changes 1in perspectives: a broadening of one's knowledge of the
world and 1ts people gained through travel, and recovery of a
pcsitive outlook on life and future studies gained from a year's
respite from school

J. Fourth Year Students

Information 1n this section 18 based on four Calgary graduates who
returned for a fourth year in high school either to upgrade their
general to an advanced diploma (1 R and 2 OC) or to raise macks 1n
order to qualify for scholarships (1 OC) Also included are two other
students (2 OC) who retu...ed for a second year in grade 12 in order to
gain the requirements needed for a general diploma. Of the s8ix
students, three were at Bishop Carroll and three at CBE high schools.

Information obtained from the students indicated the following:

* Reasons why a fourth year in high school was needed or wanted were
varied. Those who were working toward a general diploma apparently
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had problems completing course work in earlier years due to poor
work skills and approach to learning (e g , little self-discipline
and motivation, disorganization, distraction, inconsistent effort)

Those who returned to upgrade their diploma came to take the math
and/or science courses needed to qualify for an advanced diploma,
tvo of these students had been heavily anvolved 1in the arts
(music/drama) during their high school years and had not been able
to complete all the courses they wanted within a three year period

The student who had returned to upgrade his marks for schoiarship
purposes had not originally intended to go to university However,
he had found that no meaningful job opporturities were open to
someone of his age and educational level, and subsequently had to
reconsider the route he would need to take to achieve his goals

Three of the students attended school for :he full year and three
attended 1n the second semester of the year Two students had taken
close to a full course load whereas the others had taken from two to
three courses. All but one indicated they had passed or expected to
pass all their courses. One dropped math 30 because of poor marks
and planned to take it by correspondence at a later date.

Both advantages and disadvantages were experienced in the fourth
year Advantages included students' accomplishment of their goals,
the experience of a change of pace and a relative break before entry
into university, and growth in the personal domain (e g , gain in
maturity, definition of future goals, appreciation of the effort
needed to be successful in reaching goals) Disadvantages were
students' feelings of discomfort in being in high school for a
fourth year and their sense of time being wasted or not used
profitably.

All of the students indicated they would make changes 1i1f their
school years were repeated. Four of the students indicated they
would work harder, be more disciplined in getting their work done,
and complete their high school in three rather than four years. One,
hovwever, indicated that he would take it easier in school, have more
fun, and possibly plan a four year program from tae beginning of
high school. The remaining student indicated that he would continue
the bilingual program in high school, and also take a wider variety
of options in order to diversify his educational background
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4. Parents of Graduates

Information in this section was obtained from questionnaires returned
by parents of graduates who attended post-secondary ainstitutions,
wvorked full time, or lived abroad. Also included are parents of one
studeat who left grade 12 without a diploma.

Parents’ responses indicated the following:

¢ The majoraty (76% OC and 86% R) felt that their sons/daughters had
been moderately to extensively successful in their post-high school
endeavours A small percent (14% OC and 11% R) indicated little
success The remainder did not provide a rating.

Parents judged their sons'/daughters’ success in a number of ways.
Those whose sons/daughters were in post-secondary institutions
reported their successful adjuctment. In this regard, some parents
indicated their sons/daughters w're well prepared in terms of thear
having the skills, attitudes, nd “b:lities to manage their studies
and work load effectively, others ‘adicated that over the first
year, their sons/daughters had acqui-ed the skills and learning
approach needed to be successful in tleir studies. Other aspects
mentioned were sons'/daughters' adjustment to the s.ze of the
university and 1its impersonal atmosphere, and adjustment to livang
on their own 1in the case of those who had moved from the family
home. Also mentioned were sons’'/daughters’ apparent enjoyment of
studies and positive self-esteem.

Parents with sons/daughters involved in endeavours other than
attending post-secondary institutions also indicated their success-
ful adjustment. Those with sons/daughters at work felt that they
vere doing well in regard to managing aspects of their lives (living
on their own, dealing with people at the workplace, working on
unfamiliar tasks). The parent of the exchange student felt that the
daughter had been successful in handling new experiences encountered
in living and studying in a foreign country.

Sons/daughters were also judged successful with respect to their
level of achievement in post-secondary studies. A sizable number of
parents indicated that their sons/daughters had achieved good marks
or were in general academically successful in their first vyear

Others indicated good marks 1in particular subject areas or,
according to one parent, reasonable marks considering that lattle
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effort was put 1into studies. Two others indicated that thear
sons/daughters had perservered and completed the year, although they
had not done ail that well in their studaies.

Other successes 1involved sons'/daughters’' motivation and goals
Indicated by parents were their sons'/daughters’ clarification of
career goals, their sense of purpose and direction, their draive to
be successful, and their commitment to working hard and achieving
their goals Also mentioned were their sons'/daughters’ involvement
in a range of activities (extracurricular, social, athletic) 1in
addition to their studies, and their growth in persoral and social
domains

Parental views of ways in which sons/daughters in post-secondary
institutions were not successful or could have been more successful,
in most 1nstances, involved the level of achievement attained bv
these students. In this regard, some pzrents indicated that overall
grades were poor, whercas others indicated poor marks in specific
subjects such as math and the sciences, English, or French. Yeu
others felt that the marks achieved by their sons/daughters could
have been higher had they worked harder, studied longer, or had
prioritized high grades. Problem sources, according to parents, were
their sons'/daughters’ deficient background in particular subjects,
slow adjustment to university and 1ts expectations, poor work/study
habits, poor time management skills, and social distractions.

Other aspects ment-oned by parents of post-secondary studeuts
involved adjustment difficulties due to attituainal problems (sense
of superiority and intolerance of less capable others, stance of
being infallible) and poor interpersonal skills.

A few of those with sons/daughters involved in activities other than
post-secondary studies indicated some disappointment One parent
would have liked to see more iniative from the son in moving up 1n
the organization where he worked. Two others would have liked thear
sons to have gone to university following their grade 12 year

The majority of parents (81% OC and 78% R) indicated they were
satisfied with the direction their sons/daughters had chosen for
themselves. A small number expressed dissatisfaction (19% OC and 7%
R) or mixed feelings (7% R). The remainder did not offer an opinion
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Reasons 1indicated by the parents for their satisfaction were as

follows.

- nature of the goals. Indicated were parental satisfaction that
sons/daughters were pursu.ng careers/studies in areas of interest
or strength/talent. Also indicated was parental satisfaction that
choices were investigated thoroughly, and that intended yoals
vere realistic, appropriate, and in one case, longstanding

- pursuit of high level education. Parents indicated being pleased
that their sons/daughters decided to go to university. Hagher
learning, according to parents, was of value and a university
degree of necessity for proof of one's abilities. Also,
sons/daughters apparently enjoyed university and the academic
challenge.

- achievement of a balance 1in 1life. Indicated was r-rental
satisfaction that sons/daughters had formed both career and life
goals, and were engaged in extracurricular and « 'rrvice type
activities in addition to their studies

- sons' /daughters’ contentment with their choices. Some parents
indicated that their sons/daughters made their own choices, and
that they, as parents, supported these choices. They anticipated
that their sons/daughters would enjoy and be successful in their
chosen careers, and would make a significant ocontribution to the
field of endeavour.

Parents (2) with mixed feelings indicated being pleased that theair
sons/daughters had chosen to go to university, however, one would
have liked to have seen better marks, whereas the second felt that
the field of study pursued by the son was not his area of strength
Parents who were dissatisfied indicated worries with respect to the
goals chosen by their sons/ daughters and their sons'/daughters’
drive or ambitions. In this regard, one parent felt that the field
chosen by the daughter - fine arts - would not offer a viable
career, where2s a second indicated concerns about the son/daughter
having yet to define career goals. One parent indicated concerns
that the son would not continue in university or would not define a
specific field to pursue in his studies, the student, who was doing
poorly in his studies, was in a university and program which were
not his farst choice. One parent felt that the daughter was too
driven in her studies and life in general. Two others with sons who
wvere working worried that they would not make concrete decisions
about going to university or would not follow through on these
intentions

7
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E. CBE STUDENTS BEHIND ONE GRADE

The information in this section 1s based on two students, one (R) who
had repeated his grade nine and one (OC) who had not completed a full
progtam 1in his grade 10 year Information regarding the students
progress was obtained from the students themselves, their parents, and
their teacher, g.idance counsellor, or teaclk --advasor.

The two students were dissimilar with respect to their problems and
their success .n overcoming them in their high school years:

* The OC student had difficulty in making the transition from Oakley
Centre to the Bishop Carroll program. He indicated he had enjoyed
the freedom of the Oakley program and elected to attend Bishop
Carroll in his grade 10 year as 1t offered him the flexibility to
advance at his own rate. However, he found he did not have the self-
discipline needed to manage the Bishop Carroll style program; he had
difficulty coupleting course work when there was little structure
provided by teachers. Also, he had difficulty in adjusting ain the
social sense; he indicated he felt pressured because of beiny
labelled as gifted and was uncomfortable in the school He
transferred to a CBE high school after appreximately 1.5 years at
Bishop Carroll.

The OC student did very well in the second high school His marks
were 1in the high 80's and 90's and he expected to receive an
advanced diploma with an award of excellence in the 1988-89 school
year He aindicated he was satisfied with hie progress and the
academic route he had taken in high schoo: - his interests were
mainly academic and he had excelled in all the academic subjects
taken. His family also expressed satisfaction with his academic
record and his drive to achieve excellence in his academic
endeavours. The student planned to enter university in the Fall cf
1989.

* With respect to the R student, the decision to hold him back for one
year was ccnsensual. The s3tudent and his parents thought that a
repeat of grade ¢ course work would provide an opportunity for him
to attain sufficiently high marks to enter the matriculation program
in high school. A repeat of the year also placed him in the same
grzde as his age mates as he had skipped an elementary grade. The
teacher interviewed indicated that the student's performance ain
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school had deteriorated 1in grade nine, and had shown signs of
decline in earlier grades The student displayed a number of prob-
lems disorganization, lack of self-motivation, aimmaturaty, and
socio-emotional problems

The repeat of the year proved advantageous for the student in some
respects but not to the extent anticipated On the positive side, a
modified program developed for the student 1in his repeat year
offered him remediation in his weak areas and the opportunity to
vork independently 1in areas of relative strength, an approach which
he appeared to appreciate Other gains were in the socio-emotional
and motivational domains the student appeared more comfortable in
the school, had made friends, and had begun to form goals for
himself. On the negative side, the student had not raised his marks
appreciably in any of the repeated courses. In particular, he
remained poor in math, and had been recommended for Math 13 in hagh
school

The progress of the R student in high school was disappointing in
many instances. Grade 10 was a poor year for the student According
to his oounsellor, the student had put little effort into studies as
a whole, and was not successful in gaining credits in a number of
the courses he had taken, he ultimately switched from the
matriculation to the general diploma stream The student 2indicated
that in grade 10 he did not place much importance on his studaes,
dad 1lattle work, skipped classes, and spent most of his taime
enjoying himself with new found friends; he said he was very young
at this stage, and did not have the responsibility needed to handle
the relative freedom offered in high school. As a result, he had to
make up the lost year, credit-wise, in the following high school
years. He did reasonably well in the latter high school grades
particularly in the courses that interested ham

The student indicated that crerall he was dissatisfied with his high
school program. He said that in many instances he was forced to take
courses in which he had little interest as the options available
wvere limitvd. He did not feel that he had advanced his gifts/talents
(1 e., 1n computing but also in wrating, art, and music) to the
extent to which he was capable in his school years. Also, he
indicated that the structure of courses did not allow a student tame
to explore a paiticular interest area and to master the material He
felt that he would have been a more successful student 1f he could

97



92

have focussed on narrowly defined areas of study and had opportun-
1ties to work on material of personal interest to him

The case of the R student appeared frustrating to those who worked
with him The high school counsellor ZIclt that the student was
capable of doing so much more 1f only he would put more effort into
his studies Attempts to interest the student 1in more challenging
courses offered in the matriculation stream were unsuccessful, the
student continued to favour the non-academic route The mother
indicated that her son had lost ground from grade seven, the student
had not received the incentives needed to maintain his interests and
to challenge him to excel. She felt that he had given up lorg time
ago and in the latter years in high school, was putting in time
until he received his general diploma. The student, himself,
indicated he was looking forward to leaving school and going to SAIT
and to university at a later date He felt these institutions would
offer him more opportunities to pursue his interests than high
school dad.

CBE DROP-0QUTS

CBE drop-outs were two students (1 OC and ! R) who withdrew from school
in their grade 10 year and two (2 R) who withdrew in grade 11. One of
the drop-outs returned to school in the 1988-89 school year after a two
year absence

Reasons for withdraval from school varied amongst the drop-outs:

* One student had been asked to withdraw due to repeated truancy in
her grade 10 year. The student indicated that she skipped school
because she had found course work unstimulating (e.g , too slow
paced, repetitious) and the atmosphere in the school too impersonal
Social adjustment was also a problem; the student indicated that she
did not relat: to students 1in her age group/grade and had
established a social circle of older students and adult friends who
shared her interests in acting and creative writing. The student's
mother added that her daughter received little individual attention
or encouragement in her talent areas in grade 10, and also received
no counselling prior to being asked to withdraw.

* A second student withdrew from grade 10 shortly before the end of
the school year. He had been absent a great deal that year because
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of a lengthy 1llness. In addition, he indicated he also had a great
deal of difficulty adjusting to high school - he felt out of place
and alone, and missed the peer and teacher support he had received
at Oakley

He returned the following school year for a brief period. He
indicated he did well academically but decided to withdraw after a
couple of months into the school year as he found the classes too
slow paced and boring

A third student indicated that a number of problems contributed to
his skipping classes and ultimately withdrawing from school. He
indicated that course work 1in general was too slow paced. In
add:"1on, he felt that unfair demands were placed upon him 1in a
vocational course he was taking, he did not feel that he should have
been required to do more work because he, in comparison to class-
mates, was a matriculation student. Also, he came into conflict wath
teachers with respect to his refusal to hand in written assignments
- he did not feel that assignments served any purpose as he could
pass exams 1n the course with high marks and no studying.

The student’'s mother indicated that, on reflection, problems were
evident 1n the early years of school. She suspected that interven-
tion at that point of time (e g., allowances for him to work at
faster pace) might have resulted in his developing better attitudes
toward school work.

The fourth student had withdrawn twice from high school in his grade
11 year The school had processed a proxy withdrawal the first tame,
he had stopped coming to sciiocol. The second time the student
initiated the withdrawal, indicating that he needed 2 full time job
in order to support himself. He had been estranged from his family
for some time, and at that point was living on his own He had ~lose
to a full grade 10 program when he left school (he had failed
English and chemistry in grade 10)

Unfortudately, the location of the student was unknown and no
information obtained directly from him about his dropping out of
school. The student’'s counsellor, however, suspected that 1n
addition of family conflict, attitudinal problems also contributed
to his withdrawal. The student apparently feit a high need for
independence and resisted authoraity. He had difficulty fitting into
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the school system - he would not complete assigned work unless he so
desired. He di¢. not appear to value an education His attitude
indicated that he d*d not understand why he had to be in school, and
how being in school was relevant to his future.

Attitudes amongst the stuaents regarding their return to schocl varied
Two of the students indicated plans for further education One of these
had returned to school in the 1988-89 school year, he had enrolled 1in
Bishop Carroll in his grade 11 year and indicated he was making
satisfactory progress. He planned to finish high school in the
following year and enter the engineering faculty at U of C that Fall
The second of these students had passed high schocl equivalency exams
and planned to go to college part-time until he had amassed sufficient
funds to finance university studies, his primary interests vwere 1n
writing, but he also hoped to expand his talents in music and drama
The third drop-out indicated no plans to pursue academic studies. She
had worked in a field of interest (fashion design) since her withdrawal
from school, and anticipated branching off i1n a business of her own
sometime 1n the future. The counsellor of the fourth student (with whom
contact had been lost) indicated she did not think that the student
would complete high scnool, he did not see the need for a high school
diploma, and furthermcre, could not handle the high school program as
1t was structured. However, in the future, she anticipated that he
would opt to enter an adult program, any job he might select would faal
to challenge bim after a period in time, and at this po:.nt he might
return to gain the =aducat:ional qualifications needed to reach hais
goals

CALGARY STUDENTS WHO ATTENDED NON-CBE SCHOOLS

Information in this section 1s based on four students (3 OC and 1 R)
vho attended Bishop Carroll throughout their high school years and one
student (R) who attended a private school in Calgary Also included 1is
one student (OC) who received a Heritage Scholarship to attend a USA
private school which offered a full IB program In this latter case,
the student boarded at the school and returned tc his family in Calgary
for vacations.

The four students chcse Bishop Carroll for its independent studies
program. It allowed two of the students with interests in Fine Arts to
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conduct intensive studies 1in this area It also enabled another student
who raced competitivel’ with Alberta ski teams to take several months
off from school to pursue an athletic career. The fourth student
appreciated being able to spend more time on subjects or projects which
vere of particular interest

Students’' views of the program were positive The overall quality of
education received in the program was rated as “excellent” by three of
the students and "good” by the fourth. Numerous program advantages were
indicated by the students-

* individual pacing allowed one to quickly finish courses which were
found easy and to spend more time on difficult subjects

* independent learning skills were enhanced (time management, self-
responsibility for own education, organizational skills)

* one had freedom to choose the subject matter of projects in some
courses (options), also one had freedom to explore areas of special
interest, and the flexability to do extensive studies in these areas

* an honours program was available for those who wanted additional
challenge

* a variety of options were available for those who were interested

¢ many opportunities were available for involvement in extracurriacular
activities in one's interest/talent area (e.g., drama productions,
choar)

Also, the students generally did well in their studies. Marks were high

(in the 80's and 90's) for three of the students, they each received

Rutherford Scholarships in their high school years The fourth had high

marks in some courses, and average in the remainder (with the exception

of math which had to be repeated)

Some drawbacks were encountered by students. They included the follow-

injg.

* difficulty of maintaining one’'s motivation 1n some instances

* problems in organizing one's time (tendency to spend much time on
topics of interest with an end result of being pressed in other
subjects)

* limited learning through peer interaction; too few occasions for
group work and seminars

* honours courses not available :in earlier grades

o difficulty in getting help from teachers (dus to their schedules,
waiting line to see them, extensive help was difficult to obtain)

* uninteresting, unchallenging course materiai (e g., in social Stud-
1es) 1n some instances due to the approach to learning (reading a
large amount of textbook material, learning by memorization), some
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courses could be better presented i1n a classroom situation
* shortage of learning materials (texts), poor library facilitaes,
poor teachers in some instances, too rigid adherence to the Alberta
curriculum in some programs
Also of concern to students was their 1inability to achieve their
program goals within three years. Three of the four students returned
for a fourth year two to obtain maths and sciences needed for an
advanced diploma and one to acquire the cred.ts needed for a general
diploma

Parents (three who had returned questionnaires; also expressed a high
degree of appreciation of the advantages the program cffered to theair
daughters The most advantageous feature, according to their views, was
the program’'s flexabilaty. It allowed their daughters to pursue their
individual interests (in music, drama, sports) with the intensity
desired, to expand their particular gifts/talents, and also maintain
excellence 1in their academic studies. Drawbacks indicated by parents
generally included those indicatad by their daughters

The teacher-advisors (TAs) indicated that the program well suited the
students’ needs /[dvantages were students’' opportunities to advance zt
thear own rate' they were not held back by others and therefore, dad
not become frustrated vith the pace of learning as gifted students
sometimes were 1n a structured program. The wide variety of actavitaes
vhich students were able to fit into their schedules also added an
enrichment component to the program: students were able to explore
various 1interests, and develop a range of abilities and talents in
addation to academics. The flexibility of the program also allowed
students to pursue their interests and to conduct indepth studies 1in
their passion areas.

TAs indicated that three of the students were doing very well in thear
studies. These three had excellent marks and were working to potential
in their studies. The fourth student, according to her TA, was not
maximizing her abilities Problems were her disorganization, procrast-
ination, and lack of self-discipline She had showed some improvement
over her high school years, but had yet to reach a level of maturaty
which would empower her to realize her potential

Pravate school Calgary

The student had an unsettled high school history prior to entry 1into
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the pravate school. She had transferred back and forth between Western
Canada and Bishop Carroll three times. She skipped classes, and
ultimately failed her grade 11 year. The parents offered the option of
a private school when the student expressed a willingness to try to
complete her education

Her failure stemmed from lack of motaivation in high school The student
indicated that she had not developed a sense of belonging in the
schools she attended  she felt that no one cared who she was or 1f she
attended school Her mother indicated that she was negataively
influenced by the "bad” crowd with whom she associated According to
the mother, the time had been very trying for the family, they had not
realized that their daughter was skipping classes, and when they became
aware, the school did little to assist them in dealing the problem

The private school proved of benefit to the studen: She apparently
appreciated the individualized attention received from teachers, their
close monitoring of her progress, their adaptation of course work to
suit her abilities, their high expectations, and their encouragement
and support Her marks had improved immensely Also of particular
merit, was the student’'s unique adventure of crewing a tall ship from
the Orient to Europe as part of the school's program.

The parents also gained benefits from the school They received
assistance and support 1in dealing with their daughter's behavioural
problems Over time, the student's relations with her family improved,
and hcme life became more enjoyable.

Disadvantages of the school were related to the fact that the school
vas small. The small student body was limiting socially and 1t also
fostered more competitiveness amongst the students (e.g., marks,
appearance, etc ). Also of concern was the difficulty the student might
enccunter 1n adjusting to university after several years of lLeing in a
sheltered environment

The student felt she was reasonably prepared for her future endeavours

She felt she might have some problems in adjustipg to university at
first, but given her study skills and advanced knowledge 1in some
courses, .he felt she would handle her studies quite well. The
student’'s mother, however, was uncertain as to the extent tv which her
daughter was prepared Her daughter's goals changed almust on a daily
basis and she was unrealistic about her options. Her marks were not
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high enough to be accepted in the university of choice, and she had
also failed her math 30. The mother indicated that the daughter had yet
to develop the maturity needed to manage on her own.

E;;vg;g §ghggl QSA

The student was one of eight in Alberta who rec: ved Heraitage
Scholarships to attend IB schools (funded by the Armand Hammer
Foundation) situated around the world. The students were chosen on the
basis of their high aintelligence, verbal skills, motaivation, and
interest in community service The studert was placed in the USA school
for two years - grades 12 and 13 (He had been in the Honours/IB
program in Talgary for grades 10 and 11)

The experience in the IB school, on the whole, had been positive for
the student His level of academic achievement was high. The community
service component of the IB program offered him opportunities to engage
in and learn from activities outside of the academic environment. The
school’'s promotion of student involvement also resulted in his partici-
pation in a wid2 variety of student activities, e.g., concerts, poetry
readings, and skits. Also, he learned a great deal from interacting
with students who came from many parts of the world

The studeat experienced some difficulties in his final year at the
school He apparently had come into conflict with the school
administration in regard to a change in policies which tightened the
rules of the school. The student felt that the approach of the school
was too rigid and that it did not offer satisfactory alternatives to
students whose level of advancement had surpassed that of the course
material. He could not see the merit of attending classes or handing in
assignments when the material had already been assimilated. Overall, he
felt that the school encouraged students to achieve high marks, but at
did not inspire them to learn.

a liberal arts degree with a major in math. He intended t. acquire a
PhD and then teach at a university level for awhile before entering a
field either in economios, physics, or chemistry. The mother indicated
she was pleased with the direction chosen by her son. She was happy to
see that he decided to acquire a broad educational background and to
develop his talents in other areas besides math.

|
\
The student planned to enter university in the Fall of 1989. He planned
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Both the student and his mother felt that the student was prepared for
bis future endeavours 1n some ways but not in oth7rs With respect to
being prepared, the student indicated that his maturity and self-
confidence would help him to manage on his own His mother also felt
that her son would fare well living on his own as he had gained
independence while boarding at the USA school With respect to being
urprepared, both the student and his mother felt that his lack of self-
discipline or his inclination to not extend himself to capacity on his
own might end up being a problem

. STUDENTS WHO MOVED FROM CALGARY

Information in this section 18 based on four students (1 OC and 3 R)
with whom contact had been maintained at each data collection period
since their moving from Calgary Also included 1s ainformation on one
other student (OC) whose parents returned a questionnalre since MOV1NgG
from Calgary (none returned by the student since the move)

Of the five students-

* all had moved with their families for reasons other than the educa-
tion of the student

» four enrolled in their new schools at the beginning of their grade
11 year, and one enrolled in an Edmonton school for the second half
of her grade 11 year and then transferred to Vancouver for her grade
12 year

* four graduated from high school in the 1987-1988 school yz2ar, and
continued to university in the Fall, 1988 The fifth graduated at
the conclusion of the first semester of 1988-89 school year, and
went on a working holiday to Austrwuilia for the remainder of the
school year She planned, on her return, to work for a year to
finance her post-secondary studies.

* three had enrolled in special high schools or had taken special pro-
grams in their high schools since moving from Calgary One had
enrolled in a full IB program in a public school in Florida A
second had taken an enrichment program offered for gifted students
in his school in Ontario The third attended a private French school
in Montreal.

Two of the students encountered problems in transferring to their new

schools

* one student was set back a grade in a Quebec school because she did
not have required courses in French and History. Eowever, this was
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not felt to be a great disadvantage by the student as she graduated
at the same time as her counterparts in Calgary - Quebec students
graduated in what was the grade 11 year of students ain Alberta As
well, she was already one year ahead as she had skipped an
elementary grade

* the student who moved to B C had difficulty in gaining credits for
her Alber.a high school courses due to different credit systems 1in
place in these two provinces She was required to take additional
courses to make up the difference between the two systems

Four of the five students generally did not have much difficulty in

adjusting to their new schools

* some 1initial difficulties were experienced (1.e., setting up a
timetable, functioning in French as the day to day lanmuage, and
making nev friends), but these were overcome with time.

* lattle change was encountered from that of the last Calgary hagh
school attended in regard to the difficulty’/ease of their course
wvork and their level of achievement Marks in courses ranged from
“good” to “excellent”

The fifth student encountered a number of problems She indicated that
she did not do as well in math and sciences compared to her achievement
in these courses in Alberta, she had difficulties keeping up as the
courses were more fast paced and the material more difficult Also she
had been unable to manage the heavy workload resulting from her attempt
to make up within the school year the credits lost due her transfer out
of province, she had become 111, missed a lot of school, failed several
courses, and dropped out for the three months remaining in the
semester. She returned for a fourth year in high school to gain the
requirements needed for a diploma.

Some cf the students indicated past experiences which they felt had an
impact on their progress in their new schools Those that proved
advantageous to them were the tollowing:

* 1interest in the field of science which was stimulated by a junior
high science teucher in Calgary and participation in extracurricular
activities such as the Science Fair and Science Olympaics

* self-confid:nce and the love of learning which were promoted by the
supportive environment of Oakley Centre

* knowledge that one can excel 1f effort 1s applied to studies (gained
from past successes in academics)

e development of interpersonal skills

Past experiences which proved disadvantageous were the following.
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* no background 1in a second language acquired 1in junior high
(consequently the student was not eligible for srecial programs 1n
high school which required a second language for entry or entry into
universities)

* poor attitudes toward work developed at Oakley Centre (no pressures
at Oakley to force unmotivated students to work and to learn)

All the students and parents felt that the last school attended in

Caigary was more advantageous 1in some respects relative to the new

school Advantages offered by Cal jary schools were the followang

* a higher standard of education

* the Honours/IB program

* more challenging courses

* 1independent studies program offered at Bishop Carroll and the wade
range of courses and extracurricular activities offered in thais
school

* extracurricular activities such as Science Olympics

* better band program

* st.dent familiaraty with the grading system and how to apply oneself
to receive good grades

One parent felt that the new school was more advantageous in some
respects compared to the last school that the student attended in Cal-
gary In this regard, the student had the opportunity to take an
enrichment program for the gifted in his high school years in Ontario
The program compacted three high school years (11, 12 and 13) :nto two

Four of the five students were described as generally well-prepared for
their future endeavours. Ways in which they were prepared were the
followaing.

* a broad-based education (offered many future options)

* skills to manage post-secondary studies and life in general develop-
ed from exper.ences 1in the IB program (skills ainciuded time
management, stross management, decision-making)

* establishment of clear goals and commitment to reach them; also the
ab:lity to handle failure 1f 1t arose

* exposure to university through SHAD Valley, student enjoyment of the
university atmosphere and the challenge of higher level thinking and
problem-solving

* qualifications for entry into university

* strong skills in a talent area (musaic)

Areas 1n which students could be better prepared were the following
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* workload and difficulty of work in university (high school offered
lattle challenge which would compare to work at the post-secondary
level)

* social development
* attitudes (student 1intolerance of less capable others)
The fifth student was described as somewhat prepared Disadvantages
indicated by the student were her not having a second language to
ensure her acceptance 1in university, her poor level of achievement 1in
physics, and poor finances to fund post-secondary studies The
student’'s mother also felt that her daughter needed to develop more
paturity and self-discipline in order to handle her studies more effec-
tively

All of the students and parents indicated that they would make changes

1f school years were repeated Changes indicated by the students were

the followang

* take a second language

* take a four year program in order to take advantage uf options

* r2main in the regular stream in grade 7 rather than attend Oakley
Centre, avosd being labelled as gifted

» remain in Calgary until graduation

Chauges indicated by parents were the following:

* testing at an earlier grade

* enrollment in a public rather than private high school, this would
provide more opportunities for socializing with young people in the
community

* participation in an athletic program throughout high school

STUDENT AND PARENT VIEWS: PROMOTING GIFTS/TALENTS OF
STUDENTS

Retrospective views were obtained from students and pa-ents regarding
the promotion of students’' gifts/talents Matters of ainvestigation
included student and parent views of highly satisfactory aspects of the
provisions made for gifted students at the high school level and those
highly 1in need of improvement Also, students and parents indicated
vhether students’ gifts/talents had been realized in school years and
vhether post-high sohool experiences contributed to students’' continued
growth in this regard. As well, advice was solicited on various
matters. Students wer¢ asked what advice they would give to schools in
regard to educatiny gifted students similar to themselves, and what
advice they would give to similar others in regard to choosing paths in

ing
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school years Parents, in addition to advice they wculd direct to
schools, were also asked what advice they would give to other parents
in regard to educating their gifted children

Provisions made for the gifted/talented an high school

In regard to the provisions wmade for the gifted/talented in hiagh
school, a sizable proportion of CBE students in each group (35% to 40%)
did not think there were any or could not think of any aspects which
vere highly satisfactory All but a small percent of the students (16%
to 17%) 1dentified aspects which were highly in need of improvement A
si1zable percentage of parents i1n each group did not identify any highly
positive aspects (36% to 48%) or aspects 'n need of improvement (44% to
67%) Parents, on the whole, may have felt too uninformed to make
comments in this regard

Highly satisfactory aspects of the provisions made for the
gifted/talented 1involved a number of different features of the
student=’' high school program.

* Most frequently indicated by students and parents were the various
opportunities which special programs such as Honours, IB, STRETCH,
Bilingual, and U of C science enrichment afforded.

e Other aspects 1identified included approaches which accommodated
individual students’' needs, interests, and abilities (e.g., allow-
ances for independent work, an accelerated pace, and absenc:zs from
class for special cut-of-school events), various programs/courses or
activities available in the students’ interest or talent areas
{e g , music, sports), opportunities for challenges in one's area of
expertise (advanced courses, contests and competitions, role as a
teaching assistant), and the diversity of opportunities offered 1in
schools.

* Also mentioned were facets of the learning environment and the
approach of teachers, in this regard, of merit was the expertise of
teachers and their willingness to help individual students, the
emphasis placed on achievement and the opportunities available for
students to excel, the opportunities availaole for gifted students
to 1inte.~ * with tuose of comparable intelligence, and the
recogniticu nd support given to those who are academically gifted
or artistically talented

* Also of high merit to some, were the opportunities which integration
in a regular program offered, students were able to avoid being
labelled or singled out as being different, and had a chance to
interact with and learn from students coming from daverse
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backgrounds

Aspects hiughly 1n need of aimprovement identifieu by students and
parents involved a broad range of issues Most frequently mentioned
vere perceived needs in the areas of special programs and programming
in general

With respect to special programs, a need for more within schools was
indicated by respondents, suggestions included the need for IB or
grade 12 Honours in echools which did not offer these programs,
a. ernative programs to those available to students (e g., other
than IB, Bilirgual), more enrichment type programs, and programs for
the gifted at the high school level similar to that offered 1in
earlier grades at Oakley. Other respondents indicated the need to
improve aspects of special programs operating within schools.
Included 1n this regard, was the need for greater access to special
programs, better communication to students about what special
programs were available and what “hey entailed, expansion of the
number of courses offered within such programs as Honours, extension
of semestered programs into a full year, more ainteresting or
stimlating programming, improved organization of programs (e g ,
establishment of clear program goals), greater teachar expertise 1in
enrichment programming, smaller classes, a fair marking scheme for
courses taken in special programs, and more re.cgnition from
universities for special course work taken in high school.

With respect to programming 1n general, most comments made by
students and parents referred to the need for more program
flexabilaty, 1individualization, and enrichment. Aspects mentioned
vere the need for more challenging/stimulating programs and the
provision of mcre opportunities to do independent work, to work at
one's own pace and ability level, to receive advanced standing ain
course work, to pursue one's own interests when ahead in one's work,
and to organize orne's timetable to suit one's -vn needs Also
mentioned was the need for the provision of more encouragement to
students to develop their gifts/talents, and more freedom to explore
a variety of areas of study, to specialize in particular areas of
endeavour, and to chose only those courses needed to reach one's
goals (1 e, not have to take required courses unless they were of
interest). Also of importance was the need for less emphasis on
academics and marks, and greater emphasis on originality and
expression of one’'s personal views

Other areas of high need indicated by respondents mainly concerned
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various courses/activaties offered in schools, the teachers, and

student support and relations.

* Needs indicated by respondents in regard to courses and activities
included more or . fferent options, a broader range ot extracur-
ricular activaties, more field trips, more opportunities for those
vho are non-achieving or are gifted in ways other than academics,
and more courses/activities which are of interest to gifted students
and which do not ainterfere with regular school work Also of
importance was the need to reorganize the curriculum to exclude
irrelevant topics, to construct courses which are of practical value
to students, and to offer classes to help studeats with study skills
and any other weaknesses they might have

¢« With respect to teachers, respondents indicated the need for greater
expertise amongst teachers, more caring teachers, teachers who
promoted good relations with their studen's, and teachers who were
aware of the needs of gifted students aad were trained in gifted
education

¢ In regard to student support and reiations, respondents indicated a
need for better treatment of gifted students, a support system for
gifted students to help them cope with problems, more opportunities
for gifted students to work and socialize with each other, and more
attention directed to the problems which gifted students faced
(e.g., labelling, sense of isolation, ui.derachievement). Parents
also added that they, in addition to their sons/daughters, required
more support from the school (1.e , more communication regarding
their sons'/daughters' progress in school and more guidance ain
helpinqg children at home). The need for earlier identification of
gifted students was also mentioned by a parent.

Retrospective views regarding the provisions made for gifted students
in Calgary schools were also obtained from the students and parents who
had moved away. Highly satisfactury aspects, according to these
respondents, were the special programs offered in Calgary schools (IB,
the Bishop Carrols program, and the Oailey Centre program) In regard
to high needs, a range of views was expressed. Indicated was the need
for more support and recognition of gifted student:, and more CBE Board
support for gifted education in general. More attention to the needs of
elementary students was also 1indicated; in this regard, 1t was felt
that more enrichment and challengi'g programs should be provided at
this level of schooling A different approach to educating the gifted
vas also suggested. In this latter regard, it was felt that special
attention should be avoided as this approach marks gifted students as
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being different Instead, programming should be individualized such
that all students, gifted and otherwise, have opportunities to develop
their strengths and overcome their weaknesses

advancement of gafts/talents

A small percentage (27% OC and 10% R) of Calgary high school gral.ates,
in retrospect, felt that in their school years they had advanced their
gifts/talents to the extent to which they were capable A large percent
(47% OC and 69% R) expressed an opposing opinion, with the remainder
indicating an inability to make a Judgment The R group moreso than the
OC group felt that they had not realized their potential

The percentage of parents of OC students who felt that sons/daughters
had realized their potential was generally comparable to that of the
students themselves A larger proportion of parents of R students
{about one-third) than the students themselvcs, however, felt that
sons’' /daughters’ potential hac been realized in school years.

A number of facilitating and hindering factors in school years were

1dentified by the students and their parents.

With respect to facilitating factors:

*» Most frequently mentioned were the advantages which special programs
offered to studentr. Advantages of programs such as Oakley, IS, zna
STRETCH were the freedom they allowed students to explore various
interests and to work in areas of special talent. A program such as
IB provaded 1ts students with an advanced academic backgrourd and
prepared them tor post-secondary studies.

* Other positive factors mentioned were: the support provided by
teachers and family, the stimulation received in interacting waith
other gifted students, the recognition (awards, scholarships) gaiven
to those who excelled, programming which allowed students choices
and flexibility to pursue interests, and various options and
extracurricular activities which afforded students the opportunity
to explore and exercise their gifts/talents. Also included were
students’ personality and learning approach, i e , their confidence
in trying new things, w llingness to risk failure, competitiveness,
self-iniative, and eagerness to learn

Hindering factors were the following:

* Approach of teachers. Aspects which were hindrances were the
1nexpertise of some teachers, their unwillingness to find answers to
students’ questions, and their unwvillingness to recognize and accom-
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modate differences/talents amongst students Also mentioned was the
educational system 1itself, problems were the large classes, the
insufficient time available for teachers to work with individual
students, and the emphasis placed on students’ meeting the
requirements needed to graduate rather than on their learning
Programming Hindering aspects were poorly organized programs
(lacking direction), 1nconsistencies 1in programming over time
(little continuity or cohesiveness 1in quality of instruction and
program structure), rigid structuring (little allowance for advan-
cing at a faster pace, expressing creativity, exploring areas of
interest), and unstimulating course work (slow, repetitive, little
challenge or incentives to learn)

Special programs Hindcances 1included the limited programming
support available tn gifted students; in this regard, it was felt
that little programming was 1in place for the gifted particularly at
the elementary and senior high levels, no programming follow-up of
gifted students 1in some cases was conducted after their 1identi-
fication, students’ giftedness was not acknowledged by schools, and
no special or consistent effort was made to advance students’
gifts/talents In addition, special programs 1in place were found to
hinder the advancement of gifts/talents Disadvantageous to those
who took IB was the program's structure, workload, and 1its 1imposi-
tion on the time students had to take options and take part in other
activities of personal interest. The Oakley program and the freedom
1t offered 1ts students was considered a problem by some students
who needed more direction from teachers to prosper

Motivation and attitudes. Some students 1indicated they 1invested
little energy in striving to reach their potential Hindrances 1in
this regard, according to the students, were their boredom 1in
school, laziness, little significance attached (on their part) to
their gifts/talents, unavareness of any particular gifts/talents,
unformed goals and disorganization, 1involvement 1in other pursuits,
avoirdance of appearing diffurent, rebellion against expectations
placed on gifted students, and little incentive received in their
studies to excel. One student indicated that teachers assigned high
marks 1irrespective of the quality of her work, she felt that
teachers were either blinded or intimidated by the gifted label.
Assistance and support of students Hindrances in this regard was
the littlie emphasis or assistance given to students to develop
effective learning skills, overcome weaknesses, and foster
motivation

Personal, social, and home factors Hindrances were such aspects as
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students’ emotional i1mmaturity, association with the "wrong people”,
shyness, and home responsibilities and limited finances which
curtailed opportunities to take part in extracurricular actavaties

A range of views was expressed by the students in regard to the
opportunities offered by post-secondary institutions A saizable
minority of each of the groups of students (38%) felt that they
encountered adequate opportunities to promote their gifts/talents A
larger percent of the R group (46%) compared to the CC group (15%)
indicated the opposing view. A larger percent of the OC group (27%)
compared to the R group (8%) felt that some aspects were adequate
vhereas others were not The remainder, most of whom were the OC group
(20% versus 8%), did not offer an opinion Overall, the R group
appeared to have a more negative view than did the OC group.

Students identified a number of positives and negatives with respect to
the opportunities offered at the post-secondary level of studies to
advance their gifts/talents Factors which facilitated the expansion of
gifts/talents included the following:

* the range of opportunities available at the post-secondary level
from which the students could choose those of most benefait

* students’' freedom to pursue studies in interest areas and to
specialize in a talent field

* the opportunities to acquire greater knowledge and understanding,
and to exercise one's skills and abilities 1in lab work, research
projects, and extracurricular activities

* the challenge encountered in course work, competing with others, and
having an unlimited scope for improving ocne's abilities and
achieving excellence

* encouragement of creativity, innovative ideas in course work

Factors which were hindrances were as follows.

* the 1mpersonal atmosphere (large classes, anonymity of the
individual, tendency to be a “face in the crowd")

* freshman year (first year courses are limited in scope, students are
uninformed about the range of oppor unities available to them)

* students’ 1inability to take advantage of available opportunities as
a result of poor work/study habits and little experience in handling
work of a challenging nature

* laittle time/flexibility remaining in one's schedule to pursue
interests or develop particular talents

* unstimulating course work (unenthusiastic professors, uninteresting
material, iearning by memorization, little opportunity to use one's
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imagination and creativaty)

Of the nine students who engaged 1in pursuits other than studies ain
university in their post-high school year, one feit that Lis activataies
offered him opportunities to use and advance his gifts/talents and one
indicated both pos:tives and negatives in this regard One of these
individuals indicated that his ease in learning was of great benefit to
him 1n his job, 1n addition he was heavily engaged in musical pursuits
and athletics, both of which were talent areas for him The second
indivadual indicated that his job did not require muzh skill from ham,
however, in his cff-hours, he continued his musical interests, playing
in a band and writing music The remainder of the former students
indicated that their post-high school endeavours offered them lattle
opportunity to use or expand their gifts/talents. In this regard, the
jobs they held were unrelated to any field of interest or talent/
strength Also, the year was considered a time-out period, one student
had used the time to make decisions about his future and to learn a
lattle about living on his own.

Advice to schools

Advice offered by graduates to schools i1n regard to educating gifted

students similar to themselves entailed the following:

* Special needs of gifted students Indicated by students was the need
for schools and the system to recognize and support the specaial
needs of gifted students. In this regard, students suggested more
funding for gifted education, the creation of more or better
programs for the gifted, hiring of more teachers trained in gifted
education, the promotion of the gifts/talents and the interests of
students, and recognition of their achievements Also indicated was
the need for special attention in early school years

* Method of educating gifted students. Recommendations of best
approaches differed amongs* the students Included were acceleration
through school years, grouping gifted students ip a congregated
setting, and integrating gifted students in a regular program
Comments made in regard to integration indicate that some felt the
gifted should not be treated any differently than other students 1in
the reqular classroom whereas others felt gifted students should be
required to do more work or allowed to work through the materaial
more quickly than the regular student. These latter students felt
that more demands should be placed on gifted students in regular
classes 1n order to prevent them from coasting through school.

115




110

Choices Indicated by students was the need for schools to recognize
differences amongst gifted students some wanted additional
stimulation whereas others were happy with the opportunities
available in the regular classroom Advice of students was the
provision of a wide range of programs and activities from which
students (who elected to take part) might choose the ones of
interest to cthem Suggestions included ocompetition and enrichment
for those who wanted to engage in such activiataies.

Treatment of gifted students Students suggested that special effort
be made by schools to ensure that gifted children fit in with the
"normal” population Treatment of students as elite or different,
according to students, lead to problems of their alienation, thear
becoming arrogant and intolerant of less capable others, and thear
using their intelligence to coast through school. Also, imposing
high expectations could lead to their rebellion and their refusal to
do no more work than a bare minimum to get by

Special programs Needed was a variety of special programs to
accommodate needs and interests of gifted students (e g , academic
programs such as Honours and IE to challenge students, flexable
programs such as IS and PEP to provide opportunities to students to
advance at their own rate, and enrichment programs such as STRETCH
to maintain the interests of gifted students). Also suggested was
greater communication to gifted students of the availability of
special programs offered outside of schtool (e.g., SHAD Valley,
Encounters with Canada, Forum for Young Albertans)

Flexible programming. Recommended was the allowance of more freedom
to gifted students: to work on their own and a speed suitable to
thear abilities, to explore various interests, and to determine the
manner in which work would be accomplished. Such aspects, according
to students, would stimulate their interests and motivation,
encourage them to take responsibility for th2ir own learniag, and
provide them with opportunities to use and expand their gifts/
talents.

Individualized education for the gifted. In this regard, needs
indicated by students were challenges in areas o° giftedness/talent
to motivate and interest the students and ass stance to overcome
areas of weakness.

Balance between freedom and structure Students recommended that
schools ensure that gifted students acquired the basics prior to
allowing them to delve into ideas of their own. Essentials included
learning the basic curriculum, work/study habats, and self-
discipline. It was suggested that particular effort be directed by
schools toward teaching gifted students how to study and also
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monitoring their work more closely to ensure that they were lzarning
the material and not falling behind

* Modes of learning. Various modes of learning were identified by
students as advantageous for them Included were opportunities for
active “hands-on” learning, class discussions, group work 1in
addition to independent work, and lab work (learning by
experimentation rather than memorization of text material)

* Options and extracurcicular activities The provision of a wider
variety of options and activities was recommended by students These
would offer students opportunities to explore and use their gafts/
talents, and also offer them a more-rounded, balanced educational
experience

* Support Indicated was the u.eed for schools to stimulate students’
interests and to :courage them to strive to reach their potential
Suggestions 1in this regard were the provision cf opportunities to
students to learn new things, and engage in activities which
required the use of their intellectual abilities and imagination
Also, more attention to the needs of those who were artistically
1aclined was suggested, as well as devising activities to motivate
those who were coasting or lazy In addition, more understanding of
gifted students was needed, 1 e, their fear of failure,
frustrations and 1mpatience with difficulties encountered in
learning, and their defensive reactions to such feelings.

Other aspects mentioned by students concerned the need for schools to
provide good teachers and well-organized programs, and to teach
auvanced courses in order to prepare students to a greater extent for
post-secondary studies. Also, counselling of students who had a broad
range of skills and abilicies was recommended as these students needed
help in determining which direction to channel their efforts

Parents advice to schools in regard to educating gifted children
simlar to their own covered a range of matters Mentioned most
frequently was the need to provide support and special prog.amming for
the gifted (1 e., provide system level support for gifted education 1in
terms of funding and Board's recognition of the special needs of the
gifted, re-establish an Oakley type school, provide special programs/
classes for the gifted, a K - 12 Oakley program, segregated programs
for the gifted, programs for the gifted in nigh school, and teachers
trained in gifted education) Other aspects mentioned were the need to
* keep gifted children in the mainstream (but find a way to promote
thear gifts/talents)
* 1dent1fy and track gifted students from an early age

[y
-3



112

<

* 1dentify a students' particular gift/talents, provide feedback to
the student and the family in this regard, and help/encourage the
student to develop these gifts/talents

* maintain/ensure the continuity of special programs such as IB, the
bilingual program, PACT

* 1ndividualize programming

* provade opportunities for independent studies

* offer a Bishop Carroll type program in the public school system

* acquire better teachers

* reduce the tecacher-student ratio

* build a strorng foundation for all learning

* ensure equivalency of academic standards (1 e , in math) to other
provinces (Ont )

* offer a variety of learning experiences, choices, and challenges (tc
meet the needs and motivate all types of students), provide
opportunities for learning 1n non-academic areas (e g , stress
management, creative negotiating, managing change); encourage
participation 1n extracurricular activities (debates, public
speaking, cuntests) aid also special programs outside of school
(e g , student exchange program)

* allow gifted students to set theis own gnals (they are self-
motivated and will achieve them for thei: own satisfaction)

* set high standards for gifted students and expectations of thear
being met

* teach learning skills (work, study, reading, self-responsibility)
and discipline gifted children to produce the quality of work of
vhich they are capable

* attend to gifted students’' personal development (provide support and
encouragement, build confidence, teach them to accept themselves and
respect others, help them understand their giftedness and how to
deal with it)

&dvice to Gifted Students Re Choosing paths in school

Students’ advice tc similar others in regard to choosing paths 1in
school years involved a wide range of suggestions. Most frequently
recommended by the students was the pursuit of a broad-based education
\e.g , advice was to diversify, take a variety of courses, become
involved in a range of activities both in and out of school, explore
various interests, obtain a full complement of sciences, extend oneself
beyond particular areas of strength) According to students, a broad
range of experiences was advantageous as one's 1nterests were
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maintained in school years and one's future options were expanded
Other recommendations indicated by students included the following

select a school which will best meet your needs

remain 1u the mainstream rather than attend a special school suct as
Oakley According to four OC students, the reqgular program offered
sufficient avenues for developing one's gifts/talents and was
advantageous with respect to promuting one's social adjustment.
Also, by attending a regular program, one avoided the creation of
maladjusted attitudes (misguided sense of superiority, sense that
one did not have to work as others did to demonstrate one's
capability) which programs such as Oakley fostered

be resigned to the limitations of the regqular program. S:udents (3
OC and 1 R) felt that the regular program offered few opportunitaies
for the gifted (educataon geared for the average) They felt that,
nevertheless, one had to do one's best in the system as one did not
have any other alternatives from which to choose

make an informed choice with respect to taking special programs

Students indicated that programs such as IB and Immersion were not
suitable to everyone and that other programs (e.g , options) might
in fact offer the kind of stimulation which would best accommodate
needs

seek out special programs (1f they are of interest, 1f one wants the
challenge such as that offered by IB or a more flexible approach for
studies such as that offered in IS or Bishop Carroll)

seek out courses which are taught by good teachers (stimulating
teachers, expert in their field, who encouraged thinking rather than
rote learning)

select courses wisely (choose on the basis of their future value
rather than on friends' enrollment)

set goals, work hard, attempt to do well in all classes, and develop
the skills and attitudes needed to manage one's studies effectively
(a work ethic, study skills, self-discipline, and independent
learning skills)

develop a desire to learn, and strive to excel (use your own
iniative to interest and challenge yourself in course work)

do not let oneself become bored, lose motivation, and get poor marks
due to lack of effort; initiate change 1f one is discontent (e.g ,
change schools, become involved i1n school activities, try new things
for challenge)

select the matriculation route

take a less pressured route through school; have fun, take it easy,
do things you enjoy, take some courses which are non-matriculation,

19
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don‘'t be overly concerned about marks as one just has to do well on
the diploma exams

* take advantage of opportunities which appeal to you (don't let the
opinion of others determine your choices, and don't become tco
overly focussed in academics), do what you enjoy the most rather
than what you are best at

* achieve a balance, do well i1n your studies but also leave time for
such things as sports, music, and a social life

* be outgoing and friendly in order to have companionship in schanl

* gain an understanding of what 1t means to be gifted, and how you fit
in with others (don't be overconfident but also do not under-
estimate your abilities, learn to use gifts to reach goals such as
scholarships and awards rather than to inflate one's self-
importance, understand that a “gift” 1s not a free ride, and
understand that all people giftea and otherwise have a contribution
to make to the world)

* take advantage of the gifted label as one has little choice in the
matter anyvay

dv i I nq t] frod ciild

Advice offered to other parents 1in regard to promoting the

girfts/talents of their children was the following

* advocate for gifted programming at the system level and for your
child at the school level

* be involved in your child's work and keep informed about what 1is
happening in the school

* arrange your child's schedule such that he/she will be taught by
teachers who care

* enroll your child in a special school or program

* expose your child to a variety of learning experiences, encourage
growth in all aspects, not just academics

* find outlets other than school to develop your chiid' s abilities

* enrich your child's home life to make up for deficiencies at school

* encourage your child to accept challenges, risk failure

* 1nterest or challenge your child early in his/her school years

* encourage your child to strive to reach his/he potential (indicate
support, and motivate him/her by instilling a sense of value for
excellence and its pursuit)

* work with your child at home (lay ground work for self-esteem,
confidence 1in raisk-taking, social consciousness, and a bzlanced view
of life)
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provide loving support, encouragement, unconditional acceptance

help your child deal vwith stresses resulting from taking challenging
programs (e.g , IB)

allov time for your son/daughter to be a child, do not allow him/her
to be pressured by teachers to be the top of the class

allow your child to set his/her own goals

expect your child to be responcible for his/her own choices, 1insast
on a certain level of involvement and commi:ment

give your child a choice as to whether or not to enroll in specaial
programs

teach your child to accept his/her differences but also to recognize
others’' merits

wvork on your child's social skills

impart the wisdom and knowledge gained from your experiences, and
encourage them to seek their own as well

Calgary students behind a grade (2) and those in private schools (2)
vere also asked what advice they would offer to schools and samilar
others. Advice to schools offered by three students who were behind a
grade included the following:

provide opportunities such as special projects in which students may
pursue their interests and develop their potential

offer a variety of courses from which students may choose areas of
particular interest to them

provide individualized support to the student (have teachers who
know the student, are aware of his/her potential, and care about
his/her progress)

acquire more involved interested teachers, and reduce the student-
teacher ratino so that they would have time ton adapt courses to meet
individual student's interests

do not single out gifted students and consequently make 1t difficult
for them to fit in with others in the school

Advice to similar others offered by those kehind one grade was as
follows:

choose a school which will meet your needs

acquire a broad-based background

strive to reach your potential

attempt to maintain interests and efforts in school work (1 e .,
avoid becoming discouraged or bored)

recognize the importance of an education, and attempt to work harder
in your school years

find a good way of handling the gifted part of oneself and fitting
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in vith others

The fourth student who was 1in grade 13 indicated that schools should
encourage students to learn, ain this regard, he felt that gifted
children had an innate curiosity and that the role of the teacher was
to provide an environment which stimulated them to explore and learn on
their own Also, he indicated that students should explore a variety of
interest areas and broaden their experience base In addition, he felt
that they should realize that the advancement of their education was
their own responsibility and that they should .ot rely on the school to
be the seat of learning
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IY. GENERAL FINDINGS

Findings in the study were as follows

(38

The students on the whole were successful, well-adjusted indivaiduals.
The majori-y were engaged in a variety of pursuits both in and out of
school. They displayed considerable abilities and skills ain various
domains, had a positive view of themselves and the.r capabil:ties, had
good relations with thear teachers and peers, and had a positave
approach to learning. 4 majoraity iveceived reccgn:iticn for their skills
and ab:iliaties ain their high school years, and aiso held leadership
positions in in- and out-of-school activities or organizations. The
majority also attained a high level of achievement in high school
courses and received the advanced diploma with the award feor
excellence on their graduation. Most of those who moved on to
university vere successful in their first vear of s<tudies

Almost all of the students in their grade 10 year were able to enroll
in schools which were their first choice. The majority of students and
their parents indicated that the selected high schools met some if not
«11 of their expectatinns Only three students who remained in the C3E
system throughout their high school years had changed schools in this
time period

The OC and R students generally we. e comparable with respect to their
skills, abilities, and progress in academic, personal, and social
domains.

Achievement of the two groups of students in core coursss was
generally comparable. Marks, on average, were high and relatively
stable across high school grades.

The grade 1 year was a transitional year for both groups of students.
Both groups indicated a decline from grade 9 to 10 in positive views
of aspects of school life (teachers, peers, and school work) and a
rise in feelings of frustration and pressures from various sources. In
the remaining high school years, there was a gradual recovery of
students’ sense of well-being with respect tc teacher and peer
relations and enjoyment of school work Frustrations and pressures
declined in grade 11, and either cstabilized or increased i1~ qgrade 12
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with the arrival of diploma exams and graduation. Differences obtained
between groups indicated that the OC group enjoyed course work over
grades 9 through 12 to a greater extent than did the R group. The OC
group also expressed less boredom in school ip grade nine

Personal well-being of stvdents remained relatively high and stable
across grades 9 through 12. Aspect: ~f well-being included students’
self-esteem, self-confidence, self-responsibility, and motivation

Math and the sciences apparently were more difficult areas of study at
Oakley Centre OC students tended to find work in grade 9 math and the
cc.ences less easy than course work in these subjects in grade 10 1In
comparison, the R group found math and the sciences more easy in grade
9 than did the OC group. However, in grade 10 the R group found that
work 1n these subjects was more difficult relative to grade 9. In high
schocl, the R group found course work i1n these subjects either as easy
or less easy than that indicated by the OC group

The level of difficulty of course work 1in social studies remained
stable across the grades for both groups. In English, level of
difficulty fluctuated across the grades, becoming less easy at the 10
level, more easy at the 20 level, and less =asy at the 30 level for
both groups

Students’ level of satisfaction with achievement and teacher acsis-
tance gradually de~lined from the grade 9 course level through to the
20 course level, and then recovered to some extent at the 30 course
level. Up to 30% of the students indicated dissatisfaction with thear
progress and their teachers in various core subjects at the 20 level.

The majority of teachers in grade 10 and 12 felt that their program of
instruction adequately addressed the needs of the students. Problem
areas of any siz= in the core courses were in math and the sciences.
From 25% to 30% of the teachers instructing R students in chemistry
and math in grade 10 and biology in grade 12 indicated program
inadequacy. Forty-two percent of teachers instructing OC students in
chemistry in grade 10 felt the program was inadequate.

The needs of OC students apparently were best met at Oakley. A large
percent (90%) of the students felt that they had encountered adequate
opportunities to advance their gifts/talents in their grade nine year
at Oakley, and also appreciated various aspects of programming at
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Qakley which accommodated their abilities and interests Ratings of
the fulfillmwent of needs declined at the grade ten level, and remained
at this lower level across the high school years.

Needs of the R group apparently were not as well met as those of the
CC group In grade 9, a small percent of the R students (35%) compared
to the CC students (90%) felt that they had received adequate
opportun:ties to advance their gifts/talents Ratings in high school
indicated that the R group’'s needs were better met relative to grade 9
but not to the same extent as that indicated by the OC group The R
group also relt that across grades 9 through 12 they would have
profited from more opportunities which offered them an individualized,
flexaible, enriched approach to studies.

Parents’' views with respect tc the schools' accommodation of students’
needs generally were comparable to those of their children 1In
addition, compared to R parents, OC parents were more satisfied with
the schocl's effoits in grade 9 i. informing parents about programs
designed to meet the needs of the gifted/talented and the progress of
their children in areas of giilted/talent. Both groups indicated a
lower level of satisfaction in these respects in high school years
compared to grade 9.

The majoraity of students and parents in both groups rated the quality
of education received in elementary, 3Jjunior high, and senior high
years as above average The OC group's rating of 3junior high years
however, was superior to that indicated by the R group. The CC group
also felt that the education received in junior and senior high was
superior to that received in elementary.

The OC group, on average, was identified as gifted/talented at an
earlier age than was the R group and received special instruction for
a longer period of time in elementary and junior high years. More of
the OC group than the R group also chose to take special programs in
thear high school years.

A small percentage of teachers in grades 10 and 12 were informed that
the students were identified as gifted/talented. A larger percent of
those instructing OC students in grade 10 (38% OC versus 17% R) we:ze
avware of the classification of these students. The percentage of those
informed at the grade 12 level was approximately equal in the two
groups (25%)
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Oaklev Cantre experiences proved both advantageous and disadvantageous
to 1ts graduates in high school years. A large percent of the OC group
indicated both positive (77%) and negative (63%) carry-over effects
from junior high years. In comparison, a smaller percent of the R
group indicated positive (52%) and negative (29%) carry-over effects.
More positive than negative effects from junior high years were
reperted by R students.

The OC group moreso than the R group appeared to seek out various
educational opportunities. More of the OC group (84% wversus 50%)
investigated the potential of various high schools prior to making a
chorce of which one to attend in senior years A factor of more
importance to the OC group compared to the R group in the decision-
making process was the availability of special programs The OC group
also tended to look for advantages at the post-secondary level of
studies - mcre of the OC group (31% OC versus 8% R) appl:ed for
advanced standing in university courses

In most instances, a majority of those who took special programs in
high school felt that the programs were worthwhile Advantages of the
programs ranged from the academic challenge encountered in such
programs as IB and honours, flexibility in organizing one's studies
offered in such programs as independent studies, and enrichment gained
from programs such as STRETCH Students tended to feel that the
programs fostered the growth of skills and abilities in wvaraious
domains and also preparecd them for post-secondary studies.
Disadvantages indicated by the students included the heavy workload,
the time commitment required by the programs, and the high level of
skills needed to do well in the programs. Other problems indicated by
students were inadequacies in regard to aspects of program
organization. Also mentioned particularly by those in independent
learning situations was the difficulty of maraging one's own studies
effectively.

More of the OC group than the R group felt that they had received
adequate opportuni-ies to advance their gifts/talents in grade 9 and
an high school yea . A larger percent of the OC group also tended to
feel that opportunities encountered in university to some extent
contributed to the promotion of their gifts/talents.

A relrtively large percent (58%) of the students felt they had not
advanced their gifts/talents to the extent to which they were capable
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in their school years More of the R group than the OC group (69%
versus 47%) felt that they had not reached their potential in this
regard.

Various aspects of special programs were identified most frequently by
students and parents as factors which facilitated the advancement of
their gilits/talents. Other positive factors mentioned by respondents
included the support and stimulation received from teachers and gifted
peers, recognition given to those who excelled, various avenues
(flexible programming, options, extracurricular activities) provided
to students to explore and exercise their abilities and interests, and
“tudents’ approach to learning. Many of the factors identified as
hindrances to the advancement of gifts/talents involved limitations in
the above aspects.

Almost all students 1identified areas of high need in regard tc the
provisions made for the gifted/talented in high school. Most
frequently mentioned was the need to provide mcre special programs and
tc improve various aspects of those which were offered in high
schools Also, mentioned with frequency was the need for more program
flexabality, 1individualization, and enrichment. OQther aspects
mentioned were 1nadequacies irn regard .o the ange of courses/
activities offered in schools, the approach of teachers, and the
support given to students in regard to their overcoming weaknesses and
problems

The majority of students (close to two-thirde) felt that the course of
studies they selected in high school was the best possible -hoice for
them More o1 the OC group (71%) compared to the R group (55%)
expressed a positive view in this regazsd.

A large proportion of the students (two-thirds) indicated they would
make changes 1f they were to repeat their school years. A variety of
changes were indicated.

Students generally did well in university. The majority felt well-
prepared for post-secondary studies. They were able to take the
programs/courses that they wanted or needed The majority enjoyed
their course work and social life on campus. Most of those who had
received confirmation of their marks indicated they had passed their
courses. Most of the parents felt the.r sons/daughters were successful
students and were pleased with the cirection they had chosen for
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themselves

26. Problem areas which involved a sizable minority of studerts were the
following

*» Some students did not work to capacity in high school In this
regard, up to one-half of the teachers instructing in core subject
areas in grades 10 and 12 felt that the stucents could have done
better in their course work. Poor motivation and appr-ach to
learning apparently detracted from students’ performance - around
20% of the teachers in grade 10 and 1” found the students lacking
vith respect to the:r seif-motivation in learning, motivation to
excel, and work/study habits. Up to 21% of the students themselves
also indicated little interest in doang well in school

» Up fto one-half of the students indicated too easy courses and
boredom with school at some point in their high school careers

* Up to one-half of the students at some point in their high school
careers 1ndicated high pressure from their workiocad and frcm
families to achieve high marks. Pressures due to the "gifted” label
were felt by around one-quarter of the students in grades 9 and 10

*» One-quarter of the students felt that they received 1nadequate
advice from their high schools in regard to selecting courses
needed to reach their goals. Dissatisfaction in this regard was
alsv indicated by one-quarter of the parents.

* One-half nof the studcats encountered some difficulty in adjusting
to academic work at the post-secondary level. One-quarter felt they
vere 1ill-prepared to handle post-secondary studies. Much of the
difficulty apparently stemmed from the heavy work load encountered
1n university, and students' inadequacies in regard to work/study
skills, independent leurning skills, self-discipline, and motiva-
tinn. More than one-half of the students (56%) felt that school
should have better prepared them for post-secondary studies.

* One-quarter of the R group indicated some difficulty adjusting
socially at the post-secondary level of studies. Problems stemmed
mainly from leaving high school friends behind and establishing new
relationships 1in unaversity. No OC students indicated social
adjustment problems.
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* Two-thirds of the students were dissatisfied with their level of
achievement at the post-secondary level. A more frequently
indicated cxplanation for dissatisfaction was students' feeling
that they could have done better with greater effort on their part.

Problem areas in school identified by a sizable number of parentc were

the following

* One-quarter of the OC parents and one-third of R parents were
dissatisfied with the information they received regarding programs/
activities available 1in high school grades which suited the
abilities and interests of their children

* Abcit one-quarter of the R parents were dissatisfied with the
encouragement their children received in developing their gafts/
talents in high school grades, the opportunities provided by
schools to stimulate their children's interests in grade 10, and
the assistance their children received 1in developing their
work/study skills in grade 10.

* One quairter of the OC parents were dissatisfied with the assistance
their children received in grade 11 in overcoming their weaknesses
and the expertise of teachers in developing their children's
abilities and interests.

Various factors apparently constrained students' taking full advantage
of opportunities offered in schools According to student and parent
comments, some students did not receive the benefits of the education
offered as they were disinterested in schncl, had little motivation.
and did not do as well as they could have with more effort on thear
part Some also did not take courses of personal interest/value or
participate in school activities to the extent they would have liked
because of pressures evolving from a heavy workload, special programs
such as IB. and the drive to achieve top marks for scholarships and
entry into university. Others indicated that academically challenging
courses (IB, Honours) were not open to them or not offered in their
schools, whereas others with interests in non-academic courses were
discouraged from taking them because they felt that little importance
was attributed to such course work in high school.

Students, parents, and teachers generally felt that more individual-
ized, flexible, and enriched programming would have been advantageous
for the students in high school. Many of those who held this view,
however, also perceived that the feasibility of programming of this
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nature was limited by a number of factors. Hindrances included the
rigadity of high school programming, large class sizes, class
composition of a diverse range of student abilities, high emphas.is
placed on academics, heavy workload demands, and diploma requirements.
Such factors, according to respondents, did not allow much flexibilaty
to individualize programming for studeuts, nor time for studencs to
explore various interest areas.

In general, advice to schools offered by students in regard to
educating the gifted/talented appeared to involve the follewing major
areas of need

* schools’ and the system's recognition and support of the special
necds of the gifted/talented (funding, programs for the gifted,
training of teachers in gifted -education, recognition of
excellence, encouragement of students to strive te reach their
potential)

» provasicn of a range of programs, courses, activities, and
aprproaches to learning from which students could choose those best
surted to their abilities and .aterests

+ flexible, 1individualized programming (provision of challenges to
students i1n areas of giftedness/talent and assistance in areas of
weakness, allowances to work at a speed suitable to one's abilities
and to pursue studies in areas of interest)

* balarnce between freedom and structure (need to ensure students’
grounding in the basics - basic curriculum, work/study skills,
self-discipline)

*» personal development (need for understanding and help with such
problems as students’ seise of alienation, arrogance and
intolerance of less capable others, rebellion against 1imposed
expectations, fear of failure, and coasting through school)

Parents' advice to schools was similar to that given by the students.

[ 3]

Advice to other gifted students most freyuently mentioned by studentc

in regard tc choosing paths in school years was the pursuit of a

broad-based education. Exposure to a wide range of experiences,

according to students, maintained one's interests in schcol years and

also expanded future options. Other aspects mentioned included

recommendations for students to:

* choose schools, programs, and courses wisely, on the basis of thear
suitability to individual needs and interests

* seek out programs, courses, activities vhich were advantageous
(taught by good teachers, of interest or personal appeal, of merat
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to one s cognitive development and future)
gain an understanding of what it means to be gifted and how one
fits 1n with others

Other comments indicated different philosophies armongst students 1in
regard to what approach to take in learning. One view generally shared
by most who offered advice in this regard was that students should
attempt to work hard, develop skills needed to do well ain school,
strive to excel, and use their own iniative to maintaln interest and
challenge themselves 1n course work. Another view was that students
should take a less demanding route through school - taking time to do
the things they enjoyed and being less driven about attaining high
marks until diploma exams. Another view espoused a balanced approach -
students shculd attempt to do well in studies but also leave time for
such things as sports, music, and a soc.al life

Advice offered by paren.s to others with gifted/talented children
generally concerned the following spheres of involvement:

parentat involvement in their children's work and school and the.r
ad-ocacy for gifted programm.ng at the system and school level
parental search for opportunities advantagesus for their children
both in and out of school

exposure of children to a variety of learning experiences (an
addition to academics)

encouragement of children to accept challenges, strive to excel
encouragement of children to set goals, make their own decisions,
and be responsible for their choices

promotion of personal and social growth of children (self-esteem,
confidence, social consciousness, self-acceptance, appreciation of
the worth of others)

parental assistance to children to help them deal with prescuies

(from high expectations imposed by teachers, special programs such
as IB)
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